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This study compares and contrasts the current provision of post-secondary 
tourism education and training programs between the Higher Education (HE) and the 
Vocational Education and Training (VET) sectors in Australia. The primary focus of 
this study is to identify differences and similarities with respect to three philosophical 
aspects of the programs: ontology (view of reality), ideology (power and perspective), 
and epistemology (construct of knowledge) in units that are incorporated in the HE 
and VET tourism programs. 
 
A content analysis of the descriptors of 291 HE and VET units of study (161 
and 130, respectively) was conducted. The descriptors were coded according to the 
qualitative and quantitative attributes of the units. Three-point semantic differential 
scales were then used to determine the ontological, ideological, and epistemological 
orientation of each unit. 
 
The results illustrate both considerable similarities and differences of 
philosophical positions between the HE and VET sectors. Further, they also indicate 
that while the philosophical positioning of the VET tourism programs is relatively 
homogeneous due to the nationally standardised curriculum, there is a diverse range 
of philosophical positions identified in the HE tourism programs reviewed. This 
suggests that some HE tourism programs are taking very similar philosophical 
approaches (i.e. viewing tourism as an industry, driven by a vocational ideology and 
incorporating non-disciplinary knowledge oriented curriculum) and others taking 




driven by a liberal ideology, and incorporating disciplinary knowledge oriented 
curriculum) compared with the VET sector. 
 
The findings of the study provide an in-depth understanding of the current 
educational priorities within the VET and HE sectors. This thesis concludes that there 
is a need for more research into philosophical similarities and differences between the 
two sectors and the potential impact this has on the development of more sustainable, 
ethical, globally competitive, and coherent tourism training and education programs. 
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Chapter 1: INTRODUCTION AND OVERVIEW 
 
This study aims to critically examine tourism education and training programs 
in the Higher Education (HE) and the Vocational Education and Training (VET) sectors 
in Australia. The primary purpose of the study is to compare and contrast the HE and 
VET tourism programs through three philosophical dimensions: ontology, 
epistemology and ideology. 
In this chapter, the investigation into HE and VET in Australia is introduced. 
Initially, tourism and its impacts and contributions as a phenomenon and as an industry 
are identified. Secondly, the development and significance of tourism education in both 
international and Australian contexts are discussed. This is followed by an examination 
of the current Australian HE and VET sector and the stakeholders. Finally, the scope 
of the research is defined, and an overview of the thesis is provided. 
1.1 TOURISM CONTRIBUTIONS AND IMPACTS 
 
Tourism is one of the world’s largest industries as well as phenomena involving 
a diverse range of stakeholders and places on the planet (McKercher, 1993). Although 
there are number of definitions of tourism used and developed (For example: Gunn, 
1994; Jafari & Ritchie, 1981; Leiper, 1981; Tribe, 1997; World Tourism Organization, 
2014b), Weaver & Lawton (2014) suggest a contemporary definition of tourism as: 
…the sum of the processes, activities, and outcomes arising from the 
relationships and the interactions among tourists, tourism, suppliers, 
host governments, host communities, and surrounding environments 
that are involved in the attracting, transporting, hosting and management 
of tourists and other visitors (p. 3). 
According to the World Tourism Organization (UNWTO, 2014a), tourism is 
currently responsible for USD$1.4 trillion in global export earnings, creating one in 11 
jobs in the world, which is equivalent to 9% of GDP. It is also one of the fastest growing 
industries; UNWTO estimates that by 2030 international tourist arrivals worldwide are 
expected to grow by 3.3% per year and reach 1.8 billion. 
Tourism is an important industry in many economies, creating enormous 
employment opportunities and foreign exchange (Gelan, 2003). As noted by UNWTO 
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(2014a) a part of the world’s fastest growing regions, Asia and the Pacific, tourism 
consumption in Australia is currently at AUD$106.6 billion, contributing AUD$41billion 
of GDP which is an equivalent of 2.8% of GDP to its whole economy. Additionally, the 
industry employs over 900 000 people (including both direct and indirect tourism 
employment), which makes up for more than 8% of its national employment (Tourism 
Research Australia, 2013). 
The tourism industry is particularly important for rural regions, creating 
substantial economic contributions (Pham, Dwyer, & Spurr, 2010). Additionally, since 
most tourism businesses are locally owned (Becton & Graetz, 2001), it can create 
significant multiplier effects to surrounding businesses and communities (Gelan, 
2003). Moreover, tourism can provide opportunities for remote Indigenous 
communities through well-planned management strategies including Indigenous land 
ownership, empowerment and cross-cultural education (Dyer, Aberdeen, & Schuler, 
2003; Ryan & Huyton, 2002). 
Tourism has been a positive force for community development, environmental 
conservation as well as a force for world peace (D’Amore, 1988). Led by UNWTO’s 
Global Code for Tourism: For Responsible Tourism (1999), tourism is now used as a 
tool to educate tourists contributing towards a shift from consumerism to more 
responsible, sustainable and ethical tourists’ paradigm (Goodwin & Francis, 2003). 
However, where tourism is not well-managed, the industry is subject to criticism 
for creating negative and often catastrophic social and environmental effects 
(McKercher, 1993). A range of studies have reported that tourism can directly or 
indirectly create informal economies which involve anti-social businesses and 
activities such as illegal forms of prostitution (Jeffreys, 1999; Oppermann, 1999), 
illegal immigration (Chesney & Hazari, 2003), terrorism, and violence (Ryan, 1993) 
and black markets that involve exchanges of illicit drugs, and even organs (Budiani-
Saberi & Delmonico, 2008; Uriely & Belhassen, 2006). Where revenue is not well 
managed, the tourism industry can create economic imbalance, and result in poverty 
(Blake, Arbache, Sinclair, & Teles, 2008). Unplanned tourism development can lead 
to loss of communities, authenticity, and natural biodiversity. Therefore, it is critical to 
recognise that positive economic, social and environmental benefits of tourism can be 
achieved by having a holistic understanding of both positive contributions and negative 
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impacts of the tourism. Thus, people who are involved in tourism activities must have 
an adequate understanding of those impacts in order to facilitate the development of 
sustainable and responsible tourism destinations. 
1.2 RAISON D’ ÊTRE OF TOURISM EDUCATION 
 
The danger for tourism education comes from two directions. One is that 
it remains tied too closely to vocationalism and in this sense, does little 
more than provide a reflection of the world of work. The other is that it 
turns its back on its industry connections thereby jeopardising one of its 
key raison d’ être (Airey, 2005, p. 22). 
 
In order to achieve well-managed, ethical tourism approaches, educational 
institutions are hugely responsible for the creation of tourism knowledge for the 
sustainable future of tourism. Also these institutions are responsible for educating and 
training future tourism professionals who have both technical skills and conceptual 
knowledge of tourism, philosophical scholars who can make advances in the 
knowledge development of tourism, and knowledge brokers who can facilitate 
knowledge exchange or sharing between and among various stakeholders (Jafari, 
2001; Sheldon, Fesenmaier, & Tribe, 2011a). A constant challenge for education 
providers at all levels is to develop tourism programmes that meet the needs and 
acknowledge the values of the industry, students, educators, policy makers (national 
and local governments) as well as wider communities (Dredge et al., 2013; Jamal, 
Taillon, & Dredge, 2011).  
1.3 INTRODUCTION AND DEVELOPMENT OF TOURISM EDUCATION IN 
AUSTRALIA 
 
Although the phenomenon of tourism has been the subject of investigation from 
as early as the 1930s (Jafari, 1990), it is a relatively young field of study with respect 
to education and training (Ring, Dickinger, & Wober, 2008). Tourism was first 
established as a subject of study during mid-late 20th century. In the USA the first 
tourism course was offered at a university in 1963 (Jafari, 1990), in China the first 
tourism vocational secondary school was opened in 1978 (Huimin & Hobson, 2008), 
in Hong Kong, the first vocational hotel and catering training courses were inaugurated 
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at the Haking Wong Technical Institute in 1977 (Lo, 2006) In Australia, the first tourism 
vocational course was launched at Footscray Institute of Technology in Melbourne in 
late 1970 (McKercher, 2002; Wang & Ryan, 2007) and the first chair of tourism studies 
was introduced in 1988 at James Cook University (Bushell, Prosser, Faulkner, & 
Jafari, 2001). 
In Australia, tourism education first emerged in the Federal Government’s 
response to increasing tourism demand after a number of events such as the increase 
in air transport in the 1980s, the rise of international tourism especially from 
neighbouring Asian nations and the success of international events (McKercher, 2002) 
such as the Brisbane 1982 Commonwealth Games, the 1984 America’s Cup Defence 
in Perth and, the Sydney Olympics in 2000 (Wrathall & Gee, 2011). Many tourism 
programs in Australia are vocational and business oriented, and many tourism 
programmes are offered as a part of business degrees (Wang, Ayres, & Huyton, 2010; 
Weaver & Lawton, 2014).  
1.3.1 Qualification requirements of Australian tourism labour market 
 
Tourism is a labour-intensive and service oriented industry. The tourism labour 
market can be described as hierarchial in that it consists of three layers of personnel; 
top management, supervisory and skilled personnel and semi-skilled and unskilled 
labour. Each level requires different types of training and education to meet the labour 
needs of the industry (Jafari, 2001). Figure 1.1 graphically displays the qualifications 
of the current Australian tourism workforce. 
According to Deloitte Access Economics (2011), over half (58%) of the tourism 
labour market involves people with no post-school qualifications, a substantial portion 
of tourism workforce hold VET qualifications (33%) and a small percentage hold HE 
qualifications (11%). 
In Australia, the tourism industry is considered of national economic and social 
importance with its state and national tourism development strategies such as Tourism 
2020 (Tourism Australia, 2011). However, according to Australian Bureau of statistics 
(ABS, 2013a), tourism is not classified as an industry in the Australian and New 
Zealand Industrial Classification (ANZSIC) framework. 




Figure 1.1: Tourism labour force by qualification in Australia 
Source: Deloitte Access Economics, (2011b) 
 
Therefore, occupations associated with tourism are found across four 
industries: Accommodation and Food Service, Transport and Warehousing, 
Administrative and Support Services and Art and Recreation Services (for further 
detail, refer to Appendix A). 
1.4 VOCATIONAL EDUCATION AND TRAINING IN AUSTRALIA 
 
Australia’s VET sector is based on a partnership between governments 
and industry. VET qualifications are provided by government institutions, 
called Technical and Further Education (TAFE) institutions, as well as 
private institutions. Australian governments (federal and state) provide 
funding, develop policies, and contribute to regulation and quality 
assurance of the sector. Industry and employer groups contribute to 
training policies and priorities, and in developing qualifications that 
deliver skills to the workforce (Study in Australia, 2014). 
 
Vocational Education and Training (VET) in Australia is often referred to as 
industry-led, and hands-on training (Freeland, 2000). It is responsible for providing a 
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million domestic and international students undertaking VET courses (NCVER, 2013); 
it is a streamlined and regulated sector in the post-secondary education of Australia. 
VET programs are work-based, market-driven and specialised. They are 
essentially designed to prepare the workforce for the immediate needs of industry. 
VET qualifications can be delivered in class, in workplace environments or 
combination of both. In addition, VET qualifications can be delivered by a variety of 
organisations such as TAFE, privately operated colleges, schools, enterprises, and 
universities (Department of Industry, 2014). There are seven levels of VET 
qualification set by the Australian Qualifications Framework (AQF): Certificate I (AQF 
Level 1), Certificate II (AQF Level 2), Certificate III, (AQF Level 3), Certificate IV (AQF 
Level 4), Diploma (AQF Level 5), Advanced Diploma (AQF Level 6), and Associate 
Degree (AQF Level 6) (for further detail, refer Appendix B). 
Although VET was initially developed to meet the needs of the tourism industry, 
its role as a pathway to employment has been altered in recent years. It is now 
considered as a pathway into higher education (Curtis, 2009) as well as an integrated 
part of school education (i.e. VET in schools). Also, VET courses are commonly 
chosen educational paths for people from under-represented student cohorts including 
Indigenous Australians, people with disability, people from culturally and linguistically 
diverse backgrounds, people living in remote areas, and people from low 
socioeconomic (SES) backgrounds (Griffin, 2014). The VET sector is attracting a 
substantial number of international students (Department of Education and Training, 
2015). Table 1.1 below illustrates the number of international students in Australia in 
the tertiary education sector. Further, an increasing number of VET providers have 
developed partnerships with the HE sector for VET qualifications as pathways to the 
HE degrees. These institutions are often referred to as ‘dual sector institutions’ ( a 
substantial proportion of students in VET and HE) or ‘mixed-sector institutions’ (some 
offering in another sector, with the offering being small) (Moodie, Wheelahan, Billett, 
& Kelly, 2009). 
Table 1.1 International student number by post-secondary education sector 
Sector 2013 2014 Growth 
Higher Education 216,971 236,249 8.9% 
VET 98,264 109,305 11.2% 
Source: (Department of Education and Training, 2015) 
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Due to the current transformations in the role of the VET sector, the distinction 
between VET and HE is getting blurred. According to the National Centre for 
Vocational Education Research (NCVER, 2013), it was found that 7.8 % of students 
who graduated from VET courses enrolled in further study at a university with 10% 
entering university courses using their VET qualification in 2012. 
However, the transfer from VET to HE is not yet a mainstream approach 
(Bradley, Noonan, Nugent, & Scales, 2008). Whilst some universities have 
generalised credit transfer arrangements with VET providers, many cases are treated 
individually, and this process can be very complex and time consuming for students 
(Curtis, 2009). A recent government report, Review of Australian Higher Education 
(Bradley et al., 2008) that recommends the Australian Federal Government set a target 
that 40% of young Australians aged between 25 to 34 years should have a university 
degree by 2020 notes that:  
While it is important to maintain the integrity of the VET system and its 
provision of distinct qualifications in which the content is strongly driven 
by the advice of industry, the time has come for a more coherent 
approach to tertiary educational provision. (Bradley et al., 2008, p. xvi) 
The following sections explore the current Australian VET systems and 
stakeholders involved in the provision of VET programs in Australia. 
1.4.1 Main functions of the Australian VET system and its stakeholders 
 
The current VET system involves a number of private and public stakeholders. 
The VET system is subject to constant change due to change in state and national 
government policies, labour and economic demand. Each stakeholder is in charge of 
one aspect of the VET system. Broadly, there are five main functions in the VET 
sectors as follows: 
1. Set national qualification standards 
2. Set standards for RTOs and conduct quality assurance 
3. Identify skills need of the industry and develop learning programs 
4. Deliver nationally recognised VET courses 
5. Research for continuous improvement and further development of VET system 
Figure 1.2 shows the relationships and functions of stakeholders within the 
Australian VET system. (Appendix B provides detailed information on each 
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stakeholder indicated in Figure 1.2 as well as key terms relevant to Australian VET 
system.) A detailed description of each function is explained after the Figure 1.2. 
 
1. Set National Qualification Standards 
 
Post-secondary (i.e. VET and HE) sectors in Australia are primarily governed 
by the Australian Qualifications Framework Council which sets a single 
comprehensive national qualifications framework, Australian Qualification 
Framework (AQF). Since 2005, the AQF has determined the nationally unified 
levels of post-secondary qualifications into ten levels from Certificate I (Level 1) to 
the Doctoral Degree (Level 10). The VET sector includes levels 1 to 6 and the HE 
sector covers levels 7 to 10. The National Skills Standard Council (NSSC) is 
responsible for ensuring that the VET sector follows AQF standards for each VET 
program. The NSSC sets the standards for training packages, which are the 
backbone of all the VET programs. 
 
2. Set Standards for Registered Training Organisations and Conduct Quality 
Assurance 
The second function of the VET system is to set quality standards for registered 
training organisations (RTOs) to deliver nationally consistent and accredited VET 
qualifications. In order to deliver nationally accredited VET qualifications in 
Australia, training providers must meet the criteria outlined in the Australian Quality 
Training Framework (AQTF) developed by Australian Skills Quality Authority 
(ASQA). The requirements of AQTF involve a range of quality standards including 
Fit and Proper Person Requirements, Financial Viability Risk Assessment 
Requirements, and Australian Qualification Framework (ASQA, 2014). 
Ch.1 Introduction and Overview 
9 
 
Figure 1.2: Key stakeholders and frameworks in the Australian VET system 
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In addition, for all RTOs that take international students, registration with the 
Commonwealth Register of Institution and Courses for Overseas Students 
(CRICOS) is mandated. Requirements of CRICOS applications include tuition 
assurance, and refunds of tuition fees for overseas students, quality standard of 
education and training services, and compliance with the Australia’s migration laws 
(ASQA, 2016). 
3. Identify skill needs of the industry and Learning Programs 
 
Using the standard for training packages, the Industry Skills Councils (ISCs) 
are in charge of the development of Learning Programs through consultation with 
their respective industries. Thus, the ISCs represent the voice of the industry. In 
the case of the tourism training packages (i.e. SIT12), Service Skills Australia 
(SSA) is responsible for the development of tourism VET courses. A training 
package is “an integrated set of nationally endorsed competency standards, 
assessment guidelines and Australian Qualification Framework (AQF) 
qualifications for a specific industry, industry sector or enterprise” (Service Skills 
Australia, 2013, p. 92), and provides information on packaging rules for each 
qualification such as core and elective units, entry requirements and expected 
outcomes (i.e. future pathways). SSA is also responsible for the development of 
most of the units of competency which provide information about the delivery of 
VET units of competency (refer Appendix C for the detailed structure of units of 
competency). The first training packages were introduced in 1999 (NCVER, 2014) 
and they are currently available at training.gov.au (Department of Industry, 2014). 
4. Deliver nationally recognised VET programs 
 
VET programs can be undertaken in many forms. They can be undertaken in 
schools (VET in Schools), in the workplace, in training organisations, by distance 
education, by apprenticeship or traineeship or through Recognition of Prior 
Learning (RPL). Qualifications are delivered according to the packaging rules for 
each qualification.  
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5. Research for continuous improvement and further development of VET 
system 
 
The National Centre of Vocational Education Research (NCVER) is a national 
non-profit research agency that conducts research about VET in Australia. It aims 
for better understanding and discussion within the VET sector through ongoing 
research, and collection of national data including information about apprentices 
and trainees, students and courses, employer use and views of VET system, VET 
finance, student outcomes and VET in schools. 
1.5 TOURISM PROGRAMS IN THE AUSTRALIAN VET SECTOR 
 
In the VET sector, tourism and travel qualifications are currently included in a 
training package of SIT12 (Tourism, Travel and Hospitality Training Package (Release 
2.0)) along with hospitality, cookery, and events qualifications. The SIT12 Training 
package was developed by Service Skills Australia which is one of the 11 Industry 
Skills Councils, non-profit organisations funded by Australian Department of Industry 
through the Commonwealth Government to develop training program within the AQF 
in close consultation with the tourism industry. As well as other SIT12 Qualifications 
(i.e. events and hospitality), tourism qualifications in the VET sector focus mainly on 
the practical/technical skills required by the industry (Certificate III) and gradually move 
towards more business-related subject areas (Certificate IV and Diploma). 
Within the area of tourism and travel, there are a number of qualifications 
available from Certificate I to Advanced Diploma. Certificate I to III focus mainly on 
industry-specific practical skills such as fares and ticketing, customer service and tour 
guiding. The Certificate IV, Diploma and Advanced Diploma qualification focus more 
on the business and management aspects of tourism. 
1.5.1 The scale of tourism VET programs and demographics of students 
 
According to NCVER (2013), there were more than 20,000 students enrolled in 
one of the tourism qualifications in the VET sector in 2012. Most students were in the 
Certificate III in Travel (4,995), followed by the Diploma of Travel and Tourism (3,583) 
and Certificate III in Tourism (3,083) (refer to Table 1.2). Among all training packages, 
SIT (which includes qualifications for Tourism, Hospitality and Events) is third in terms 
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of student numbers (142,000) accounting for 10.1% of all VET students, after Business 
Services (BSB) (221,000/15.8%) and Community Services (CHC) (171,800/12.3%) 
(NCVER, 2011). In addition, tourism and hospitality courses are the area that is 
attracting the highest enrolment number in VET in Schools (56,134/19.3%) (Ministerial 
Council on Education Employment Training and Youth Affairs, 2004). 
Table 1.2 Australian tourism and travel qualification enrolments 2008-2012 
Qualification 2008 2009 2010 2011 2012 
% Change 
2008-2012 
Cert I, Tourism 81 135 208 228 238 194% 
Cert II, Tourism 3,338 2,331 2,943 2,818 3,270 -2% 
Cert III, Tourism 1,492 1,907 1,896 2,161 3,083 107% 
Cert III, Travel 3,884 3,535 4,716 5,467 4,998 29% 
Cert III, Guiding 758 638 613 890 688 -9% 
Cert IV, Travel and Tourism 763 953 1,126 1,345 1,499 96% 
Cert IV, Guiding 150 224 333 365 482 221% 
Dip, Travel and Tourism 1,575 1,811 2,131 2,612 3,583 127% 
Adv. Dip, Travel and Tourism 747 831 637 565 688 -8% 
Total 14,796 14,374 16,613 18,462 20,541 39% 
Source: Data compiled from NCVER (2013) and Service Skills Australia (2014) 
Tourism VET programs are offered by various providers including secondary 
schools, TAFE institutes, privately operated providers, industry associations, 
community-based adult education providers, enterprises (in forms of work-based 
training), and dual and mixed sector universities. According to the Department of 
Industry (2014), most lower level qualifications (up to Certificate II) are taught at 
schools as part of the secondary school certificate (this is called VET in Schools 
(VETiS)) and mid to higher-level qualifications (up to Advanced Diploma) are taught 
at TAFEs and privately operated training providers. Table 1.3 provides a detailed 
account of Australian VET programs.  
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Table 1.3 Australian VET program offerings by provider type 
























School 5 76 5 1 0 0 0 0 0 
TAFE 9 32 42 27 19 32 11 38 20 
Privately operated  5 31 44 24 9 30 5 34 13 
Industry association 0 4 4 1 0 2 0 2 0 
Community based adult education 1 7 3 0 1 1 0 1 0 
Enterprise 0 0 2 0 0 0 0 0 0 
University 1 2 2 1 1 1 1 1 0 
Not Classified 1 2 1 1 1 0 1 1 1 
Total 22 154 103 55 31 66 18 77 34 
Source: Department of Industry (2014) 
1.6 TOURISM EDUCATION IN HIGHER EDUCATION 
 
In contrast to the streamlined framework that the VET sector has, the HE sector 
is less regulated and more heterogeneous (Brian & Stephen, 2005; Crispin & 
Robinson, 2001). Although the AQF outlines the overall academic criteria needed by 
setting the required learning outcomes of knowledge and skills, it does not have any 
influence in determining the types of units within tourism programs (Australian 
Qualifications Framework, 2016). A study by Wang et al. (2010) identified no 
comparable framework of core units in tourism management courses among 7 HE 
institutions (8 courses) in Australia. Additionally, due to the multi-disciplinary nature of 
tourism as a study area, tourism courses, as well as tourism researchers, are located 
in a variety of schools and faculties (Jafari, 2001; Tribe, 2006). In Australia, 
undergraduate tourism education experienced a relatively modest growth between the 
1970s to 1990s (from two in the 1970s to 19 in 1990) followed by a rapid growth from 
the 1990s to early 2000s (from 19 in 1990 to 115 in 2005) (King & Craig-Smith, 2005). 
Although the growth has stabilised, it is estimated that more than half of the Australian 
universities currently offer tourism or tourism-related programs (Weaver & Lawton, 
2014). Undergraduate tourism courses can be found in number of schools but mainly 
in Business, Government and/or Law (e.g. Griffith University; University of Canberra; 
Victoria University; James Cook University; Edith Cowan University; Curtin University), 
also Arts and/or Humanities (e.g., Murdoch University; Flinders University), 
Environmental Science and Outdoor Recreation (e.g., Charles Darwin University) and 
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Biological Science (Flinders University). Less commonly, there are some universities 
that have a faculty exclusively for tourism studies (or tourism related disciplines such 
as Hospitality and Events) studies (e.g. Southern Cross University; University of 
Queensland). 
The approaches to tourism education at the HE level are mainly driven by the 
academics and institutional arrangements (such as faculty location) of each university 
as Pearce (2005) argues: 
The current scenario in Australia for managerial level tourism education 
is to let the universities determine their own emphasis, resources and 
support for tourism education with the employability of students 
ultimately influencing the fate of the courses (p261). 
 
He further argues that outcomes of tourism education can be measured in 
different ways such as tourism jobs as well as international profile. Therefore, for 
universities to be competitive, it is vital to establish a clear vision of what they want to 
achieve and how they measure that success. 
1.7  SCOPE OF THE RESEARCH 
 
The current study focuses on tourism education in the tertiary education sector 
which consists of the HE and VET sectors in the Australian context. In Australia, 
tourism programs are delivered mainly at the tertiary education level. (refer to 
Appendix C for all types of tourism programs offered in Australia). The scope of the 
current study is tourism education in the post-secondary sector that consists of VET 
and HE programs. Specifically, the study focuses on VET programs that consist of 
Certificate I to Advanced Diploma of Tourism for the VET sector, and HE bachelor 
degree programs in tourism /tourism management studies. As the aim of the current 
study is to compare and contrast tourism VET and undergraduate HE programs and 
units (also known as subjects and modules) within these programs. Postgraduate 
courses, such as the Postgraduate Diploma, Master’s Degree and Doctorate are not 
included in this study. Further programs relevant to hospitality and events are also 
excluded from the current study. 
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1.8 RESEARCH AIMS AND QUESTIONS 
 
Since there are numerous stakeholders with different interests involved in the 
world of tourism, the units to be taught in the curriculum space of tourism programs 
are well discussed (e.g., Cooper, 2008; Leiper, 1981; Tsai, 2013; Wang, Ayres, & 
Huyton, 2010; Wilson & von der Heidt, 2013 ). The current study relates to tourism 
programs for the HE sector (e.g., undergraduate degrees in tourism), and tourism 
programmes for the VET sector (e.g., Certificate III in Tourism and Diploma in Tourism 
and Travel). These programs are often excluded from the academic literature. Current 
development of tourism programs in the VET sector is mainly driven by the industry 
with limited reflective research. A lack of academic research and active discussion in 
relation to the VET tourism curriculum is likely to be causing the development of 
tourism VET programs that lacks an evidence base. 
Tourism is a field of study that emerged largely from vocational education (Inui, 
Wheeler, & Lankford, 2006; McKercher, 2001; Brekey & Craig-Smith, 2008), and the 
tourism workforce comprises substantially more VET graduates (33%) than HE 
graduates (11%) in Australia (ABS, 2006). Further, it can be argued that despite the 
significant influences that tourism VET programs have on the industry, little research 
interest has been reflected in academic publications. Thus, there is a substantial 
research gap with respect to tourism education. 
This current research has two broad aims. First, the study aims to analyse 
critically and audit the current status of Australian Tourism HE and VET programs and 
research. Second, it aims to identify differences and similarities in the provision of 
those tourism programs. Finally, it aims to discuss the possible futures of the tertiary 
tourism education sector in Australia. Therefore, in order to achieve the aims of the 
current study, the following three research questions have been proposed: 
 RQ1: What is the current status of tourism education in Australia? 
 RQ2: What are the current discussions concerning tourism education in 
Australia among Tourism academics and where are the gaps? 
 RQ3: What are the ontological, ideological, and epistemological differences and 
similarities in the development, construct, and delivery of tourism curriculum 
between the HE and VET sectors of tourism education? 




Tourism provides a significant and growing number of jobs in the world and 
Australia (UNWTO, 2014a). Australian tourism education programs initially emerged 
to meet the need of this growing industry, and it is now a well-recognised field of study 
(McKercher, 2002). Tertiary Tourism education in Australia can be divided into two 
sectors: the HE and VET sectors. However, these two sectors do not exist in a linear 
and coherent manner, and there is a gap between the HE and VET sectors, in terms 
of what is taught, how it is structured and approached with different priorities. In light 
of this issue, this thesis aims at identifying differences and similarities between the two 
sectors. 
Chapter 1 has introduced the significance of tourism and the role of tourism 
education within the phenomenon of tourism. Further, it explored tourism education 
from a historical perspective, and the current shape and structure of VET and HE 
sectors in Australia. 
The structure of the thesis has the following sequence. The next chapter, 
Chapter 2 - Literature Review, consists of three sections. The aim of the first section 
is to illustrate the historical development of tourism education research from its 
inception in the 1980s to the current date. It examines the change in the research 
agenda in this field. Secondly, having been inspired by the idea that curriculum space 
is contested and socially constructed (Dredge et al., 2012a) the second section 
attempts to identify underlying philosophical influences which exist in the development 
and provision of current tourism education programs. Three philosophical 
perspectives - ontology, epistemology, and ideology - are introduced and used to 
discuss their influences on tourism programs. Finally, the third section of the chapter 
provides an overview of relevant academic research. This was achieved by a 
quantitative systematic literature review of the current Australian tourism education 
academic literature (published between 2001 and 2014) to explore the gaps and 
trends in the current research in the field. 
Chapter 3 - Conceptualisation consists of three sections. The first section 
conceptualises and provides the theoretical frameworks of the current study (the 
research paradigm and a conceptual model are presented to provide an overall picture 
of the study). The second section outlines the research instruments of the study that 
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include sampling techniques and, methods of analysis. The last section discusses the 
limitations of the current study and its ethical considerations. 
Chapter 4 presents the results of a content analysis of units and unit descriptors 
of HE and VET tourism programs in Australia. The chapter consists of three sections 
involving ontological, epistemological and ideological influences on such units. 
Finally, Chapter 5 discusses the findings of the research and recommendations 
for future research are provided. Practical implications for educational institutions are 
drawn.
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Chapter 2: LITERATURE REVIEW 
 
The overall aim of this dissertation is to critically review the current state of 
tertiary tourism education and training (i.e., the HE and VET sectors) programs in 
Australia. Therefore, in order to gain a detailed understanding of the field, and to 
discuss the rationale of the research, this chapter presents a review of both 
international and Australian studies on tourism education and training. 
Initially a review of the historical development of tourism training and education 
as a field of research from the 1980s was undertaken including a focus on changes in 
research agenda of tourism studies over the time. Second, the chapter compares and 
contrasts how tourism curricula are developed in the HE and VET sectors from three 
philosophical perspectives: ontological, ideological, and epistemological. Finally, a 
systematic quantitative review of Australian tourism education studies published 
between 2001 and 2014 is presented in order to identify research gaps and current 
trends in the existent literature in an Australian context. 
2.1 HISTORICAL DEVELOPMENT OF TOURISM EDUCATION RESEARCH: AN 
INTERNATIONAL PERSPECTIVE 
 
2.1.1 Early development 
 
Tourism education has been an active field of academic research since as early 
as 1965 in the UK (Airey, 2015b). One of the earliest developments of tourism 
education research on an international scale occurred when a special issue on tourism 
education was published in the Annals of Tourism Research in 1981. The special issue 
featured eight original articles and three research notes and reports from North 
America, Europe, Australia and New Zealand. Jafari (1981), the editor-in-chief for this 
issue, described it as “not a well-rounded special issue on tourism education but rather 
an issue which deals with some important concerns or approaches in tourism 
education (p.7)” This indicated a rather humble yet robust start of tourism education 
as a field of research. This special issue identified and articulated many issues and 
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challenges of tourism education which set the following research agenda for 
academics with an interest in tourism education: 
1. Overall lack of clearly established concepts and a body of knowledge in relation 
to the teaching of tourism. The studies from North America tend to be 
vocationally oriented whereas the studies from Europe and Australia are more 
broadly conceptualised(Pearce, 1981). 
2. Relationship with other disciplines especially with recreation and leisure studies 
(Jafari & Ritchie, 1981). 
3. Identification of career paths, skills and knowledge that are required for the 
realisation of a long-term success in the tourism industry (Airey & Nightingale, 
1981). 
4. Divide between tourism educators and tourism researchers (the 
researcher/educator dichotomy). A lack of academics whose primary focus is 
on tourism but on another academic discipline, hindering the advance of 
knowledge in tourism education and attracting best students (Jafari & Ritchie, 
1981). 
5. The uncertain institutional positioning of tourism programs (i.e., where to house 
tourism programs) and the disciplinary status of tourism (Leiper, 1981; Murphy, 
1981). 
6. Westernisation of tourism knowledge and lack of studies from and about 
developing nations relevant to their socio, cultural and economic differences 
(Blanton, 1981). 
7. Lack of learning resources available in tourism, especially ones with national 
perspectives (Pearce, 1981). 
8. Lack of systematic, scientific and empirical approaches to the study of tourism 
education research. Many research studies were conducted from the 
researchers’ observations of their teaching experience (Jafari & Ritchie, 1981). 
 
These earlier works in tourism education set the basis for the current tourism 
education and consequently led to an exponential development in the body of 
knowledge in tourism education. This development was achieved through a number 
of factors, including the establishment of professional associations and academic 
journals, projects, handbooks, accreditation systems and other published sources.  
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Some of the most remarkable achievements during this period was the 
establishment of interdisciplinary peer-review academic journals (i.e., Journal of 
Hospitality and Tourism Education; Journal of Hospitality; Leisure, Sports and Tourism 
Education; Journal of Travel and Tourism Teaching). Furthermore, professional 
bodies for educators in tourism and tourism-related fields were established such as 
hospitality and events (e.g., International Society of Travel and Tourism Educators; 
Council for Australasian Tourism and Hospitality Education (CAUTHE); Building 
Excellence in Sustainable Tourism Education Network (BEST EN)); Tourism 
Education Future Initiative (TEFI)) for educators in tourism. The table below (Table 
2.1) shows a non-exhaustive list of academic activities in relation to the development 
of tourism education in English-speaking content observed between 1980 and 2015. 
The list was created by the author using an internet search; google and google scholar. 
Table 2.1 Published sources and academic activities of tourism education 
Year Activities / Events* Type 
1980 International Society of Travel and Tourism Educators Professional Association 
1981 Special Issue Tourism Education Special Issue 
1988 Journal of Hospitality and Tourism Education Academic Journal 
1988 Council for Australian Tourism and Hospitality Education (CAUTHE) Professional Association 
1988 Tourism Research Information Network (TRINET) Email List 
1990 Journal of Tourism Studies Academic Journal 
1991 Association for Tourism and Leisure Education and Research Professional Association 
1992 Journal of Hospitality, Leisure, Sports and Tourism Education Academic Journal 
1993 Teoros International Academic Journal 
1995 Association for Tourism in Higher Education (ATHE) Professional Association 
1997 The ATTT Tourism Education Handbook Handbook 
1997 Sustainable Tourism Cooperative Research Centre Research Centre 
1998 Studies of The International Tourism Education: Korea, China, Japan and Australia Handbook 
1998 UNWTO TedQual Certified Programmes Quality Assurance Program 
1999 Building Excellence in Sustainable Tourism Education Network (BEST EN) Professional Association 
2000 Tourism and Hospitality Education and Training in the Caribbean Handbook 
2001 The Internet and Travel and Tourism Education Handbook 
2001 Journal of Travel and Tourism Teaching Academic Journal 
2004 International Centre of Excellence in Tourism and Hospitality Education (THE-ICE) 
Professional Association / 
Accreditation Agency 
2005 Global Tourism Higher Education: Past, Present, and Future Handbook 
2005 An International Handbook of Tourism Education Handbook 
2007 Tourism Education Future Initiative Professional Association 
2009 Bringing a Stronger Future: Australian Tourism, Hospitality, and Events Education Government Funded Project 
2013 
Setting the Standard: Establishing TLOs for Tourism, Hospitality and Events Higher 
Education in Australia Government Funded Project 
2014 The Tourism Education Future Initiative: Activating Changes in Tourism Education Handbook 
2015 The Routledge Handbook of Tourism and Hospitality Education Handbook 
* Only English-speaking content was included in this table. 
 
In addition, numerous academic articles in relation to tourism education have 
been published in a range of national and international journals in various disciplinary 
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fields such as education (e.g., Australian Journal of Teacher Education; Journal of 
Vocational Education and Training), career development (e.g., Journal of Teacher 
Education), tourism planning and management (e.g., Tourism Management; Annals 
of Tourism Research), and other interdisciplinary journals ( e.g., Journal of Hospitality; 
Leisure and Tourism Education; Journal of Teaching and Travel in Tourism). 
Some of the current topical discussions related to tourism education include the 
historical development of tourism education and tourism knowledge (Bagri & Babu, 
2011; Dredge et al., 2012c; Huimin & Hobson, 2011; Jafari, 2001, 2003; King & Craig-
Smith, 2005; McKercher, 2002; Pearce, 2005b), students’ perceptions of tourism 
education and a tourism career (Ayres, 2006; Hamm, 2008; Ladkin, 2005; Richardson, 
2009; Roney, 2007; Williams, 2011), pedagogical approaches to tourism education, 
(Boyle & Arnott, 2004; Wahab, Hammam, & Jafari, 1998; Zagonari, 2009), and 
balancing vocational and liberal orientation of tourism education (Dredge et al., 2012a; 
Inui, Wheeler, & Lankford, 2006; Sheldon, Fesenmaier, Woeber, Cooper, & Antonioli, 
2008; Stergiou, Airey, & Riley, 2008; Tribe, 2002b). 
2.1.2 Recent developments 
 
Tribe (2005a) generated a comprehensive bibliography which contained 302 
research articles in relation to tourism education published from 1965 up to 2001 (51 
from the 1980s and 206 from 1990s). He divided these 302 articles into 6 main 
categories in terms of research topic: (1) Curriculum, (2) Teaching, Learning, and 
Assessment, (3) Student Progression and Achievement, (4) Learning Resources (5) 
Quality Management and Enhancement and (6) Other. Although an increased volume 
and range of research in the field was addressed, he found that there was an 
imbalance in current research as it particularly focused on curriculum and not on other 
issues such as student progression and achievement, quality, teaching and learning 
and learning resources. He called on academics to fill these research gaps in tourism 
education. Hence, Tribe's research (2005a) concluded with setting the following future 
research agenda: 
1. Greater attention to methodological issues (call for philosophical and critical 
approaches as well as empirical ones). 
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2. Recognising powers and influences from a range of stakeholders in tourism 
education. 
3. Pedagogical research (teaching, learning and assessment); how to teach rather 
than what to teach. 
4. Student progression and achievement (especially progression into higher 
education, rather than progression from higher education) 
5. Tourism education resources. 
6. Quality evaluation and assessment in all aspect of tourism education. 
 
More recently, Dredge et al. (2011) conducted a review of literature in relation 
to tourism and hospitality in higher education, examining the views of five different 
groups of stakeholders in Australia: academics, educators, students, industry 
practitioners, and university managers. This review involved a total of approximately 
45 peer-reviewed academic articles, conference papers and government reports that 
concerned tourism and hospitality together with higher education and higher education 
in general which was published between 1995 up to 2010. It highlighted the existence 
of macro, meso and micro influences around and in the curriculum space in tourism 
education, reaffirming some of the points noted by Tribe (2005a) above. The study 
concluded that due to the nature of the tourism curriculum space (i.e., socially 
constructed, dynamic and flexible), there are increasing calls for more value oriented, 
critical research incorporating various perspectives such as sustainability and ethics 
(e.g., Caton, 2012; Jamal, 2004; Macbeth, 2005; Tribe, 2002a) as opposed to more 
scientific and value-free research (Jafari, 2001). 
 Hsu (2015) conducted a recent literature review of 573 tourism and hospitality 
education articles published between 2005 and 2014. The study reflected on the 
findings of Tribe’s (2005) research, and found that there had been further growth of 
the field in both quantity and the variety of research. It also identified the emergence 
of new study areas within the field such as tourism and learning approaches, as well 
as talent and skill development. However, she argued that it was problematic that the 
focus of the majority of studies are on pragmatic and practical (or local) issues such 
as employability and industry expectations. The more holistic, theoretical and 
philosophical discussions on tourism education were still scarce. For this reason, 
(among other suggestions) she called for further scholarly attention and development 
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on the “big picture” (p.10) suggesting researchers should conduct philosophical, 
evidence-based and critical debates in order to combat uncertainties facing the world 
of tourism education. 
2.1.3 Growing importance of research in tourism academia 
 
The importance of knowledge creation and contribution in the form of 
publications has become a significant factor for success as a tourism academic (Park, 
Phillips, Canter, & Abbott, 2011). This is particularly due to the increasing recognition 
and influence of academic research in national policy-making (Bushell et al., 2001) 
and the maturity of tourism as an academic field of study (Airey, 2015; Pearce, 2005a). 
In addition, with the influx of neoliberal values and public policies, including endorsing 
free trade, privatisation, minimal government intervention in business and reduced 
public expenditure on social services in the educational arena (Ayikoru, Tribe, & Airey, 
2009; Dredge et al., 2013), the education sector in Australia is now considered as an 
‘economic activity’ and research output is one of the vitally important key performance 
indicators of academics and universities to survive in this competitive market place 
(Dredge et al., 2012a; Pearce, 2005a). 
Australia is now considered to be the third best performing country after the 
USA and the UK in terms of research outputs in hospitality and tourism (Park et al., 
2011). Further, SCImago (2016) that utilises Scopus® database to create its journal 
rankings also found that Australia was third after the USA and the UK, with respect to 
the number of documents published in the unit category of Tourism, Leisure and 
Hospitality Management. Table 2.2 below shows the number of documents published 
in this unit category between 2001 and 2015. Although this data is not specific to 
tourism education research (the website does not have the capacity to search specific 
fields such as tourism education), the table indicates an overall growth in the number 
of publications in this unit category over the 15 years. It also reflects that there has 
been a steep and sustained growth in many countries. In particular, China and Spain, 
both of which did not have a strong prominence in tourism research, have become 
some of the highest contributing countries in terms of the number of research 
publications.  
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Table 2.2 Number of (citable and non-citable) documents published in a subject category, Tourism, 
Leisure and Hospitality Management between 2001 and 2015 
 
Year 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 Total 
% of 
Total 
USA 133 210 201 227 352 536 481 516 569 635 664 718 830 829 908 7809 36% 
UK 85 81 114 110 181 214 232 211 234 303 322 367 362 329 341 3486 16% 
Australia 67 82 82 66 77 151 144 187 241 289 294 358 371 365 345 3119 14% 
China 3 5 5 9 14 30 343 39 49 83 124 131 154 205 229 1423 7% 
Canada 26 26 27 39 75 99 79 82 82 134 120 129 159 124 156 1357 6% 
Spain 9 11 27 17 42 40 47 47 69 65 91 109 129 172 203 1078 5% 
Hong Kong 17 20 34 20 51 65 68 67 83 75 78 74 132 106 111 1001 5% 
Taiwan 12 6 8 17 19 52 48 51 52 76 95 139 131 139 123 968 4% 
New Zealand  31 34 19 20 42 43 50 59 48 69 89 84 76 65 91 820 4% 
South Korea 6 13 15 19 33 37 25 31 51 49 74 89 99 103 123 767 4% 
Total 389 488 532 544 886 1267 1517 1290 1478 1778 1951 2198 2443 2437 2630 21828 100% 
Source: (SCImago, 2016) 
 
This growth in the volume of tourism research in Australia may have been 
driven by several of factors. First, there has been a number of research dedicated 
individuals creating a healthy research culture in tourism academia. Second, Australia 
has been enjoying increasing demand for tourism and tourism education, building a 
reputation as a place to travel as well as learn tourism. Finally, being an English-
speaking country may have been a factor, since the current common language of 
tourism academia is English (McKercher & Tung, 2015). Australia is currently a home 
to approximately 24 research-active institutions that offer tourism degree courses 
(Pearce, 2005a). 
2.1.4 Conclusion (Part 1) 
 
Tourism education research has experienced a remarkable growth since the early 
1980s along with the growth of the tourism industry and tourism education worldwide. 
The research agenda for tourism education studies has also been changing over this 
time. A healthy growth of knowledge in tourism education led to the filling of previously 
identified research gaps. However, there are still calls for further research in this area. 
Some of the calls are for more philosophical, pedagogical and critical approaches. 
Specifically, it is argued that it is necessary to develop tourism education from 
employability-oriented vocational efficiency to education for lifelong, transformative, 
sustainable and ethical change (Dredge et al., 2012c; Hsu, 2015). Section 2.2 of this 
Ch.2 Literature Review 
25 
chapter discusses tourism education and curriculum in the HE and VET sectors from 
a number of philosophical perspectives. 
2.2 APPROACHES TO AND DISCUSSIONS ABOUT VET AND HE TOURISM 
EDUCATION CURRICULUM: PHILOSOPHICAL PERSPECTIVES 
 
There is an ever-increasing body of knowledge in tourism and tourism 
education. However, instead of moving towards the standardisation of a tourism 
curriculum, it seems that the most fundamental questions still remain unanswered. For 
example, ‘What should be taught in a tourism course?’, ‘How should tourism be 
taught?’, ‘Which faculty/school should house a tourism course?’, and ‘Who is a tourism 
course for?’(Crispin & Robinson, 2001; Hsu, 2015). These are some of the discussions 
among tourism education practitioners and researchers. Page and Connell, (2014, p. 
5) argue that there are seven fundamental issues associated with studying tourism, 
making tourism a fragmented disciplinary field to study. The issues include a lack of 
recognition as a subject in the wider academic content, a lack of conceptualisation 
about tourism, no universally agreed tourism terminologies, a lack of data sources in 
tourism, reductionist tendencies of tourism studies which limit studies to economic 
activity, a lack of rigorous approaches in tourism studies, a lack of theoretical 
constructs and finally the divide between academics and practitioners. Thus, as those 
discussions are heating up, and with the fragmented nature of the field, it has become 
a daunting task for many curriculum designers to determine the content of tourism 
courses, and who and how to teach tourism. Therefore, the following section of the 
chapter presents a number of issues arising from the literature as to why a tourism 
curriculum is now a contested matter (Tribe, 2014). Given tourism education has 
evolved to the point where some form of tourism skills and knowledge is taught at any 
level of education from secondary to postgraduate level, the discussion focusses on 
the VET and HE sectors of tourism education in Australia. Further, since the purpose 
of this review is to formulate in-depth understandings of philosophical influences, this 
discussion is conceptual in nature. Thus, the following section will be examined 
through three philosophical perspectives: ontological, epistemological, and finally 
ideological. Acknowledging that each of these research terms have multiple definitions 
and meanings (Mackenzie & Knipe, 2006), the definition of each term will be provided 
in the following section. 
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2.2.1 Ontological influences 
 
[W]hile tourism possesses the attributes of an “industry”, it is much 
greater than this, and it is a particularly important social force (Higgins-
Desbiolles, 2006, p. 1205). 
 
Certainly there are difficulties in defining ‘industry’ in the context of 
tourism, compounded by apparent difficulties in defining ‘tourists’ and 
‘tourism’(Leiper, 2008, p. 237). 
 
Ontology, also commonly known as “theory of being” or “the nature of reality”, refers 
to how we have come to understand our reality or realities: the existence of concepts, 
actions, theories, and worlds related to [tourism] (Edelheim, 2014, p. 31). Or, to put it 
in a more straightforward way, how we perceive the world around us [through tourism] 
(Walter, 2013, p. 14) and the nature of the tourism world we wish to know . Ontology 
is commonly used in a research context, determining researchers’ gaze (Hollinshead, 
1999), knowledge framework or ways of understanding the world (Jennings, 2010), 
but is relatively little discussed in education and teaching (Bates & Jenkins, 2007). 
Nevertheless, knowing the ontological assumptions of educators is useful because it 
will help in justifying the needs and purpose of tourism education (Stergiou et al., 
2008). Therefore, this section discusses how the reality or realities of tourism is 
created in the world in which tourism students study (Edelheim, 2014). 
Ontology and tourism education 
 
In the tourism arena, realities are socially constructed from various ontological 
viewpoints and elements. For instance, Leiper, (1979, 1981), with an intention to 
establish a coherent and distinctive discipline of tourism, tourology, developed a 
taxonomy that depicts five distinctive elements that interrelate with each other in the 
tourism system. The five elements include: a dynamic human element that consists of 
departing and returning tourists who are essentially those involved in a temporary stay 
away from their usual environments. It also includes three geographical elements: 
tourist-generating regions where tourists prepare for their travels, transit routes where 
tourists transfer between their home to destinations, and tourist destination regions 
where tourists engage in tourism activities or consumption of tourism products or 
hosting communities for tourists. There is also one economic element which is the 
business of tourism or tourism industry. Figure 2.1 visually depicts the model. 
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This theoretical model indicates that the phenomenon of tourism occurs as a 
result of the interrelationship between numerous individual elements within the 
phenomenon. Thus, these human and geographical elements can be studied 
separately as a narrowly defined field (such as tourism business management in a 
particular locality) or holistically (such as social, cultural, and environmental impacts 
and contributions of tourism), providing the system approach to tourism studies. This 
model captures the systems’ viewpoint within the tourism phenomenon. 
 
 
Figure 2.1 The Basic tourism system 
(Source: Leiper, 1979, p. 404, 1981, p. 75) 
 
One of the two major contrasting ontological standpoints in tourism education 
is tourism viewed as an industry while the other views tourism as a phenomenon (Xiao, 
2013) or social force (Higgins-Desbiolles, 2006). These two ontological views are 
distinctively different but exist as a continuum, meaning there are diverse ontological 
standpoints between these two views. 
 
Tourism as an Industry: Those who hold the ontological view of tourism as an 
industry may consider tourism as a collection of multi-faceted businesses that exist in 
tourism systems. These consist of three environments: the tourist generating region, 
where departing tourists are generated (e.g., travel agencies; wholesalers), the tourist 
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destination regions where tourists are entertained (e.g., accommodation, venues, local 
tour operators, events and attractions), and the transit route where departing and 
returning tourists are transferred from one region to another (e.g., airlines, coachlines, 
taxies and cruises) (Leiper, 1981). In addition, whilst federal, state and local 
governments are responsible for promoting, approving and monitoring tourism 
development to a certain degree, tourism systems are dominated by small and 
medium private businesses (Becton & Graetz, 2001) often in direct competition, with 
strong marketing neoliberal influences that endorse competition and market theories. 
Consequently, this ontological stand tends to imply notions of certain values such as 
consumer-focused business ethics, marketing, efficiency and profitability. Under this 
ontological viewpoint, tourism is seen as a means of economic development and 
employment. Thus, the primary focus of this ontological view is economic with 
positivistic values which can easily translate success or failure of performance using 
numerical metrics (such as Key Performance Indicators). For instance, this ontological 
perspective of tourism as an industry is seen in the following description from Service 
Skills Australia, one of the Australia’s ISCs who are responsible for the development 
of tourism VET courses. 
 
Tourism … has been singled out as one of Australia ‘Fantastic Five’ 
growth sectors over the next 20 years. On average around 2.8 per cent 
of GDP and 4.7 per cent of employment. It also contributes significantly 
to regional and remote economies by providing jobs in communities 
where they are no other employment opportunities (Service Skills 
Australia, 2015b, para. 1). 
 
This ontological standpoint posits that tourism creates, employment, foreign 
exchange and income. Thus, it is a positive driver to the economy and community. 
This has been widely articulated and popularised in the tourism research and 
education worldwide since the 1960s, commonly referred to as the “advocacy 
platform” (Jafari, 1990). In addition, since Australia is currently in the midst of 
development as a tourism destination, it is one of the fastest growth industries the 
country have ever experienced (Deloitte Touche Tohmatsu, 2014; Tourism Research 
Australia, 2013). Thus, it is understandable to justify the needs for tourism education 
with this ontological view. Since the reality of tourism using this ontology of tourism is 
focused on economic growth, it seeks reality in quantitative / positivistic values. It is, 
therefore, the curriculum context developed from these ontological values that seek to 
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educate individuals who desire to have long-term careers in tourism, and need to be 
equipped with up-to-date job-related skills and knowledge that the industry requires. 
 
Tourism as a Phenomenon: The other end of ontological standpoint in this 
continuum perceives tourism as a phenomenon. Under this view tourism can be 
defined as: 
 
[Tourism is] the sum of the processes, activities, and outcomes arising 
from the relationships and the interactions among tourists, tourism, 
suppliers, host governments, host communities, and surrounding 
environments that are involved in the attracting, transporting, hosting 
and management of tourists and other visitors (Weaver & Lawton, 2014, 
p. 3) 
 
This view originates from the idea that tourism educators have various 
academic backgrounds such as sociology, economics and anthropology. Thus, 
tourism is commonly referred to as a multidisciplinary or interdisciplinary, also 
increasingly transdisciplinary and postdisciplinary (Besselaar & Heimeriks, 2001; 
Volgger & Pechlaner, 2014) (these terms are discussed in the following section about 
epistemology). However, the stronger influences are seen from economics, sociology, 
and geography (Tribe, 2006). There is a wide range of realities in this arena; thus, 
tourism is viewed more holistically rather than focusing on the economic aspect of the 
phenomenon that goes beyond the borders of the Tourist Industry (figure 2.1). These 
multifaceted and rounded views become important when tourism is seen as a force to 
create both negative and positive impacts not only economically, but also 
environmentally, socially, culturally and ethically (McKercher, 1993) and when looking 
for ‘good’ action rather than ‘correct’ action (Jamal, 2004). Therefore, committing to 
this ontological view, tourism education is seen to actualise potentiality and produce 
graduates who are not only highly skilled and professional, but are also more 
environmentally, socio-culturally aware and responsible and have stewardship for 
destinations (Sheldon, Fesenmaier, & Tribe, 2011). Further, Jamal and Hollinshead 
(2001) suggest that there are five benefits of having this type of ontological standpoint 
(tourism as a phenomenon) which allow understanding of tourism as having socio-
cultural dynamics. These include: (1) tourism as an agent of seeing, (2) tourism as an 
agent of being, (3) tourism as an agent of experience, (4) tourism as an agent of 
cultural intervention, (5) tourism as an agent of knowing. For these reasons, graduates 
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of a tourism program, under this ontological view, are expected to be equipped with 
more holistic, creative and critical views and able to solve problems in a manner that 
creates mutual satisfaction and understanding of diverse stakeholders and 
environments creating and involved in the tourism phenomenon. 
Table 2.2 below shows the continuum of ontological views relevant to tourism 
education based on the literature introduced in this section. The ontological viewpoints 
on tourism extend from tourism as an industry, where the world represents the single 
positivistic reality of tourism practice, to tourism as a phenomenon, where it 
encompasses the phenomenon of tourism, are disclosed below. 
Table 2.3 Summary of tourism education ontology 
 
2.2.2 Ideological influences 
 
Efforts to better understand and conceptualise the curriculum space 
have become increasingly important in the context of balancing liberal 
and vocational education within an increasingly crowded curriculum 
space under pressure from a variety of macro, meso and micro 
influences (Dredge et al., 2012a, p. 2167). 
 
In this section, various educational ideologies which exist in the literature are 
identified, discussed, compared and contrasted. According to Collier (1982), an 
ideology serves the interests of some part of society, from which it is argued that the 
state of society ought to be changed or preserved in certain respects (p.13). It is also 
considered to be a system of beliefs that directs the policies and activities of its 
adherents (Tribe, 2001, p. 446) and used to describe specific, coherent subsets of 
belief, commonly referred to terms with “–isms” (Tribe, 2006, p. 374) such as 
communism, anarchism, conservatism, environmentalism, nationalism, socialism, and 
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liberalism. Ideologies can be found at many different levels in society from micro (e.g., 
with peers/family members) and meso (institution-wide), to macro (regional, state, 
national and international) in local, regional, national and global contexts (Dredge et 
al., 2012a). 
In an educational context, ideologies can be strong forces and factors in 
influencing curricula, pedagogy, student experiences and institutional management 
(Dredge et al., 2013). On a similar note, Tribe (2006) coined a term ‘departmentalism’ 
that describes ideological influences which exist in a department or faculty and they 
exert power to “direct time, supply funds and corral research to fit a particular faculty 
strategy” (p.371). Further, observing the nature of ideological influences in educational 
institutions, Barnett, (2003, p. 61) makes an intriguing observation on educational 
ideology. He suggests that ideologies in education are ‘beyond all reason’, playing a 
projectory role in rationalising institutions, and creation of ideologies require 
imagination, fantasy and creativity. Moreover, they are naturally contested and critical 
in nature as they are continuously changing. Finally, in terms of types of institutional 
ideologies within the higher education arena, Collier (1982) identified four non-
exhaustive, types of post-war ideologies in higher education: 
 The Academic Ideology that consider education for elites. Thus, this ideology 
creates an academic hierarchal environment. Also, under this ideology, it is 
assumed that the most trustworthy knowledge always originates from literature 
or history / loyalty to the traditional disciplines.  
 The Ideology of Economic Renewal focuses on practice and occupational 
based / industry led / usefulness and application of theory and knowledge is the 
primary importance. This focus in based on a market-based economy, criticises 
the inability to practically apply academic theories, and supports development 
of application based knowledge. 
 The Egalitarian Ideology emphasise on the equal educational opportunity for 
everyone regardless of their social and cultural background. 
 Consensus Ideology searches for a middle ground among a range of ideologies 
and looks for the highest degree of common agreement among several of 
interests existing within an educational institution.  
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Vocationalism and liberalism 
 
Although there are a number of ideologies influencing the tourism curriculum 
space, there are two predominant ideological forces that strongly influence the world 
of tourism education: vocationalism and liberalism. One of the most active discussions 
in the world of tourism education is whether tourism education should be taught under 
the ideology of vocationalism and/or liberalism (Ayikoru, Tribe, & Airey, 2009; Caton, 
2014; Fidgeon, 2010; Inui et al., 2006; Morgan, 2004; Tribe, 2002b). Vocationalism 
can also be referred to as technicism (Tribe, 2002b), neoliberalism or managerialism 
(Ayikoru et al., 2009) and liberalism can be referred to as academicism (Tribe, 2002b). 
Under the educational ideology of vocationalism, tourism is conceived of as a 
phenomenon which should be organised to bring profit to organising enterprises and 
satisfaction to paying tourists (Tribe, 2002b) due to tourism’s importance to the 
economy (Jafari, 1990). Therefore, the common underlying values of vocationalism 
are efficiency, profit, effectiveness, employability skills, and management knowledge 
(Fidgeon, 2010; Inui et al., 2006; Tribe, 2002b). Tourism education was originally 
developed under this ideology in Europe (Inui et al., 2006) in order to prepare the 
tourism workforce in specific areas such as hotels and tour operations; therefore, the 
body of tourism knowledge is generated with strong influence from the industry. 
Students are extrinsically motivated by visible technical skills and foreseeable job 
prospects and they see tourism education as an investment for a future career (Inui et 
al., 2006). Vocational tourism education is generally designed to benefit private 
tourism businesses, trade associations and public agencies (Jafari, 1990). 
Conversely, under the ideology of liberalism, tourism is conceived as a subject 
that needs to uncover its “truth” and is subject to sustained scepticism and search for 
“the good life”(Tribe, 2002b). Thus, it generally focuses on non-economic values such 
as humanistic and environmental values (Inui et al., 2006). Furthermore, it seeks social 
and environmental equity, justice, and ethics (Fidgeon, 2010). To do so, it stimulates 
learners’ creativity of thinking and freedom of thought as well as intrinsic motivation 
(Tribe, 2002b) allowing long-term personal growth rather than short-term vocational 
efficiency (Ring et al., 2008). The origin of liberalism in tourism can be traced back to 
the early 1960s when undesirable social, cultural and environmental consequences of 
tourism were claimed by a number of tourism researchers (Jafari, 1990). 
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Both vocational and liberal educational ideologies are subject to criticism. 
Liberalism has been criticised as a move away from industry practices that generate 
economic benefit to businesses and society, and creates knowledge that is not 
required by the industry (Inui et al., 2006; Tribe, 2002b; Wang et al., 2010). In addition, 
fewer students see the benefits of liberalist education (Morgan, 2004) as they have a 
tendency to be more extrinsically motivated when it comes to unit and course choice 
(Hoelscher, Hayward, Ertl, & Dunbar‐Goddet, 2008; Suvantola, 2004). Furthermore, 
tourism as a field of study is more common by way of its practical or applied nature 
(Belhassen & Caton, 2011). 
In contrast, vocationalism is criticised as it primarily supports a limited tourism 
society of consumers and producers (Tribe, 2002b). In relation to research 
approaches, much attention is paid to quantifiable positivistic values (Butler, 1999), 
excluding the unquantifiable values. Focusing solely on quantitative values can lead 
to “destructive” consequences where a moral position of tourism is ignored (Macbeth, 
2005). Moreover, due to its business ideology, vocationalism limits students to career 
opportunities in the private sector of the industry (Ring et al., 2008). In addition, it does 
not facilitate a critical understanding of tourism as a phenomenon of great social 
consequence where the viability of status-quo must always be questioned in this fast-
moving industry (Caton, 2014b; Inui et al., 2006). 
 
Ideological drivers in tourism education VET and HE 
 
Next, in order to make a synthesis of the macro, meso and micro influences on 
the VET and HE sectors of the tourism education, the ideological influences on a range 
of stakeholders are discussed. Dredge et al. (2012), based on Tribe's (2002b) concept 
of the Philosophic Practitioner, designed a useful conceptual framework for the 
analysis of ideological influences originating from the various stakeholders who exist 
in and around the curriculum spaces of tourism programs. This conceptual framework 
was originally developed through a nationwide study funded by the Australian Office 
of Learning and Training (Department of Education and Training, 2013). The aim of 
the project was to ‘map the Australian TH&E (tourism, hospitality and events) 
undergraduate graduate curricula … to clarify what constitute TH&E education in the 
higher education environment’ (Dredge et al., 2012b, p. 4). The project was conducted 
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by TH&E academics and teaching practitioners from seven Australian higher 
educational institutions including universities and private colleges. The final reports of 
this project included the following four Issues Papers: 
1. A review of literature in relation to liberal and vocational education and 
conceptualisation of the model of the TH&E curriculum space (Dredge et al., 
2012b); 
2. an examination of local and global influences on the tourism education program 
and their implications and opportunities for tourism curriculum (Dredge et al., 
2012b); 
3. an analysis of the perceptions of four stakeholder groups (industry, educators, 
students and administrators) on the importance and performance of liberal and 
vocational elements of TH&E undergraduate programs (Benckendorff et al., 
2012) and; 
4. an analysis of 62 undergraduate TH&E undergraduate programs from 22 
institutions (Day et al., 2012). 
The significance of the study is its scale where a number of Australian and 
international leading academics collaboratively conceptualised the ‘core’ curriculum. 
This led to updated and comprehensive understanding in relation to the current state 
of TH&E education in the higher education curriculum in Australia and the 
development of the framework, the Curriculum Space (Dredge et al., 2012a, p. 2167). 
The framework was primarily designed with the intention of advancing the tourism 
curriculum in the HE sector, but this model may be useful and worthwhile to apply in 
the VET Tourism programs. The model signifies seven key ideological drivers. That 
is: 
A. Capacity of intake students 
B. External pressure driving knowledge. 
C. External pressure, driving graduate capability. 
D. Internal pressure driving a stronger focus on capabilities 
E. Internal pressure driving a stronger focus on knowledge. 
F. Pressure, reducing the use of innovative pedagogy. 
G. Pressure driving more efficient teaching approaches and technology that 
influence the curriculum space from both inside and outside institutions. 
This conceptual framework suggests that there is a force field of ideological 
drivers which influence the orientation from capability (techne) focused to knowledge 
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(episteme) focused, and the depth from basic and simple to practical wisdom 
(phronesis) of a tourism curriculum (Figure 2.2). 
 
Figure 2.2 Curriculum space 
Source: Dredge et al., 2012a, p. 2167 
 
Therefore, while Dredge et al. (2012) note that there are a number of possible 
uses of this model (see p.2170-2171), their review uses this model to map the possible 
internal and external influences within the curriculum space of Australian VET and HE 
courses drawn from the relevant literature. Accordingly, the following types of 
ideological influences are examined: 
 Ideological influences of incoming tourism students (Sub-set A in Figure 2.2) 
 Ideological influences of external stakeholders (Subset-set B and C in Figure 
2.2) 
 Ideological influences of internal stakeholders (Sub-set D,E,F, and G in Figure 
2.2) 
Ideological Influences of Incoming Tourism Students (Sub-set A) 
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Sub-set A in Figure 2.2 is the academic capability (and career intention) of 
incoming students or an incoming cohort. This determines the starting point of the 
curriculum as students are the centre of the phenomenon of tourism education, and 
they are studying with varying levels of motivations and expectations regarding tourism 
and tourism careers (Richardson, 2009; Sibson, 2011). Although there are relatively 
few studies relating to the incoming cohort of tourism students, it is important to be 
able to recognise this student gaze. This is because the cohort of tourism students are 
not only the hopes for the sustainable future of the tourism phenomenon but also it is 
vital to understand students’ study motivations for educational institutions to remain 
competitive (Lee, 2008). Thus, recruiting students is required for a consistent level of 
income for many educational providers (Airey, Tribe, Benckendorff, & Xiao, 2014). 
They are the providers of great financial support for the existence of the sector in many 
educational institutions in Australia especially overseas students with student visas 
(Davidson, Wilkins, & King, 2010). International education is one of the most important 
export industries and for Asian students it is considered to be advantageous to gain 
international qualifications (especially qualifications from the USA, the UK, Switzerland 
and Australia) in their future career development (Lee, Kim, & Lo, 2008)  
In a higher education context, tourism students are considered to be on a 
‘weaker ground’ in terms of academic entry levels compared to other disciplines such 
as business, economics and medicine (Airey et al., 2014). In the VET sector, there is 
scant information available on the academic level of intake tourism students compared 
to other courses. A study conducted by Pendergast & Cooper (2003) identified the 
trend in the characteristics of students participating in VET in School program in 
tourism and hospitality to be students with lower levels of satisfaction and engagement 
with school. Further, a study by Griffin, (2014) reports that socially and economically 
disadvantaged cohort of learners such as Indigenous people, individuals with a 
disability, those from rural/remote location and those with non-English background are 
overrepresented in the VET courses in Australia. 
 
Ideological influences of external stakeholders (B and C) 
 
Sub-set B in Figure 2.2 shows the external pressures that drive broad and 
theoretical knowledge. This role can be partly played by those who advocate high 
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order thinking such as academic associations and networks including Building 
Excellence in Sustainable Tourism Education Network (BEST EN), and academic 
tourism associations such as TEFI and CAUTHE. These organisations advocate for 
sustainable and ethical tourism development. For example TEFI aims to develop 
tourism education through five values (i.e., stewardship, knowledge, professionalism, 
ethics, and mutuality) that have been developed through the concepts of sustainability 
and ethics as well as understanding a range of stakeholders including local 
communities, the tourism industry, and governments (TEFI, 2016). These associations 
are generally only looking at HE sector rather than the VET sector.  
Sub-set C involves the external pressures that drive occupational and 
vocational skills. These pressures include individuals, organisations and research 
findings, advocating tourism education due to a shortage of skilled staff in the industry 
and needs for skilled and capable workforce. In Australia, such forces can be found 
from groups such as members of the tourism industry, industry associations such as 
Australian Tourism Export Council (ATEC) and Australian Federation of Travel Agents 
(AFTA), Australian Travel Careers Council (ATCC), part of the government that see 
tourism as a next top export (such as Tourism Australia, and states. Territory and 
regional tourism organisations, Service Skills Australia, Tourism Training Australia), 
small, medium and large tourism businesses as well as numerous research findings 
that call for skilled workers (such as Deloitte Access Economics, 2011a; Deloitte 
Touche Tohmatsu, 2014; Service Skills Australia, 2014). 
 
Ideological influences of internal stakeholders (Sub-sets D,E,F, and G) 
 
The internal ideological drivers are twofold. The first, sub-sets D and E, looks 
at the skills and knowledge dimension. The second, subset F and G are internal drivers 
explaining the ideological influences driven by innovative and traditional pedagogies. 
Sub-set D is internal pressures driving a stronger focus on capabilities. In the 
other words, they are the ideological influences that advocate technical and 
employability skills rather than conceptual and theoretical thinking. This can come from 
lecturers with strong vocational and business backgrounds making the course relevant 
to industry practices (Ayikoru, Tribe, & Airey, 2009). Thus, this ideological influence 
advocates teaching of industry-specific units such as marketing, finance and business. 
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Whilst a Ph.D. is a prerequisite for an academic career, and tourism is no exception, 
many tourism scholars have strong industry experience (McKercher, 2002). On the 
other hand, the teaching practitioners in the VET sector are generally not required to 
possess a Ph.D. Table 2.4 below shows the educational attainments of university 
lecturers and tutors and vocational teachers in Australia (not specific to the tourism 
field). It indicates that a significantly lower number of VET teachers have completed 
courses that are at the postgraduate level (30.2%) compared with university lecturers 
and tutors (73.2%). This suggests the probabilities that since the teaching practitioners 
in the VET sector are not university educated, but may be equipped with strong 
managerial and neoliberal values learnt through their professional experience, that 
leads to them prioritising vocational teaching. 
 
Table 2.4 Educational attainments of university lecturers and tutors and vocational teachers in Australia 





Post Graduate/Graduate Diploma or 
Graduate Certificate 
73.2% 32.0% 9.0% 
Bachelor degree 21.8% 25.4% 19.6% 
Advanced Diploma/ Diploma 0.0% 14.1% 20.9% 
Certificate III/IV 0.0% 14.1% 20.9% 
Year 12 5.0% 4.0% 19.5% 
Year 11/10 0.0% 3.3% 16.5% 
Below Year 10 0.0% 0.0% 4.0% 
(ABS, 2013b) 
 
Further, since the VET sector is developed and implemented through a 
partnership between governments and industry (see Chapter 1 for details), 
educational decisions are made by the needs of the economy rather than for the sake 
of education (Velde, 1999). The dominant and original concept in VET is the 
acquisition of occupational skills and knowledge as well as knowledge relevant to the 
workplace (Colley, James, Tedder, & Diment, 2003). Accordingly, the anticipated 
outcomes or benefits claimed by the VET sector include, enhanced employability, 
facilitation of recruitment process, responsive and efficient training to the economic 
conditions and labour market, and effective and readily accessible school-to-work 
transition pathways (Freeland, 2000, p. 2). 
Sub-set E is the internal pressures driving a stronger focus on knowledge which 
oppose the ideological influences of sub-set D. This includes knowledge-focussed 
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institutions, research-focussed academics within the institutions, and knowledge-
driven culture. Institutional priority in research, availability of research funds and 
freedom to research given to academics are also the determinants of this factor (Tribe, 
2010) As described in Table 2.4 the internal VET environment is not adequately 
equipped to facilitate this culture as the sector’s primary drivers are the government 
and industry. However, it has been observed that sub-set D and E co-exist in the 
Australian Tourism HE context. Due to the multidisciplinary and non-traditional nature 
of the field, the field has attracted a diverse disciplinary background of tourism scholars 
(Zhao & Ritchie, 2007) and there is currently no national mandatory guideline for 
tourism HE programs (Wang, Ayres, & Huyton, 2009). 
Finally, Sub-set F indicates pressures reducing the use of innovative pedagogy 
and expansive technologies. Sub-set G indicates pressures driving more efficient 
teaching approaches and technologies. For example, some academics are cautious 
about the influx of new technology such as a tablet, the internet and mobile devices. 
Although it is not the main topic of the thesis, the introduction and utilisation of 
technology is a widely-debated topic. This also includes the ideological state where 
cost-cutting comes into place, reduction in teaching hours occurs, and so forth. On the 
other hand, the introduction of information communication technology (ICT) in tourism 
classroom is a growing trend. This includes paperless text which is common with 
distance learning, the use of mobile devices, collaborative technology (e.g., Web 2.0, 
Wiki, social media) and Massive Open Online Courses (MOOCs). Taylor (2002) 
argues that whilst online learning is capable of facilitating learning that involves 
memorisation, conceptualisation, analysis and evaluation skills, it does not work 
effectively to facilitate teaching about attitudinal change of students as well as 
sessions that require hands on / physical skills. They are yet essentially in the 
experimental stage and the outcomes of the use of ICT are mixed. This leads to an 
ethical question as to whether this type of learning should be integrated before the 
effectiveness has been proven. It is predicted that those educational technologies will 
be integrated in education in the future (Deloitte Touche Tohmatsu, 2014). 
Summarising the above discussion about the ideological influences in tourism 
education, Table 2.5 depicts the continuum of ideological influences within the tourism 
curriculum space. The continuum extends from Vocationalism to Liberalism. The far 
end of Vocationalism ideology prioritises values that lead to business efficiency, profit 
and productivity including customer service skills and marketing and sales skills (Wang 
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et al., 2009). Study of tourism is prompted by the extrinsic needs and motivation such 
as employment opportunities and economic prospects. Further, this ideology is 
advocated by industry practitioners, government tourism government bodies, industry 
associations and academics with business interests and/or background. On the other 
hand, the other end of the continuum, Liberalism, considers tourism as a vehicle for 
free thought and socio-cultural and environmental equity, rather than a mere means 
for economic development. Thus, the study of tourism is prompted by intrinsic needs 
and motivation. The ideology of liberalism is generally advocated by tourism 
academics with non-business backgrounds as well as individuals and organisations 
promoting environmental protection and human rights (such as Tourism Concern). 
 
Table 2.5 Summary of tourism educational ideologies 
 
 
2.2.3 Epistemological influences 
 
[I]t is perhaps not possible to determine a single answer to the question 
of what constitutes knowledge progression in tourism (Belhassen & 
Caton, 2009, p. 336). 
 
Epistemology seeks to gain an understanding of how accepted knowledge is 
created and existing knowledge is adjusted or reproduced in our minds and reach 
societal acceptance (Edelheim, 2014). In a research context, epistemology refers to 
the relationship between the researcher and the subject or object of the research 
(Jennings, 2010, p. 34). Thus, in a practical sense, epistemology broadly 
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encompasses the understanding of the processes of knowledge creation, acquisition, 
utilisation, communication, and re-utilisation (or refinement) (King, 2009). Thus, the 
discussion about the nature of knowledge is a good starting point for this topic. 
In defining knowledge, Greco (2007) suggests that knowledge is not mere 
belief, but credible true belief that is earned through a range of successes through 
ability, such as the ability to provide elegant and principled answers to the problem, to 
exert great explanatory power and to be understood as credit attributions. Further, he 
argues that knowledge serves two purposes: First, it “flag[s] good information and 
sources of information”, and second it is “use[d] in practical reasoning” (p.60). 
Similarly, King (2009) defines knowledge as a justified personal belief that can be 
further classified into “tacit” knowledge and “explicit” knowledge. The former refers to 
the knowledge in one’s mind that has either impossible, or difficult to articulate, and 
the latter refers to the knowledge that have been developed through trial-and-error 
and more elaborated and usable knowledge. In addition, in terms of the creation of 
knowledge, Bloom, Engelhart, Hill, Furst, and Krathwohl, (1956) suggest that the 
knowledge that should be taught in school is a type of information that is produced as 
the result of a) more than convention and consensus of experts in the field, b) logical 
tests of consistency either by definition or by some logic of relationship and, finally, c) 
as a result of some historical, experimental, or pragmatic test. 
Thus, considering the discussion above, it can be considered that knowledge 
is information that has some practical use and a tool for exerting one’s power to 
convince others. Also,acknowledging King’s (2009) ‘tacit’ knowledge, knowledge can 
be utilised to fulfil one’s curiosity, and/or give meaning and purpose to personal lives. 
Therefore, knowledge is an essential element of pursuing personal success and social 
acceptance. 
 
Epistemology and education 
 
In an educational context, knowledge is what is considered to be the product of 
what educational institutions have to offer to their students. Essentially, students are 
exposed to knowledge that is stored and/or produced in an educational institution 
through multiple means of learning such as lectures, tutorials and reading at a library. 
Anderson et al., (2001), drawing upon Bloom’s taxonomy (Bloom et al., 1956), suggest 
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that there are four major dimensions of knowledge that are essential for higher-order 
thinking of students; thus, a successful delivery of educational programs. The first is 
factual knowledge such as having technical vocabulary and knowing reliable sources 
of information. The second is procedural knowledge such as having abilities to use 
subject-specific methods, techniques, formula and procedures. The third is conceptual 
knowledge such as understanding of theories, concepts, interconnections and 
interrelationships of knowledge. It also includes the ability to systematically organise 
knowledge and to provide a scientific explanation of a phenomenon. The fourth is 
meta-cognitive knowledge such as being aware of, and responsible for, one’s own 
knowledge and thoughts. Regardless of the field of study, these four dimensions of 
knowledge should be integrated into a curriculum in order to educate individuals with 
high order thinking. 
Further, Banks (1993) suggests a typology of knowledge that students gain 
through their educational experiences in modern, multicultural educational 
environments, using schools in North America as an example. The typology consists 
of personal/cultural knowledge that is gained through the interaction with a variety of 
people such as family members, peers, educational staff members, and community 
members generally within their racial, ethnical, social, cultural and religious 
boundaries. Popular knowledge that is derived from the mass media that students are 
exposed to on a daily basis. Mainstream academic knowledge is empirical, objective 
and can be verified through rigorous methodology that is considered universal in 
nature and application. Transformative academic knowledge challenges mainstream 
and Western academic knowledge with postmodern and critical assumptions. Finally, 
school knowledge is information packaged and presented in textbooks which can 
consist of the above four types of knowledge. Banks argues that all of five types of 
knowledge are of equal importance; thus, they should be integrated in to the 
curriculum for school, college and university curricula. 
Epistemology of tourism research and education 
 
Turning the focus to the epistemological development in a tourism context, 
there is no agreed core knowledge in tourism (Wang et al., 2009) and tourism is in a 
pre-paradigmatic stage (Echtner & Jamal, 1997), involving various epistemological 
approaches to the current body of tourism knowledge. 
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In a study ‘The Truth about Tourism’, Tribe (2006) provides a useful insight into 
the epistemological construct of tourism knowledge. He suggests that knowledge is, 
and has been, created in a force-field environment where there are five elements. 
These are person (the lens or gaze through which researchers see the world of tourism 
and the existence of ‘self’ in research), rules (an accepted set of rules for producing 
knowledge according to researchers’ disciplinarity, paradigms, postmodernity, 
traditions, and methodology), position (researchers’ geographic location and position 
within the academic communities), ideology (ideology within academy, institution, 
community etc.), and ends (purpose, and anticipated audience, of knowledge). These 
play central roles in creating knowledge in tourism. 
With an increased participation in tourism knowledge creation, this lens of 
researchers or, in other words, the knowledge creators’ gaze has been diversifying 
over the last 40 to 50 years since tourism became a recognisable economic activity, 
field of study and the subject of scholarly inquiry. Accordingly, tourism knowledge has 
evolved through several distinctive stages of knowledge platforms, allowing 
knowledge creation to provide different ways of thinking about tourism. These four 
platforms which were originally developed by Jafari (2001) involve: 
1. advocacy the first platform where economic prospects of tourism were 
articulated as it created jobs and foreign exchange; this was distinctively visible 
from the 1960s, 
2. cautionary a platform where tourism development can create negative 
consequences such as leakage, loss of place, and negative socio-cultural and 
environmental impacts, 
3. adaptancy a platform that led to the development of multiple forms of 
alternative tourism that minimise negative impacts and maximise positive 
impacts such as eco-tourism, responsible tourism and soft tourism and, 
4. knowledge-based a platform that led to the development of scientific, 
multidisciplinary, value-free and objective knowledge production of tourism. 
 
More recently, Macbeth (2005), elaborated on the model by adding an 
additional two knowledge platforms that emerged in modern times (since the 1990s). 
 
Ch.2 Literature Review 
44 
5. sustainability a platform that promotes the interdisciplinary and holistic 
development of tourism knowledge giving equal attention to social, cultural, 
environmental and economic prospects, and finally, 
6. ethics a platform that focuses on the creation of ethical dimensions of tourism 
that are value-full (or subjective), by acknowledging the existence of power 
relations and philosophical influences in order to realise the full potential of 
tourism. 
In the same year, Jafari (2005) reflected upon the tourism platforms and 
proposed an updated view on the future of tourism research and education. In his 
opinion paper, he considers that tourism has gained a legitimate academic status due 
to the scholarly input from multiple disciplines. He suggested that the next direction of 
tourism is going ‘public’ (p.2), encouraging outward directions of tourism knowledge 
dissemination from traditional inward ‘privatisation’ (p.5) of knowledge within the 
boundary of tourism academia. Figure 2.3 below diagrammatically displays the 
development of tourism knowledge platforms. These six knowledge platforms coexist 
and did not replace one another when a new platform emerged. 
 
Figure 2.3 Tourism knowledge platforms 
(Adapted from Jafari, 2001, 2005; Macbeth, 2005) 
Further, looking at the process of knowledge creation, Tribe (1997) suggests 
that there are four main ways through which tourism knowledge is created in HE 
Institutions. First, multidisciplinary knowledge that is created by different disciplines. 
For example, one aspect of the psychology of tourism (or tourism psychology) 
examines the motives and intentions of tourists; here tourism academics apply 
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psychological theories, concepts and thinking to their research. Some examples of 
major contributing disciplines to the body of tourism knowledge include sociology, 
social psychology, geography, anthropology, and economics (Echtner & Jamal, 1997).  
Figure 2.5 below, ‘The Multidisciplinary Foundation of Tourism Studies’ (Jafari, 2001, 
p. 34) or more informally known as ‘The Tourism Wheel’ depicts the main contributing 
disciplines to the knowledge creation of tourism studies. An example of 
multidisciplinary knowledge contributions includes Plog’s Tourism Typology (1974) 
and Pearce’s Travel career ladder (1982) both of which are tourism theories drawn 
from psychological theories. Multidisciplinary knowledge has greatly contributed to the 
body of knowledge from the inception of tourism as an academic field of study (Jafari, 
1990) but it also has its limitations as it creates boundaries between knowledge from 
different disciplines hindering the cohesive progression of knowledge and creating an 
un-unified set of knowledge about tourism. This takes tourism away from being a 
paradigmatic area of study (Echtner & Jamal, 1997). 
The second way tourism knowledge is created is through interdisciplinary 
knowledge. Although there are multiple definitions and interpretations around this 
term, it generally refers to knowledge created by a collaboration between disciplines. 
Darbellay and Stock (2012) define the interdisciplinary approach as “a process of 
mobilising different institutionalised disciplines through dynamic interaction in order to 
describe, analyse, and understand tourism’s complexity” (p.453). Thus, the critical 
difference between multidisciplinary and interdisciplinary knowledge is that while 
multidisciplinary knowledge is created with a single or single dominant discipline, the 
process of interdisciplinary knowledge creation involves interactions, dialogue, 
integration, synthesis and/or exchange within and across disciplines, resulting in the 
generation of “new knowledge” that does not belong to a particular discipline but 
between disciplines (Shearer, 2007, p. 5). This requires a knowledge creator with a 
sound understanding of multiple disciplines as well as greater cross-disciplinary 
collaboration (Jamal & Jourdan, 2009). An example of interdisciplinary knowledge in 
tourism is the idea of sustainable tourism where its goal is to create a more holistic 
understanding of tourism systems in order to minimise sociocultural, environmental 
and economic consequences of tourism development. A common approach to the 
realisation of sustainable tourism is the application of the triple bottom line (TBL) 
approach which requires consideration of the return on investment from three 
perspectives: financial, environmental and social (Dwyer, 2005). This requires 
Ch.2 Literature Review 
46 
disciplines to work together and overcome the disciplinary boundaries discussed 
above. 
 
Figure 2.4 The Multidisciplinary foundation of tourism studies 
(Jafari, 2001, p. 34) 
 
Third, business interdisciplinary knowledge is tourism knowledge created 
between business disciplines (e.g., marketing, accounting and commerce) and the 
world of practice. This type of knowledge has developed due to the ever increasing 
economic impact of tourism and tourism scholarship’s close affiliation with business 
disciplines (Belhassen & Caton, 2009). Thus, it is both theoretical and applied in 
nature, and has a specific purpose to serve such as including economic performativity 
(Tribe, 2002b) or practical problem solving (Belhassen & Caton, 2009) where the 
fundamental objective of gaining knowledge is for higher profit, better service and best 
business practice. This knowledge is useful for students who are extrinsically 
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motivated with a strong desire for long-term career progression in the tourism industry. 
However, it is a concern that learning tourism solely from business knowledge can 
hinder the development of higher-order thinking such as liberal and humanistic, 
lifelong learning skills (Cuffy, Tribe, & Airey, 2012; Inui et al., 2006). 
Finally, extra-disciplinary (also known as Mode 2 knowledge) tourism 
knowledge is created without any involvement of discipline(Tribe & Liburd, 2016). It is 
commonly applied, operational and/or highly contextualised in nature(Volgger & 
Pechlaner, 2014). The knowledge which is generated by industry is not found in 
academic journals or validated through rigorous peer review assessment (Tribe, 
1997). The knowledge can include, tourism jargon, or technical terms, structure of the 
tourism industry, the operation of sector-specific software such as Galileo, Sabre and 
Opera, the use of particular equipment, and findings from industry representative 
bodies and independent research firms.  
Also, Mode 2 knowledge can be created by the members of community (Dredge 
& Schott, 2013). This knowledge creation often conducted by talented and altruistically 
motivated members of the wider public frequently with the aid of the Internet, Web 2.0 
and ICTs through platforms such as Wikipedia, the Conversation, Quora, TED and 
social media allowing highly social and collaborative knowledge creation (Liburd & 
Christensen, 2013; Prasarnphanich & Wagner, 2009). The emergence of such self-
organising and open-access knowledge creation is relatively new in tourism education 
and research; however, it is not within the bounds of the traditional discipline. Yet this 
type of knowledge creation is growing in number and influencing the face of modern 
tourism education (Coles, Hall, & Duval, 2006). 
Table 2.5 below provides a summary of the discussion about tourism education 
epistemology in this section and shows it in a form of a continuum. One end of the 
continuum is operational knowledge. This type of knowledge primarily exists to serve 
students to make them job-ready or to teach them how to run a business in the most 
effective and practical manner. Thus, the nature of the operational knowledge tends 
to be factual and procedural. On the other end of the continuum, there is theoretical 
knowledge which is more academic and originates from various disciplines. This 
facilitates holistic and a more conceptual thinking of the tourism world. Tourism units 
such as tourism law and tourism operations are at the operational end of the continuum 
as opposed to sustainable tourism and tourism (Aristotelian virtue) ethics. 
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Table 2.6 Summary of tourism epistemology 
 
2.2.4 Conclusion (Part 2) 
 
The preceding section of this chapter explored the literature relevant to tourism 
education through three philosophical lenses, ontology, epistemology and ideology. 
This conceptual and philosophical discussion revealed and summarised a number of 
concepts and phenomenon that have strongly influenced the current shape of tourism 
education. 
This review of literature reaffirms the idea that the tourism education curriculum 
space is indeed highly contested in a multitude of dimensions. This is making rich 
ground for debate, and also creating the concept of a tourism education curriculum 
space (Dredge et al., 2012a). Further, by synopsizing these concepts in the literature, 
the review led to a forumulation of ontological, ideological and epistemological 
continuums (i.e., Table 2.2, 2.4, and 2.5 respectively). These dimensions are useful 
as they allow holistic views of potential philosophical standpoints within the tourism 
curricula. Further, they can be used to create the instruments to examine tourism 
programs and is detailed in - Chapter 3 Conceptualisation and Methodology.  
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2.3 SYSTEMATIC QUANTITATIVE LITERATURE REVIEW OF TOURISM 
EDUCATION STUDIES IN AUSTRALIA 
 
The final part of this chapter presents a systematic quantitative literature review 
of Australian tourism studies to explore the academic tourism literature on the 
practices and issues of tourism education in Australia. 
This is to address the second research question of this thesis: ‘What are the 
current discussions concerning tourism education in Australia among tourism 
academics and where are the gaps?’ Accordingly, there are two broad aims for this 
part of study. First, it aims to conduct a systematic literature review of Australian 
academic studies in tourism training and education from 2001 to 2014 from three 
viewpoints; bibliographic, methodological, and contextual. Second, it aims to explore 
current trends and gaps in the extant literature in relation to tourism education in 
Australia; suggesting future research themes. 
2.3.1 Quantitative systematic literature review 
 
The systematic quantitative literature review as described by Pickering et al. 
(2014) is an effective way of understanding the current trends and potential research 
gaps in the extant literature in a defined study field. Although there are small variations 
in the methods used, this type of method is also called ‘structured literature review’ 
(Burgess, Singh, & Koroglu, 2006), a ‘systematic (literature) review’ (Mari & Poggesi, 
2011; Martin & Assenov, 2012; R. Smith, Martínez Álvarez, & Chanda, 2011) and a 
‘content analysis of literature’ (Stuck et al., 1999). The latter research method typically 
involves a content analysis of literature in clearly defined fields such as study area, 
time dimension, research database, geographic location and paper type. All literature 
generated for the analysis are then filtered through a number of criteria such as 
publication year, methodological approach, and findings according to the research 
question of the study, allowing a quantitative analysis of articles on which results of 
the research are drawn. The systematic quantitative literature review is also commonly 
used in other disciplines such as business (Burgess et al., 2006), community services 
(Guitart, Pickering, & Byrne, 2012), education (Beltman, Mansfield, & Price, 2011), 
services management (Mari & Poggesi, 2011) and healthcare (Antunes & Moreira, 
2011; Stuck et al., 1999). In a tourism research context, this method has been utilised 
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in a number of studies, especially in niche tourism studies such as surf tourism (Martin 
& Assenov, 2012), medical tourism (Smith et al., 2011), sports tourism (Weed, 2006), 
tourism and hospitality entrepreneurship (Li, 2008), bird tourism (Steven, Pickering, & 
Guy Castley, 2011) and convention and meeting management (Lee & Ki-Joon, 2005). 
However, to date, the application of the quantitative systematic literature review in the 
context of Australian tourism education has not yet been conducted. Tourism 
education has been a growing sector in tourism academia. Therefore, this approach 
was used as it was worthwhile to quantify where the research was, but also, where the 
gaps were (Pickering et al., 2014). 
2.3.2 Methods 
 
The relevant papers for the current study were collated from a number of online 
databases. These included Hospitality and Tourism Complete (HTC) Australia, Google 
Scholar, and Science Direct. The following keywords were used to identify relevant 
peer reviewed academic articles: tourism education and training, combined with 
curriculum, skills, knowledge, vocational, employability, skills, career, hospitality, 
events, event management and, value. Further, in order to gather relevant and current 
articles for the review, several selection criteria were set: 
1. Papers were limited to those which concerned tertiary education and/or training 
(i.e., VET and HE sectors) in tourism exclusively or tourism and tourism-related 
fields (i.e., Hospitality, Events, and Leisure and Sports) in an Australian context.  
2. The search was limited to English-language peer-reviewed articles. Grey 
papers such as conference papers and reports, government reports, books and 
MPhil and Ph.D. theses were excluded, and, 
3. Only papers that were published since 2001 up to 2014 were included. 
 
Articles that met all the criteria were then reviewed individually and recorded in 
a database using an Excel spreadsheet. Each article was then summarised in terms 
of three areas: 1) Bibliographic (general information), 2) Methodological 
(methodological information), and 3) Research topic. 
  




A total of 43 academic articles that met the criteria were collated; see Appendix 
E for the full list of the articles. In this section of the chapter, the results of the review 
are presented in three sections 1) general information 2) methodological approaches 
3) aims, results, and implications. The results provide useful information for tourism 
educators and researchers as well as other key stakeholders. 
General Information 
 
This section provides the summary of the general information in the articles 
analysed. The information in this section is divided into the following four categories, 
including researcher locations, locations of sample origin, focuses of study, publication 
years and finally, published journals. 
Researcher Location and Location of Sample Origin 
 
Figure 2.7 below highlights the geographic spread of researcher location and 
the location of sample origin. From the analysis of researcher locations, it is evident 
that studies in tourism education are generally conducted in the eastern states of 
Australia, particularly in Queensland (42%; n=15), New South Wales (19%; n=7), 
Australian Capital Territory (11%; n=4) and Victoria (8%; n=3). A similar trend follows 
with the locations of sample origin with the eastern states are the largest sample 
sources in Australia. Another interesting trend is the notable number of international 
researchers involved in comparative studies between Australia and other nations (e.g. 
Bushell et al., 2001; Ring, Dickinger, & Wober, 2008). 
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In terms of institutional contributiors of tourism education research, the results 
indicate that three Australian institutions (i.e. University of Queensland, Southern 
Cross University, and James Cook University) are publishing the majority of research 
articles. By contrast, other Australian universities have moderate contributions from 1 
to 3 articles. It is of concern that of approximately 24 institutions that house a tourism 
school at the undergraduate level, only half (12 institutions) have published a study in 
tourism education. On the other hand, it is interesting to note that five studies during 
this period were conducted at institutions not based in Australia but were in Europe 
and Asia. This included United Kingdom, Hong Kong, Austria, Malaysia, and Thailand. 
Having strong ties with European institutions and a close proximity to Asia may be a 
strength of Australian Institutions, giving them opportunities for international 
collaborative research projects. Table 2.7 shows the list of institutions and their 
contributions in terms of the number of research articles relevant to tourism education 
and years active in publishing these research articles. 
 
Table 2.7 Institutional contributors in the recent tourism education literature (2001-2014) 
Country Institution Number of research articles* 
Years active in publication 
(between 2001 - 2014) 
Australia University of Queensland 9 2001-2014 
Southern Cross University 8 2001-2002, 2012-2013 
James Cook University 6 2005-2011 
University of Canberra 3 2006, 2010 
La Trobe University 3 2001, 2010-2011 
Griffith University 2 2009, 2012 
University of New Castle 1 2010 
Victoria University 1 2003 
University of Western Sydney 1 2001 
Bond University 1 2009 
University of Wollongong 1 2013 
Charles Sturt University 1 2008 
University of Technology Sydney 1 2013 
United Kingdom Nottingham Trent University 1 2006 
Manchester Metropolitan Business School 1 2007 
Hong Kong Hong Kong Polytechnic University 1 2002 
Austria 
Vienna University of Economics and 
Business Administration 1 
2009 
Malaysia Taylor's University College 1 2010 
Thailand Narasuen University 1 2013 
Note: *For papers with authors from multiple institutions, only the affiliated institution of the lead author has been 
accounted for. 
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Focus of Study 
 
With regard to the focus of the current literature, the review examined two 
areas: fields of study and educational sectors. First, in terms of fields of study, although 
just over a quarter of studies in tourism education focus on tourism (28%; n=7) itself, 
more studies are combined with hospitality (36%; n=9). It is also notable that some 
studies are combined with tourism, hospitality and events (20%; n=5) (Figure 2). 
 
Figure 2.6 Academic areas focused on tourism education studies 
Second, in terms of the focus on educational sectors within the Australian 
tertiary education framework, current studies are predominantly focused on the HE 
sector (i.e., undergraduate and postgraduate programs) of tourism education. 
Specifically, 80% of studies focus exclusively on the HE sectors 12% focus exclusively 
on VET, and 8% focus both on the HE and VET (Figure 3). 
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Between 2001 and 2014 the number of studies in tourism education increased 
in volume with a few unusual years with lower research outputs (i.e. 2004, 2008, 2011, 
2012 and 2014). On average, between 2001 and 2014, 2.9 papers were published 
annually in English-language, peer-reviewed journals. It is also interesting to observe 
a trend of more multiple-authored articles between 2001 and 2014. The number of 
single-authored articles is in decline and, in fact, no single-authored article has been 
published since 2012. This finding supports McKercher and Tung (2015) who found 
that the number of single-authored papers in tourism research had steadily declined 
over the last 40 years from over 80% to the 1980s and around 20% in 2014. Figure 
2.10 graphically descripts the finding. 
 




Currently, there are three journals that exclusively focus on training and 
educational practices as well as issues in tourism and tourism and tourism-related 
fields. They are: 
 Journal of Teaching in Tourism and Travel (JTTT) 
 Journal of Hospitality, Leisure, Sport & Tourism Education (JHLSTE) 
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Not surprisingly, more than half of all studies in tourism education were 
published in one of these journals (54%; n=23), providing publication opportunities for 
researchers in the field. Nevertheless, a number of studies were published in some 
journals that have a broader focus such as Journal of Hospitality and Tourism 
Management (14%; n=6) and Journal of Travel Research (7%; n=3). Table 2.8 shows 
the breakdown of these results. 
 
Table 2.8 Journals with tourism education research articles 
Journal Title Frequency Percent 
Journal of Teaching in Travel & Tourism 12 28 
Journal of Hospitality, Leisure Sport & Tourism Education 6 14 
Journal of Hospitality & Tourism Management 6 14 
Journal of Hospitality & Tourism Education 5 12 
Journal of Tourism Research 3 7 
International Journal of Tourism Research 2 5 
Annals of Tourism Research 1 2 
Asia-Pacific Journal of Cooperative Education 1 2 
Australian Journal of Career Development 1 2 
Hospitality Management 1 2 
International Journal of Hospitality Management 1 2 
Journal of Australian and New Zealand Academy of Management 1 2 
Journal of Vocational Education & Training 1 2 
Tourism & Hospitality Research 1 2 
Tourism Recreation Research 1 2 




This section summarises the findings relevant to methodological information 
and examines the research instruments used in the research articles using three 
categories. Accordingly, this section is divided into the three topics, including methods 
of analysis, time dimensions of studies and main modes of study. 
Methods of analysis 
 
In terms of methods of data analysis used in the articles surveyed, the vast 
majority of studies used empirical methods (86.1%). Within these empirical studies, 
Qualitative studies have the biggest portion (39.5%) followed by Quantitative (32.6%) 
Ch.2 Literature Review 
56 
and Mixed (14.0%). Thus, most, education research is empirically driven. On the other 
hand, there are fewer non-empirical articles identified, accounting for 13.9% of the 
total number of articles. Of those non-empirical papers, most were conceptual papers 
(5 out of 6), and one practice paper. Some of the conceptual papers featured reflexive 
and critical pedagogy (Fullagar & Wilson, 2012), tourism education curriculum 
modelling (Dredge et al., 2012a) and assessments of impacts on the student 
experience (Benckendorff, Ruhanen, & Scott, 2009). The practice paper featured a 
new work integrated learning program at Bond University (Roberts, 2009).Table 2.9 
below provides an overview of these results. The predominately empirical studies 
indicate a lack of consideration of the “big picture” that encompasses soul searching 
discussion and philosophical debate about tourism education (Hsu, 2015) 
 
Table 2.9 Journal articles by methods of analysis 
Type of study Frequency Percent 
Empirical 
Quantitative 14 32.6 
Qualitative 17 39.5 
Mixed 6 14.0 
Non-Empirical 
Conceptual 5 11.6 
Practice paper 1 2.3 
Total 43 100 
Note: The primary method of each such was considered. 
 
Time dimension of studies 
 
This section reports on the time dimension through which the research was 
undertaken. Time plays an important part in all research (including educational 
research) that often requires time to reflect on. Babbie (2011) suggests that when 
determining a time dimension of a study there are fundamentally two main options that 
are available: cross-sectional and longitudinal studies. The former involves 
“observations of a sample, or cross section, of a population or phenomenon that are 
made at one point in time and the latter observes the same phenomenon over an 
extended period” (p.110). The results of the current study show that most studies 
surveyed were cross-sectional studies, and there are comparably very few longitudinal 
studies conducted in the field of tourism education in Australia. Those studies which 
are conducted longitudinally included evaluation of student satisfaction with a 
postgraduate unit using importance-performance (IPA) analysis (Pike & Larkin, 2010), 
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and assessment of student perceptions of their management before and after an 
internship program (Walo, 2001). 
The importance and significance of longitudinal studies in education are highly 
regarded as it allows researchers to see the progress of the same cohort of study 
participants over an extended period. This allows them to see the effectiveness of the 
learning experiences. For example, Zeegers (2001) argues that longitudinal 
approaches in higher education have the potential to provide in-depth understanding 
of students’ tertiary experience. 
Table 2.10 Time dimensions of studies analysed 
Time Dimensions of Study Frequency Percent 
Cross-sectional 22 55 
Longitudinal 5 13 
N/A* 13 33 
Total 40 100 
Note: *N/A indicates research articles that did not involve a time dimension (e.g. conceptual research, document 
analysis) 
 
Main modes of research 
 
In terms of the main modes of research, the most frequently utilised mode of 
research was content analysis, comparative and historical research, and self-
administrated questionnaires. On the other hand, there were less studies conducted 
using interview surveys, and focus groups. Figure 2.11 illustrates the modes of 
research taken. 
 
Figure 2.9 Main mode of research 
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Survey research – Studies involving self-administrative questionnaires 
(including both online and non-online modes) were one of the most common methods 
of research in tourism education. There were various study populations used including, 
students enrolled in a tourism programs (Barron & Arcodia, 2002; Benckendorff & 
Moscardo, 2014; Lashley & Barron, 2006; Pike & Larkin, 2010; Richardson, 2009), 
academics and education practitioners(McKercher, 2002; Pearce, 2007; Wilson & von 
der Heidt, 2013), and industry professionals (such as managers and employers) 
(Ayres, 2006; Becton & Graetz, 2001; Ring et al., 2008; Wang, Ayres, et al., 2010). 
 
Unobtrusive research - There were a number of articles that used comparative 
and historical, and content analysis research. These included a review of the historical 
development and the current status and trends of tourism education programs (Dredge 
et al., 2013; McKercher, 2002; Pearce, 2005a), a comparative analysis of tourism 
undergraduate programs between China and Australia (Craig-Smith & Ding, 2007; 
Wang et al., 2010), the UK, the USA, New Zealand, Austria and Australia (Ring et al., 
2008), PhD programs between the UK (including Ireland and the Great Britain), USA 
and Australia (Pearce, 2005b), VET and undergraduate programs in Australia 
(Spennemann, 2008) and a comparison between domestic Australian students and 
international students studying in Australia in relation to career perceptions 
(Richardson, 2010) and learning style preferences (Barron & Arcodia, 2002). Further, 
there were a range of conceptual studies relevant to educational ideologies and 




This final section reports on the findings about well-studied areas and not so 
well-studied areas. Overall, the review identified two well-studied areas which were 
‘quality enhancement and management’ (13 studies) and ‘history, trends, and policy 
directions’ (11 studies). On the other hand, studies relevant to ‘pedagogy and 
assessment’ were shown relatively less attention in the tourism education literature (5 
studies). Figure 2.12 graphically displays the number of studies by research topic. 
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Figure 2.10 Research topics 
Note: The review identified that there were a number of studies that addressed more than one research topics 
 
Well-studied area 1 - History, trends and policy directions 
 
The progress and development of tourism education in Australia has been of 
interest to many academics; thus, it is one of the well-studied areas in Tourism 
Education. One positive aspect of tourism education between 2001 and 2014 is the 
notion of growth followed by the maturity of tourism education (Pearce, 2005a). This 
can be seen in terms of the rise in the number of undergraduate students from 6,600 
to 9,000 and programs between 1998 and 2004 (Craig-Smith & Ding, 2007; 
Spennemann, 2008). McKercher (2002) examined the viewpoints of leading tourism 
academics in Australia and concluded that tourism has achieved a legitimate 
disciplinary status among universities due to the improved quality of tourism 
academics and provision of higher qualifications, including Ph.Ds, as well as an 
increasing demand for undergraduate courses. The VET sector has also been 
experiencing an increasing number of enrolments in VET in Schools (Pendergast & 
Cooper, 2003) as well as in the volume and quality of research produced (Pearce, 
2005b).On the other hand, with the influx of neoliberal ideology across the education 
sector, government funding for tourism-related research have been reduced in recent 
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Well-studied area 2 - Quality management and enhancement 
 
Another well-studied area in tourism education is quality management and 
enhancement. The studies in this category include quality as well as confidence and 
competency of educators in tourism (Pearce, 2007; Pendergast & Cooper, 2003). 
Other studies involve assessment of quality standards in Australian tourism programs 
on a global scale (Pearce, 2005a) and factors impacting the quality of tourism 
education programs (Dredge et al., 2013). Moreover, the quality of tourism programs 
from the perspective of students is another common area studied (Benckendorff et al., 
2009; King, McKercher, & Waryszak, 2003; Pike & Larkin, 2010). Another area 
involving measuring the quality of tourism programs is to view them from an industry 
perspective (Roberts, 2009) Finally, unique additions to the current body of knowledge 
relevant to this study area include tourism programs from alternative viewpoints such 
as feminism (Gretzel & Bowser, 2013), generation Y (Benckendorff & Moscardo, 
2014), and sustainability and geography (Schweinsberg, Wearing, & McManus, 2013). 
 
Under-studied area - Pedagogy and assessments 
 
The current study indicates that that there is scant research related to pedagogy 
and assessment in tourism education. Pedagogy of tourism generally relates to the 
teaching methods and practices concerned with the transfer of knowledge in tourism. 
In the other words, studies in this category discuss how to teach, learn and assess 
tourism students rather than what to teach, or the stance of tourism education, which 
refers to the mode of study (Tribe, 2002b). 
New pedagogical approaches using Web 2.0 and Wiki technology was explored 
by Benckendorff (2009) which suggested potential new avenues for assessment and 
learning platforms. Also, Wilson and von der Heidt (2013) discussed pedagogical 
challenges to sustainable tourism education at an Australian university. These 
challenges included lack of time and space to integrate sustainability in the already 
crowded curriculum space for tourism courses, general lack of support and interest 
from colleagues, students and department. Further, using the four stages of Klob’s 
experiential learning theory (1984), Barron and Arcodia (2002) examined the learning 
preferences of international undergraduate students studying Hospitality and Tourism 
Management in Australia. The study compared differences between the learning styles 
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and preferences of Confucian Heritage Culture students (i.e., Japanese, Korean, 
Vietnamese, Chinese, Malay and Indian) and Western students (i.e., American and 
European). The results of the study suggested that the students with Confucian 
Heritage Culture displayed preferences for reflector styles while Western students 
display activist learning styles. It also showed that the learning styles of Confucian 
Heritage students adopts activist learning styles as they experience tourism education 
programs in Australia. Similarly, Lashley and Barron (2006) compared and contrasted 
students’ learning preferences between the UK and Australia, identifying that the 
dominant learning style for students from UK and European origins as well as 
Australian home students were activist learning styles. Both studies contributed to the 
understanding of different student cohorts as well as appropriate and efficient ways to 
assess and facilitate the learning opportunities for diverse cohorts of students. 
However, the research in this area is still in its infancy and requires more attention. 
Further discussion around pedagogy in tourism education necessary with regard to 
the practical development of sustainable tourism pedagogy (Jamal et al., 2011)  
2.3.4 Discussion and conclusion (Part 3) 
 
This section of the chapter has explored the current status of tourism education 
scholarship in Australia by adapting a systematic quantitaive literature review method. 
The review was conducted to address the second research question of the thesis: 
‘What are the current discussions concerning tourism education in Australia among 
tourism academics and where are the gaps?’ 
A number of patterns and further research avenues have emerged from the 
findings of the review. One of the major findings is that Australian tourism education 
research has been an active and growing area of research since the beginning of the 
21st century, producing an increasing amount of research outputs each year. Further, 
both Australian and non-Australian based scholars have been conducting research in 
this field, often collaboratively (refer to Figure 2.10). This has enabled researchers to 
bridge the gap between countries and assess the differences and similarities of their 
tourism education provisions with other countries that offer tourism programs, 
including the UK, USA, Hong Kong, China, and Austria to name a few. Finally, the 
academic research in Australian tourism education has been published in a variety of 
academic peer reviewed journals including those specialised in tourism education, 
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training and teaching, tourism and hospitality in general, education and teaching, as 
well as career development (refer to Table 2.8). 
However, on the other hand, the review also identified that there are areas that 
need further investigation and consideration. There are three key gaps that emerged 
as a result of this review. These gaps are as follows: 
 
An imbalanced geographic spread of research and sample locations 
 
This literature review identified that most studies in tourism education in Australia are 
conducted in the eastern states of Australia. In contrast, studies from South Australia, 
Western Australia, Tasmania, and the Northern Territory are significantly fewer than 
other Australian states (refer to Figure 2.7). This is concerning gap in the literature, 
considering there is significant diversity in the curriculum of tourism programmes 
(Wang et al., 2009) and varying economic importance of tourism by states, territories 
and regions in Australia (Department of Resources Energy and Tourism, 2011). 
Therefore, the current body of research is biased towards those research-active states 
while the rest of the country remains relatively unexplored. 
Underrepresentation of the VET sector 
 
The review identified limited research outcomes in relation to the VET sector of tourism 
education (refer to Figure 2.9). This may be caused by different priorities in relation to 
research between the HE sector and VET sector (King, 2001). Research conducted 
by the Organisation for Economic Co-operation and Development (OECD, 2009) 
reports that there is lack of research skills of VET practitioners. However, the 
importance of VET as an area of tourism research is increasing as the boundaries 
between the HE and VET sectors are getting blurred (Dredge et al., 2012a) partly due 
to a growing number of dual-sector universities (Waston, Hagel, & Chesters, 2013) 
and articulated students into HE programs from the VET sector (NCVER, 2013). 
Although there has been a small amount of research about VET sector (Benckendorff 
& Moscardo, 2015), further studies are needed to address the research imbalance 
between the VET and HE sectors.  
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Empirical research approaches 
 
This review identified that the research approaches currently taken in Australia lacks 
dynamic methodological approaches. Most studies surveyed tended to be empirical 
and cross-sectional in nature (refer to Figure 2.9 and 2.10). 
 
In short, the findings of the current research have provided insights into the 
current status of Australian tourism education research. It identified the strengths and 
weaknesses of current tourism education research in Australia, providing further 
research topics and encouraging further comparisons with other countries in the field. 
2.4 SUMMARY 
 
This chapter has explored the literature using three very different methods. 
First, it looked at the literature from a historical perspective. The review investigated 
studies of tourism education from the early 1980s to the most recent studies in the 
field. The review identified not only growing trends of the tourism education research 
but also a changing research agenda in tourism education around the world. 
Second, this chapter acknowledged the critical importance of philosophical 
approaches. It examined tourism education from a philosophical perspective, which 
led to the identification of dimensions in three philosophical areas: ontology, ideology 
and epistemology. The review identified a contested and complex tourism curriculum 
space. 
Finally, in the last part of this chapter following Pickering and Byrne (2013), a 
systematic quantitative literature review of current Australian tourism education 
literature was conducted. This review identified a number of weaknesses and 
strengths in the current academic research. These included scant research attention 
being given to the VET sector and limited research methodological approaches. The 
findings have added a new insight on the current status of Australian tourism education 
research. 
The next chapter, Chapter 3 Methodology and Conceptualisation, will outline 
and discuss the theoretical framework and research instruments of the current study. 
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Chapter 3: CONCEPTUALISATION AND METHODOLOGY 
 
The research question to be addressed in this section is ‘What are the 
ontological, ideological, epistemological differences in the development, construction, 
and delivery of tourism curriculum between VET and HE?’ This chapter describes the 
methodology employed to address this research question. There are a number of ways 
to interpret ‘Methodology’ in a research context, and it is often confused with ‘Method’ 
(Tribe, 2001). Methodology and Method can be defined as: 
‘Methodology’ is an overall approach to research linked to the paradigm 
or theoretical framework while ‘method’ refers to systematic modes, 
procedures or tools used for collection and analysis of data (Mackenzie 
& Knipe, 2006, p. 198) 
 
Led by the definition of methodology above, this chapter begins with the 
conceptualisation and framework for the investigation, providing an overall picture of 
the research in light of the review of literature and ethical considerations, and is 
followed by a discussion of an appropriate theoretical research paradigm for the 
investigation of the methods (or the specific research instruments and procedures). 
Finally, limitations faced during this investigation are discussed. 
3.1 CONCEPTUALISATION OF THE INVESTIGATION 
 
The previous chapter explored the literature in the areas of tourism and tertiary 
education by reflecting upon the contested and socially constructed nature of the 
tourism curriculum space. The chapter also identified the existence and significance 
of philosophical influences (i.e. ontological, ideological and epistemological) in the 
provision and delivery of tourism programs and a substantial research gap with respect 
to VET tourism programs. 
In light of these findings, this chapter introduces a methodological framework 
and instruments to address the research question ‘What are the ontological, 
ideological, and epistemological differences in the development, construction and 
delivery of tourism curriculum between VET and HE sectors in Australia?’ Figure 3.1 
proposes a model for the conceptual framework for this study. 
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Figure 3.1 Model for research framework 
 
The current study uses three philosophical lenses in order to identify the 
differences and similarities that currently exist between the VET and HE tourism 
programs. This approach aims to fill the gap in the current knowledge relevant to 
tourism education, and to provide information that both the VET and HE stakeholders 
would benefit from when developing their respective programs. The next section 
discusses the selection of the researcher’s paradigm and perspective for this 
investigation. 
3.1.1 Theoretical research paradigm and perspective 
 
In any research project, it is vital to consider the possible theoretical research 
paradigms as they inform the methodological approach of the investigation and can 
result in entirely different ways of conducting the investigation (Tribe, 2001). It is also 
important to note that a research paradigm is a mindset or viewpoint that guides the 
researcher; it does not, or should not, restrict how research is conducted as limiting 
methods can “diminish and unnecessarily limit the depth and richness of research 
project” (Mackenzie & Knipe, 2006, p. 200). 
Interpretive social paradigm 
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An interpretive social science paradigm was employed for the investigation. 
According to Jennings (2010), this theoretical paradigm encompasses research that 
is exploratory and qualitative in nature, and identifies multiple underlying meanings 
and realities rather than looking for a ‘true’ single reality or answer that positivist 
scientists seek. According to Tribe (2001) the paradigm is suitable for research 
methods such as observation, case studies, and literary criticism. The current research 
was undertaken in an inductive manner where no hypothesis was formed; instead, 
starting with observations, followed by finding a pattern of the phenomenon, and finally 
a conclusion was drawn (following Babbie, 2011). 
Emic perspective 
 
Further, the research took an ‘emic’ perspective where the researcher is an 
insider and subsequently experiences the phenomena of the investigation; taking on 
the beliefs, attitudes and other points of view shared by the ‘real’ members (Babbie, 
2011, p. 320). In social anthropology, this view is also called an ‘artistic’ view as 
opposed to a ‘scientific’ view as the emic perspective can better appreciate culture 
and language and assist in explaining humanistic values such as life, motives, 
interests, conflict and the personality of specific actors (Walle, 1997). 
This choice of paradigm was considered to be suitable for the researcher myself 
as I have previously experienced tourism programs in both the VET and HE sectors 
(Diploma of Tourism at a vocational college and Postgraduate Diploma in Tourism at 
a university) as both a student and an educator. I am one of the first cohort of 
‘Generation T’ who have been educated around tourism, tourists, and related topics 
and generally have multiple points of interests including sciences and business 
(Pearce, 2011). Further, I have worked in the tourism industry and I am currently a 
teaching practitioner in the VET and HE sectors in Australia. My experience enables 
me to have an emic (insider) perspective producing subjective, yet critical, 
observations on the current provision of tourism education programs. 
Critical perspective 
 
A term ‘critical’ serves several meanings and has potential uses. Since this term 
is used throughout the thesis, it is important to both acknowledge the diversity of the 
term and clarify the meaning and how it is understood and used in this study. 
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According to English Oxford Living Dictionaries (2016) among other meanings, the 
term ‘critical’ has two broad meanings that are considered to be relevant to the current 
study. First, it describes an extremely important situation or problem where if wrong or 
incorrect acts or decisions are made it can ‘become disastrous’. The second meaning 
refers to types of expression that involve ‘an analysis of merits and faults’. 
Further, in more academic contexts, the term ‘critical’ is used to describe a type 
of research approach or paradigm that challenges established thinking and tradition in 
order to ‘encourage progressive change and [social, political and legal] emancipation’ 
(Bramwell & Lane, 2014, p. 1); assumes that every knowledge has value to someone 
and there’s no interest-free knowledge which inevitably brings the issue of power and 
ideology (Tribe, 2008); and focuses on different world views and, in particular, voices 
that are not often heard including ‘women, people from different cultures, older people, 
people with disabilities and Indigenous Australians’ (Fullagar & Wilson, 2012, p. 5).  
Finally, in a practical sense, critical theorists may decide to use first-person 
reporting and prefer qualitative approaches in their research (Tribe, 2008). Moreover, 
these researchers may report with their forces of affect or emotion which put them in 
a reflexive position (Fullagar & Wilson, 2012). 
Considering the above descriptions, this study interprets the term ‘critical’ as 
being deeply conscious about socially constructed nature of knowledge; the choices 
of knowledge people make; and the various philosophical underlining influences. 
Therefore, by being critical, the researcher acknowledges a notion that it is about 
recognising and questioning the status-quo and dominant and ruling ideology also it 
gives equal attentions to different ideological views regardless of the power and 
influence of the each of the views. 
The aim of the research is to compare and contrast the VET and HE tourism 
curricula by observing their ontological, epistemological, and ideological influences 
and positioning which ideas are highly contested in nature (Dredge et al., 2013). The 
current research does not aim to seek a consensus between these two sectors or 
develop a tourism program that trains the most employable and competitive graduates 
for the tourism industry. Instead, it aims to identify tourism curricula that can satisfy 
stakeholders. It also aims to identify potential for collaborations between the VET and 
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HE sectors, as well as the tourism industry and the wider community, in order to build 
a sustainable and ethical tourism world for the future generation through education. 
3.1.2 Ethical considerations 
 
An ethical researcher has an obligation to fulfil ethical responsibilities to 
stakeholders of the research including, society, the scientific community, research 
participants, sponsors and the researcher him/herself (Jennings, 2010). Hence, it was 
integral to ensure that the research was conducted in a manner that was rigorous, just 
and not causing any harm to individuals, parties, and organisations from the beginning 
to the end. 
Since the current research involved comparing and contrasting tourism 
programs, conflict of interest was raised as a possible ethical issue due to the use of 
existing Australian educational institutions and programs in the investigation. The type 
of research used in the current study can risk making one institution/program sounds 
superior or inferior to others. Care was taken not to be judgemental or to rank 
institutions. Instead, the study aimed to observe differences and similarities, 
considering these as characters rather than strengths (good) or weaknesses (bad). In 
addition, the research is not-for-profit in nature. The researcher self-funded the 
research and did not receive any funds for this research project. This research project 
was conducted with a sole purpose of fulfilling the partial requirements for Master of 
Philosophy at Murdoch University. Part or the whole of this thesis is intended to be 
presented at academic conferences and published in peer-reviewed academic 
journals relevant to tourism and education for the purpose of making contributions to 
the development and advancement of knowledge in tourism education. 
Participant consent and application for ethical approval for the study were not 
required since the data used in this study were sourced from the public domain of 
internet websites of educational institutions and government departments. 
3.2 METHODS 
 
Guided by the theoretical frameworks, research paradigms and ethical 
considerations that have been discussed in this chapter thus far, the researcher took 
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a two-phased and six-staged approach in order to address the aim of the thesis. Table 
3.1 outlines each phase and stage as well as the objective of each stage. 
Table 3.1 Research phases, stages and objectives 
Phase Phase I – Sampling Phase II – Coding and Analysis 
Stage 
Stage 1 - Selecting the 
sample courses 
Stage 2 - Extracting 
the unit titles and 
descriptions for 
analysis 
Stage 3 - 
Descriptive coding 
Stage 4 – Topic 
coding 
Stage 5 – 
Analytical coding 
Objective 
Identification of suitable 
courses as the sample 
for the study  
Identification of units 
of study within the 
courses (i.e. units of 




attributes of each 
unit of study 
Identification of the 





meanings of each 
unit of study 
 
Phase I involved sampling the existing tourism programs in the VET and HE 
sectors and then selecting suitable samples from these courses (Stage 1) then 
selecting suitable units of study from the sample courses for content analysis (Stage 
2). Phase II then involved three types of content analysis of the units of study that were 
identified in the previous phase. The three types of coding included descriptive coding 
which involved the identification of easily identifiable attributes (Stage 3), topic coding 
to identify the content (Stage 4) and analytical coding to identify influences and 
meanings (Stage 5) were used. Each stage is described in the following sections in 
this chapter. 
3.2.1 Phase I - Sampling 
 
The objective of sampling is to “draw a selection that is representative of the 
population it is taken from” (Walter, 2013, p. 261). The procedures for the sampling in 
the current study involved two main steps. Initially, programs were chosen that met 
the criteria for the investigation and second, units within each program were collated. 
The search required different approaches to VET level qualifications and HE level 
qualifications as they come from a range of information sources and have different 
curricula structure. Thus, this section of the chapter presents the sampling methods 
used for HE and VET separately. 
Stage 1 - Selecting the sample courses 
 
This section describes the approach taken to identify the population of the study 
courses. That is, all the tourism programs in the VET and HE sectors in Australia. This 
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section first describes the sampling methods applied for HE programs and units, 
followed by sampling methods for VET programs and units. Finally, it discusses the 
difficulties faced with the sampling of VET and HE units, and approaches taken to 
overcome these difficulties. 
Tourism programs - HE sector 
 
To reflect the diversity of undergraduate tourism programs (Pearce, 2005a; 
Wells, 1996), the investigation started with an internet search of tourism education 
providers (institutions) in the Australian HE sector. The aim of the search was to 
identify all the Australian undergraduate programs that explicitly indicated the word 
‘tourism’ or highly relevant words such as ‘ecotourism, and ‘travel.' Since the focus of 
the investigation was tourism education, undergraduate programs that exclusively 
taught hospitality, event management, recreation and leisure management were 
excluded from the study.  
An internet search of the providers of tourism education programs was 
conducted during September and October 2015. It is important to note the time of the 
search as changes in the number and name of tourism programs are the constant 
nature of Australian tourism programs (Craig-Smith & Ding, 2007; McKercher, 2002; 
Wells, 1996). The procedure involved a search using an internet search engine, 
Google, examining a range of search patterns with key words including ‘tourism’, 
‘courses’, ‘degree’, ‘undergraduate’ and ‘Australia’. 
The search led to the identification of 34 courses from 27 institutions. For each 
program, the name of the institution, name and type of housing faculty, the name of 
the program, duration, and state or territory were collated. In order to allow further 
analysis, all institutions were then categorised into four clusters according to their 
years of establishment (Cluster 1 – University (19th Century), Cluster 2 – New 
Universities (1950 – 1976), Cluster 3 - Post-1976 Universities, Cluster 4 – Private 
Universities and Institutions). This classification of institutions was adapted from 
Dredge et al., (2013) and Pearce, (2005). Table 3.2 shows the list of institutions 
offering tourism undergraduate degrees in Australia, sorted by Cluster. Further, 
information regarding duration, location and the housing faculty of each program were 
collated. 
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Table 3.2 List of Australian Institutions offering undergraduate degrees in tourism as at October 2015 
(Sorted by Cluster) 
Name of Institution Name of School/Faculty
 d 





Territory Cluster a 
University of Queensland BMGLE (Business) 
International Hotel and Tourism 
Management 
3 QLD 1 
University of Tasmania AHSS (Arts) Arts (with Tourism companion major) 3 TAS 1 
University of Tasmania BMGLE (Business and Economics) 
Business (with Tourism companion 
major) 
3 TAS 1 
University of Tasmania 
EBSET (Science, Engineering & 
Technology) 
Science (with Tourism companion 
major) 
3 TAS 1 
University of Newcastle BMGLE (Business and Law) Business (Tourism) 3 NSW 2 
University of Wollongongb BMGLE (Commerce) Commerce (Tourism Management) 3 NSW 2 
Griffith University BMGLE (Business and Government) 
International Tourism and Hotel 
Management 
3 QLD 2 
James Cook University BMGLE (Business) 
Business (Hospitality and Tourism 
Management) 
3 QLD 2 
Flinders University AHSS (Humanities and Creative Arts) International Tourism 3 SA 2 
Flinders University EBSET (Biological Science) Ecotourism 3 SA 2 
Deakin Universitya BMGLE (Business and Law) Management (Tourism) 3 VIC 2 
La Trobe University BMGLE (Business, Economics, and Law) Business (Tourism and Hospitality) 3 VIC 2 
Murdoch University AHSS (Arts) Arts (Tourism and Events) 3 WA 2 
Murdoch University BMGLE (Management and Governance) 
Business (Tourism and Hospitality 
Management) 
3 WA 2 
University of Canberra BMGLE (Business, Government and Law) Tourism Management 3 ATC 3 
University of Canberra 
BMGLE (Business, Government, and 
Law) 
Events and Tourism Management 3 ATC 3 
Charles Sturt University 
EBSET (Environmental Science and 
Outdoor Recreation) 
Applied Science (Outdoor Recreation 
and Ecotourism) 
3 NSW 3 
University of Western Sydney AHSS (Social Sciences) Social Science (Heritage and Tourism) 3 NSW 3 
University of Western Sydney AHSS (Social Sciences) Tourism Management 3 NSW 3 
Southern Cross University T&H (Business and Tourism) 
Business in Tourism and Hospitality 
Management 
3 NSW, QLD 3 
Central Queensland Universityb BMGLE (Business and Law) Business (Tourism Specialisation) 3 QLD 3 
University of Sunshine Coastc ETC. (Arts and Business) 
Business (Tourism, Leisure and Event 
Management) 3 QLD 3 
University of South Australia BMGLE (Management) 
Business (Tourism and Event 
Management) 
3 SA 3 
Federation Universityb BMGLE (Business) Management (Tourism) 3 VIC 3 
Swinburne University of Technology BMGLE (Business and Management) Business (Tourism Management) 3 VIC 3 
Victoria University BMGLE (Business) 
Business (International Tourism 
Management) 
3 VIC 3 
Curtin University BMGLE (Business) Commerce (Tourism and Hospitality) 3 WA 3 
Edith Cowan University BMGLE (Business and Law) Hospitality and Tourism Management 3 WA 3 
Edith Cowan University BMGLE (Business and Law) 
Business (Tourism and Hospitality 
Management) 
3 WA 3 
William Blue College of Hospitality 
Managementc T&H (Tourism and Event Management) Business (Tourism Management) 2 to 3 NSW, QLD 4 
Bond University BMGLE (Business) 
International Hotel and Tourism 
Management 
2 QLD 4 
Martinc T&H (Tourism and Events) Business (Tourism) 2 to 3 QLD, NSW 4 
William Angliss Institute T&H (Hospitality) Tourism and Hospitality Management 4 VIC 4 
International College of 
Management, Sydney 
N/A International Tourism 3 NSW 4 
Notes: a Cluster 1 – University (19th Century), Cluster 2 – New Universities (1950 – 1976), Cluster 3 Post 1976 Universities, Cluster 4 – Private 
Universities and Institutions (Adapted from Dredge et al., 2013; Pearce, 2005) 
b Deakin University, Central Queensland University, and Federation University are currently withdrawing from course offering in tourism (some 
course information is still available online). 
c William Blue College of Hospitality Management and Martin offer two year (fast-track) options. 
University of Sunshine Coast, University of Canberra and University of Wollongong provide fully articulated pathway degree program jointly 
delivered with local TAFE institutions. 
d Name of school/faculty was divided into five categories: AHSS (Arts/Humanities/Social Science), BMGLE 
(Business/Management/Governance/Law/Economics), EBSET (Environmental and/or Biological Science/Engineering and Technology, THE 
(Tourism/Hospitality/Events) and OTH (Others). The method and rationale applied for this categorisation is discussed later in this chapter (Stage 
3: Descriptive Coding).  
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There are a few noteworthy findings identified from the observation of the 
undergraduate tourism programs. First, in terms of course duration, most institutions 
offered three year degrees. Yet some institutions offered two-year degrees or two-year 
‘fast-track’ options which enabled students to complete degree qualifications in two 
years instead of three years. Also, one institution offered a four-year degree program 
(William Angliss Institution, including one year for industry placement). The two-year 
and four-year degree courses are only offered by the Cluster 4 - private 
universities/institutions of which have appeared since the 1990s. 
Second, in terms of the housing faculty or school of tourism degrees, most 
tourism courses were housed in BMGLE (business, management, governance, law or 
economics) faculties within institutions followed by AHSS (arts, humanities, or social 
sciences), THE (tourism, hospitality and events) and EBSET (environmental, 
biological science, engineering and technology). One university had a faculty called 
‘Arts and Business.' This finding is in accordance with the other recent curriculum 
studies (Boyle, Wilson, & Dimmock, 2014; Caton, 2015), indicating the strong 
presence of business-related studies in tourism degree programs. 
Third, the study identified that Deakin University, Central Queensland 
University, and Federation University were currently withdrawing from course offerings 
in tourism in 2015 (although some information about the course is available on their 
websites). 
Fourth, most institutions offered one course in tourism, but some institutions 
offered multiple (up to three) courses in tourism (two courses: Murdoch University, 
University of Canberra, Flinders University, Edith Cowan University, University of 
Western Sydney, three courses: University of Tasmania). The variation of offering in 
tourism may indicate different possible approaches to the study of tourism. 
Fifth, course titles of tourism degrees were extremely diverse from institution to 
institution. Some courses included tourism as a degree title (Bachelor of International 
Tourism at Flinders University, and Bachelor of Tourism Management at University of 
Western Sydney); tourism as an area of specialisation or major (Bachelor of Business 
in Tourism and Hospitality Management at Southern Cross University and Bachelor of 
Science with Tourism Companion Major) specialised; or niche area of tourism 
(Bachelor of Ecotourism at Flinders University, Bachelor of Social Science in Heritage 
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and Tourism). The most common type of tourism degree course was bachelor of 
business or commerce with tourism or tourism management major or specialisation 
combined with hospitality and event management. 
Sixth, three institutions (the University of Canberra, University of Sunshine 
Coast and University of Wollongong) worked jointly with local TAFE institutions to 
deliver articulated degree programs where VET and HE programs were integrated into 
one program. Graduates of these programs received two qualifications (Advanced 
Diploma or Diploma in Travel Tourism and an undergraduate degree in tourism). 
Finally, Tourism HE programs were offered in every state and territory in 
Australia, except Northern Territory (NT) where it was offered at the VET level. 
Sampling criteria of the HE programs 
 
Given the research constraints of the current study, the sample size for the 
investigation were required to be reduced. A quota sampling method was employed in 
order to have an appropriate amount of sample units that would enable the researcher 
to complete analysis within a reasonable timeframe. Quota sampling attempts to 
create a sample based on predetermined criteria or attributes (Jennings, 2010). 
Accordingly, the following five sampling criteria were set in order to determine the 
tourism programs to be included in the investigation: 
1. at least one program from each cluster, 
2. at least one program from each state and territory (except in the Northern 
Territory where no tourism degree program was offered and Tasmania where 
Tourism courses were only offered by the University of Tasmania as a 
companion major where tourism elements were attached to the major such as 
business and arts) 
3. at least one program from each institution type (i.e., public university, private 
university, private institution), 
4. at least a program from different types of schools / faculties (defined earlier), 
and, 
5. programs from institutions that provided sufficient publically available 
information for data analysis which include lists of units and unit descriptors 
with 50 or more words. 
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According to the sampling method described above, ten tourism undergraduate 
programs were selected for further analysis. Table 3.3 summarises these ten 
programs. In order to simplify the name of the courses, a code was allocated for each 
course (e.g., Bachelor of International Hotel and Tourism Management at University 
of Queensland was coded as ‘UQ-BIntHotTouMgt’). 
 
Table 3.3 Tourism programs sample profile (undergraduate) – 2016 Semester 1 














Business QLD Public 
University 
1 UQ-BIntHotTouMgt 
B. of International 
Tourism and Hotel 
Management 
Griffith University Commerce QLD Public 
University 
2 GU-BIntTouHotMgt 
B. of Arts (Tourism and 
Events) 
Murdoch University Arts WA Public 
University 
2 MU-BA(TouEMgt) 
B. of Events and Tourism 
Management  
University of Canberra Management ACT Public 
University 
2 UC-BETouMgt 














B. of Business (Tourism 
and Event Management) 
University of South 
Australia 




B. of Applied Science 
(Outdoor Recreation and 
Ecotourism) 
Charles Sturt University Environmental Science 









Social Sciences NSW Public 
University 
3 WSU-BTouMgt 
B. of International Hotel 
and Tourism 
Management (with Event 
Management Major) 
Bond University Business QLD Private 
University 
4 BU-BIntHotTouMg 
B. of Tourism and 
Hospitality Management 
William Angliss Institute Hospitality VIC Private 
Institution 
4 WAI-BTouHospMgt 
Note: B under the Program Title row represents Bachelor. 
Tourism programs - VET sector 
 
This section describes the sampling procedures used to locate VET units. The 
Australian VET programs are delivered according to nationally endorsed training 
standards which are developed by ISCs. In the case of VET tourism programs, Service 
Skills Australia (SSA) is primarily in charge of the development and validation of these 
training packages (see Chapter 1 for more details). Training packages outline the 
structure of the VET qualifications including groups of units (i.e., units of competency) 
included and required numbers of core and elective units for each qualification. 
According to Service Skills Australia (2015), training packages are used by a wide 
range of training providers including TAFE and private training organisations as a 
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basis for their programs. Furthermore, they are designed to allow each training 
provider to flexibly structure their local, individual, industry and enterprise 
requirements. Unlike the HE sector, these training packages, and, the curricula, are 
not owned by training providers. 
Considering the above characteristics of nationally endorsed VET programs, 
training packages were considered to be an appropriate starting point for this 
investigation rather than looking into each VET training provider. Information on VET 
qualifications and units were sourced from Training.gov.au where Australian VET 
training packages are made available publicly. 
For the purpose of the current study, the most current version of six tourism 
VET qualifications: Certificate I in Tourism, Certificate II in Tourism, Certificate III in 
Tourism, Certificate IV in Travel and Tourism, Diploma of Travel and Tourism, and 
Advanced Diploma of Travel and Tourism were included in the investigation. These 
four qualifications focussed on the general aspects of tourism industry practices and 
not on specific aspects of the tourism industry. For instance, the course description for 
Diploma of Travel and Tourism (Service Skills Australia, 2013) was: 
This qualification reflects the role of individuals who use sound 
knowledge of industry operations and a broad range of managerial skills 
to coordinate tourism and travel operations or marketing and product 
development activities. They operate independently, have responsibility 
for others and make a range of operational business decisions (p.3). 
 
The search also identified tourism VET programs. However, they were 
excluded from the investigations based on the following rationale: 
 VET qualifications for Hospitality, Events and Recreation (e.g. Certificates and 
Diplomas in Hospitality, Commercial Cookery, Patisserie, Outdoor Recreation, 
Events, Holiday Parks, and Resorts) were eliminated as the investigation 
explored programs that exclusively focus on tourism. 
 Tourism VET qualifications developed for specific sectors of the tourism 
industry such travel operations (SIT31312 Certificate III in Travel), guiding 
(SIT30513 Certificate III in Guiding, SIT40112 Certificate IV in Guiding), and 
Aviation (AVI30408 Certificate III in Aviation (Ground Operations and Services) 
AVI30208 Certificate III in Aviation (Flight Operations) Certificate IV in Aviation 
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(Leadership and Supervision) and Certificate IV in Aviation (Ground Operations 
and Service) were eliminated as these qualifications are skill based, delivered 
with the intension of direct employment and were deemed to be unsuitable for 
comparison with more general undergraduate tourism programs that are more 
academically oriented. 
Table 3.4 outlines the details of four VET tourism qualifications. It also provides 
a code for each qualification included in this study.  
Table 3.4 Tourism programs sample profile (VET) – October 2015 
Qualification Title 
Qualification 
Code Release Version Industry Skills Council AQF Level Code 
Certificate I in Tourism 
(Australian Indigenous Culture) SIT10112 2 1.2 Service Skills Australia  1 C1Tou 
Certificate II in Tourism SIT20112 3 1.2 Service Skills Australia 2 C2Tou 
Certificate III in Tourism SIT30112 3 1.2 Service Skills Australia 3 C3Tou 
Certificate IV in Travel and Tourism SIT40212 3  1.2 Service Skills Australia 4 C4Tou 
Diploma of Travel and Tourism SIT50112 3 1.2 Service Skills Australia 5 DipTou 
Advanced Diploma of Travel and Tourism SIT60112 3 1.2 Service Skills Australia 6 AdvDipTou 
Source:(Service Skills Australia, 2013) 
3.3.1 Stage 2 – Extracting the unit titles and descriptions for analysis 
 
Having identified the sample of HE and VET tourism programs that were 
suitable for the investigation, the next stage involved identifying the components of 
these programs. That is units and unit descriptors. Units (also called subjects and 
modules) and unit descriptors are the components of the curricula and the primary 
subjects of investigation for this study. 
In order to conduct a content analysis of units, several types of information from 
each unit were required. These were unit title (2 – 10 word title of a unit), unit 
description (25 – 150 word description of a unit), unit level (from V1 to D3 - see table 
3.8 for details), organisation where the unit is developed / offered (faculty, school or 
department for undergraduate degrees and Industry Skills Council for VET courses - 
see Table 3.9 for details). Only units that were delivered (or to be delivered) in 2015 
were included in the study.  
The following section presents the procedures through which these HE and 
VET units were selected and collected for further analysis. 
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Units within tourism program - HE sector 
 
The identification of study units began with an online search of tourism units 
(modules or subjects) of the ten programs selected in the previous section (Table 3.3). 
The investigation identified that the definition and content of unit descriptors varied 
from institution to institution. Although there are no universally standardised 
procedures for how these descriptors should be developed, they generally provide a 
brief explanation of a unit (subject or course) for students who are considering 
enrolling to learn about a unit. They may have different names such as description 
(Murdoch University), course description, (University of Queensland), course overview 
(RMIT University), unit description (William Angliss Institute), synopsis (Monash 
University), and syllabus (University of Canberra). For instance RMIT University 
(2015) defines a course overview as follows: 
[a course overview] contains information such as the description, credit 
points, an overview of assessment, resources and learning outcomes. It 
is available to the public and is a high level outline about the topics 
covered in a course (para.1). 
 
A unit descriptor does not provide the full details of the unit but provides 
summary information of the unit (Boyle et al., 2014) in order to provide essential and 
practical information prior to enrolment. Unit descriptors are generally available in the 
public domain of the institute’s website. Table 3.5 shows two sample unit descriptors 
of undergraduate tourism courses. 
Table 3.5 Sample HE unit descriptors 
Unit title: Sustainable Tourism (Griffith University) Unit title: Contemporary Issues in Hospitality and Tourism 
Management (Bond University) 
Unit descriptor: This course focuses on how unsustainable 
tourism operations can be corrected and how to make 
informed decisions regarding the expansion, refurbishment, 
planning and development of existing or new tourism 
infrastructure. 
Unit descriptor: This subject introduces students to the 
current issues relevant to management of tourism and 
hospitality operations. Topics will include; industrial 
structure of tourism and leisure, challenges and strategies 
for managing service delivery, distribution systems for 
tourism products, tourism and transport, property owner-
operator relations, and the role and influence of 
government. 
Source: Griffith University 2015, Bond University, 2015 
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Broadly, there are two types of units, core units and elective units, within the 
HE tourism curriculum space. Elective units are further divided into ‘specified’ and 
‘general’ elective units. Core units refer to units that are required to be completed by 
all students enrolled in a course and Specified Elective units allow students to choose 
from a pre-selected range (generally up to 20 units). Finally, General Elective units 
allow students to choose from a wide variety of units (generally 100+ to choose from) 
across the faculty or institution. Figure 3.2 depicts a visual representation of the 
structure of tourism undergraduate programs. 
 
 
A few key observations were made with regards to the structure of tourism 
undergraduate programs. First, core units comprised 50% or more in the curriculum 
space (except for MU-BA (TouEMgt)) and thus the core units were the main 
components of the curriculum. For some programs, core units were as high as 92% 
(WSU-BTouMgt). Further, work-integrated learning units (i.e., work experience and 
internship) were integrated into four tourism programs; three of which were core units 
and one of which was a specified elective unit. Finally, two institutions had a higher 
number of general elective units (e.g., 10: MU-BA (TouEMgt) and 8: WSU-BTouMgtb) 
and four programs had no general elective units (e.g., SCU-BBusTouHospMgt, UniSA-
BBus(TouEMgt), CSU-BAS(OutRecEcoTou), WAI-BTouHospMgt). 
Considering the fact that core units occupy the majority of the curricula space 
in most tourism programs, it was determined that all core units in the ten tourism 
program samples would be included in further content analyses. Table 3.6 shows the 
Figure 3.2 A Typical curriculum structure of tourism undergraduate programs in the HE sector in 
Australia 
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curricula structure of the ten Australian undergraduate programs selected for this 
investigation; units included in the further analysis are highlighted in grey. 
 










UQ-BIntHotTouMgt 18 0 6 24 75.0 
GU-BIntTouHotMgt 17 1 6 24 70.8 
MU-BA(TouEMgt)a 10 4 10 24 41.7 
UC-BTouMgt b 10 4 6 20 50.0 
SCU-BBusTouHospMgtc 20 4 0 24 83.3 
UniSA-BBus(TouEMgt)d 20 4 0 24 83.3 
CSU-BAS(OutRecEcoTou) 18 6 0 24 75.0 
WSU-BTouMgtc 15 1 8 24 62.5 
BU-BIntHotTouMge 23 1 1 25 92.0 
WAI-BTouHospMgtc 27 4 0 31 87.1 
Mean 17.8 2.9 3.7 24.4 72.1 
Note: Units highlighted in grey were included for the content analysis of the study 
a Murdoch University requires all undergraduate degree students to complete1 foundation unit (Core) 3 breadth units (2 Core 
and 1 Specified Elective). / Information for Murdoch University is for 2015 intake (2016 information not available at the time of 
data collection.) 
b University of Canberra offers an articulated degree with a local TAFE institute which require students to complete 12 months 
Diploma of Travel and Tourism prior to the admission to the course. Students receive 24 credit points (8 units equivalent) from 
the VET study making them exempt for 1 year of university study. 
c Internship and/or work placement is required for all tourism undergraduate students at Southern Cross University (4 unit 
equivalent - Core), Western Sydney University (2 or 4 unit equivalent - Core) and William Angliss Institute (8 unit equivalent - 
Core). 
d Internship / work placement is optional at University of South Australia (2 unit equivalent – Specified Elective) 
e Bond University has a career development unit, ’Beyond Bond’ that extends across the duration of all of their undergraduate 
degrees 
 
Units within tourism programs - VET Sector 
 
In the VET sector, a unit descriptor is the term used to summarise the content 
of a unit. According to Hill, Hill, and Perlitz (2012, p. 38), a unit descriptor is defined 
as “a basic description of the topic and how it can be applied in the work place”. A VET 
unit descriptor uniformly starts with a phrase ‘this unit describes the performance 
outcomes, skills and knowledge required to’ standardising the application of the 
learning contents in the workplace environment. Table 3.7 below shows two examples 
of unit descriptors. 
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Table 3.7 Sample VET units descriptors 
Unit title: Source and use information on the tourism and 
travel industry 
Unit title: Recruit, select and induct staff 
Unit descriptor: This unit describes the performance 
outcomes, skills and knowledge required to source and use 
current and emerging information on the tourism and travel 
industry. This includes industry structure, technology, laws 
and ethical issues specifically relevant to the tourism and 
travel industry. Tourism personnel integrate this essential 
knowledge on a daily basis to work effectively in the 
industry. 
Unit descriptor: This unit describes the performance 
outcomes, skills and knowledge required to coordinate the 
recruitment, selection and induction of new staff members 
within the framework of existing human resource policies 
and procedures. It requires the ability to identify recruitment 
needs, develop selection criteria, process and evaluate 
applications, select people according to their attitude, 
aptitude and fit to the service industries and coordinate 
induction programs. 
Source: Service Skills Australia, 2015b 
In determining the sample VET units for the investigation, there were some 
notable differences in relation to the structure of tourism curriculum between HE and 
VET sectors that need to be taken into consideration. First of all, the numbers of units 
required to complete the qualification were different between HE and VET. Almost all 
undergraduate tourism courses consisted of 24 units or equivalent over three years 
(with the exception of William Angliss Institute that offered a 31 unit equivalent over 
four years). Conversely the number of units required for VET qualifications ranged 
from 6 (C1Tou) to 17 (DipTou). 
Second, the VET programs tended to have less core units and more elective 
units than HE tourism programs. For instance, the difference of the mean proportions 
of core units within curriculum space between VET and HE programs surveyed were 
substantial: 43.9% for the VET programs (Table 3.8) and 72.1% HE counterparts 
(Table 3.6). This may be because VET programs are offered by numerous institutions 
in Australia; thus, they are developed in a way that allows each institutions to flexibly 
choose units of competency. The training package for tourism VET programs states: 
The selection of electives must be guided by the job outcome sought, 
local industry requirements and the complexity of skills appropriate to 
the AQF level of this qualification. (Service Skills Australia, 2013, p. 188) 
 
Third, although there were both core and elective units in the VET curriculum 
space, two VET qualifications (C3Tou & C4Tou) had two pools of specified elective 
units, noted as ‘Group A’ and ‘Group B’ (Figure 3.3). Group A units generally had high 
relevance to tourism and Group B units were units with less relevance to tourism but 
relevant to the work practices in the service industry in general, such as hospitality 
and event management. 
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Figure 3.3 Curriculum structures for Australian tourism VET programs 
 
Considering the above characteristics of VET curriculum design and in order to 
establish near equal numbers of units to compare them with HE units, it was 
determined to include core and specified elective units (Group A) as the samples of 
the investigation. For C1Tou, C2Tou, DipTou and AdvDipTou, since there was no 
grouping in their specified elective units, entire specified elective units were included 
for the further analysis. Table 3.8 shows total units required for each tourism VET 
qualification surveyed in this study and the units included in the further analysis are 
highlighted in grey. 















C1Tou 2 0-4 0-4 6 33.3 
C2Tou 4 3-7 0-4 11 36.4 
C3Tou 4 3-11 0-8 0-4 15 26.7 
C4Tou 5 2-4 1-3 0-2 10 50.0 
DipTou 10 4-7 0-3 17 58.8 
AdvDipTou 7 3-5 0-2 12 58.3 
Mean 5.3 2.7 3.2 11.8 43.9 
Note: Units highlighted in grey were included for the content analysis of the study 
DipTou and AdvDipTou only have one set of specified elective Units 
‘-‘ indicates the range of units that are allowed to be included in a qualification Specific number of units are not 
depended on. 
Mean values are calculated based on program provisions with the minimum number of specified elective units 
included. 
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3.3 PHASE II - CODING AND ANALYSIS 
 
The previous section of this chapter described the sampling procedures for the 
courses and units of study of this investigation. The next part of the chapter presents 
procedures for content analysis used for this study. According to Babbie (2011, p. 
356), content analysis involves the coding of the study population and is considered 
to be a useful research method for the study of human communications such as books, 
magazines, newspapers and letters. The study population can be then broadly coded 
either, or both, objectively (i.e., manifest coding) or subjectively (i.e., latent coding). 
The first method generally involves visible, and surface content such as counting the 
number of letters appearing in the text and the latter method involves examining the 
attributes of each unit of study. Similarly, Richard (2009) suggests three types of 
coding for effective analysis of quantitative data. The three steps include descriptive 
coding, topic coding, and analytical coding. All collated data through coding were 
entered in SPSS and tabulated for further analysis. 
3.3.1 Stage 3: Descriptive coding 
 
Descriptive coding involves the sorting of easily identifiable attributes of study 
units. Thus, each unit was coded into two categories. These categories were: 1) unit 
level and 2) disciplinary origin of the unit (the faculty in which the unit was developed). 
First, in terms of unit levels, the level of tertiary education in Australia is regulated by 
the AQF (Australian Qualifications Framework Council, 2013) across all post-
secondary education sectors in Australia (that consists of VET and HE sectors – see 
Chapter 1 for more detail). Using the AQF as a guide, six levels of units were 
established for the current study; three levels each are in place for the VET and HE 
sectors. The level starts from V1 (VET level 1) to D3 (Degree levels). Table 3.9 shows 
the details of unit levels and their respective codes. 
Table 3.9 Unit levels established for this study 
Code Classification Name Descriptions (Criteria) AQF Level 
V1 VET level 1 200 and 300 level VET units 2&3 
V2 VET level 2 400 level VET units 3 
V3 VET level 3 500 and 600 level VET units 4 
D1 Degree Level 1 first year HE units 7 
D2 Degree Level 2 second year HE units 7 
D3 Degree Level 3 final year HE units 7 
Source: Australian Qualifications Framework Council, 2013 
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Second, in terms of the disciplinary orientation of the units, since there is no 
uniform framework for tourism courses which are housed in a variety of faculties or 
schools within institutions (Ring et al., 2008), it will be worth exploring who are 
developing / delivering the tourism units. In the HE programs, according to previous 
studies (Pearce, 2005a; Wells, 1996), tourism degree courses are housed in a 
following four types of faculties including, Arts/Humanities/Social Sciences, 
Business/Management/Governance/Law/Economics, Environmental and/or Biological 
Science/Engineering and Technology and Tourism/Hospitality/Events.  
Similarly, tourism and tourism-related VET units are developed by following 
Industry Councils (ISCs) on behalf of the Australian Government and the Tourism 
Industry (See Ch.1 for detailed roles of ISCs). Therefore, the ISCs can be considered 
to be the equivalent of faculties of the HE institutions in the VET sector. Four ISCs 
including Service Skills Australia, Innovation & Business Skills Australia, Community 
Service & Health Industry Skills Council and Transport & Logistics Industry Skills 
Council are responsible for the development of tourism units in the VET sector: Table 
3.10 below shows the codes used to categories of these disciplinary faculties (for HE) 
and Industry Skills Councils (for VET). 
Table 3.10 Categories for designated disciplinary faculty (for HE) and industry skills council (for VET) 
Established for this Study 
Code Interpretation 
Higher Education (HE) Sector* 
AHSS Arts/Humanities/Social Science 
BMGLE Business/Management/Governance/Law/Economics 
EBSET Environmental and/or Biological Science/Engineering and Technology 
THE Tourism/Hospitality/Events 
ETC Others 
Vocational Education and Training (VET) Sector 
SSA Service Skills Australia 
BSB Innovation and Business Skills Australia 
HLT Community Service & Health Industry Skills Council 
TLI Transport & Logistics Industry Skills Council 
Note: *This classification does not include departments or sub-groups within a school or faculty (e.g. Department 
of Tourism, Sport, and Hotel Management within the Griffith Business School at Griffith University)  
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3.3.2 Stage 4: Topic coding 
 
Topic coding was used to identify and classify the content of study units into 
categories. Accordingly, each unit was first coded into unit categories, or the broad 
study field to which each unit belongs. The basis of these categories was based on 
Wang, Ayres, and Huyton's (2010) unit categorisation used in their study of 
Undergraduate Australian Curriculum. Additional unit categories were added in order 
to reflect units from the VET sector.  
In addition to identifying unit categories, the current study further identified the 
unit area which is a more specific and exact topic of the unit. The unit areas used for 
the study were based upon on the unit areas developed by Wang et al., (2010). 
Additional unit areas were added during the coding process. Table 3.11 shows the unit 
categories and the area developed for this study. 
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Table 3.11 Unit categories and areas established for the investigation 
Unit category (Brief Description) Code Unit area 
Commerce 
(include units relevant to Economics, Accounting, 
and Finance) 
COM Accounting and Financial Management 
International Economics 
Principles of Accounting and Finance 
Principles of Economics 
Principles of Economics and Finance 
Business Management 
(include units relevant to management and operation 
of a business establishment) 
BMG Business Law 
Contemporary Business Environment and Challenges 
Cross-Cultural and Social Management and Strategies 
Franchising 
Human Resources Management 
Information Systems, Technology, and Management 
Operations Management 
Organisational Behaviour and Leadership 
Principles of Management 
Risk, Crisis and Disaster Management 
Strategic Management 
Sustainable Business Practices and Management 
Marketing and Sales 
(include units relevant to Sales and Marketing of 
products) 
MKG Advertising, Promotion, and Public Relations 
Consumer Behaviour 
Direct Selling Skills 
E-Marketing 
International Marketing 
Marketing Research, Strategy, and Planning 
Principles of Marketing 
Tourism Systems and Theories 
(include units about nature, trends, systems, and 
theories relevant to tourism and/or tourism industry) 
TST International Trends and Global Issues in Tourism / Hospitality / Events 
Introduction to Tourism, Hospitality and/or Events 
Special Interest Tourism 
Sustainable Tourism 
Tourism, Culture, and Society 
Tourism Management 
(includes units about management of tourism and 
tourism related business and products) 
TMG Destination Management 
Event Management 
Food and Beverage Management 
Hotel Operations Management 
MICE Management 
Outdoor Recreation and Adventure Tourism Management 
Service Management 
Tourism Destinations 
Tourism Operations Management 
Tourism Policy Planning and Development 
Tourism Product Development 
Employment and Life Skills Study 
(include units about skills required for employment 
and lifelong learning) 
ESS Communication and Teamwork Skills 
Creative Thinking and Innovation Skills 
Employment Skills 
Office Administration Skills 
Tourism Industry Project 
Work Experience / Internship 
Research Skills Study 
(include units about academic skills such as study, 
research skills) 
RSS Academic Learning Skills 
Arts and Social Sciences Research Skills 
Business Research and Analysis Skills 
Tourism Research and Analysis Skills 
Tourism Operations Study / Vocational Skills Study 
(include units relevant to a particular aspect of 
tourism operations such as use of industry specific 
particular software) 
TOS Customer Service and Teamwork 
Fares and Ticketing 
Interpretation and Guiding 
Tour Operation Skills 
Venue and Facility Operations 
Work Health and Safety 
Social Sciences and Humanities 
(include units relevant to Sociology, Psychology, 
Philosophy, Anthropology, History, etc.) 
SSH Society and Community 
Ethics, Equity, and Diversity 
Cultural Heritage and History 
Indigenous Communities, Cultures, and Perspectives 
Ecology and Environmental Sciences 
(include units relevant to Ecology, Pure Sciences) 
EES Principles of Ecology 
Conservation and Sustainable Development 
Other  OTH Foreign Language 
Public Policy 
Adapted from: Wang et al., 2010  
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3.3.3 Stage 5: Analytical coding 
 
Finally, analytical coding identified underlining meaning of each study unit. This 
stage of coding attempted to identify ontological, epistemological, and ideological 
influences which existed in each unit. Each unit and respective descriptor were coded 
separately in four areas: ontological, ideological, and epistemological (these four areas 
are the three areas that were discussed in the literature review). Accordingly, the 
following questions were asked through the coding process: 
 Question 1 (Ontology): What worldview is assumed in this unit? 
 Question 2 (Ideology): What social, political and economic rationalisations 
influence the content and objectives of this unit? 
 Question 3 (Epistemology): What knowledge is being taught in this unit? 
Table 3.12 shows the basis of analytical coding for each unit. This coding seeks 
not only to identify the ontological, epistemological, ideological, and pedagogical 
orientation of each unit (i.e., what is this unit all about?) but also to identify underlying 
meanings, intentions and interpretations of each unit (i.e., why this unit is taught?). 
Table 3.12 Analytical coding instrument for ontological, epistemological, and ideological Influences of a 
unit 
Question 1 (Ontology): What worldview is assumed in this unit? (Only apply for 
tourism units) 
1 Tourism as an 
industry 
2 Tourism as an 
industry within a 
phenomenon 





Question 2 (Ideology): What social, political and economic rationalisations / 





3 Liberal Ideology Not Found 
Comments: 
 













The analytical coding involved a two-fold approach. First, units were coded 
based on a semantic-differential scale developed to identify overall orientation, and 
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second, each unit description was discussed in a qualitative manner as to why such 
decisions were made. The first scale-based sematic differential analysis allowed 
objective comparisons of units between VET and HE sectors. The second analysis 
provided room for the analytical and interpretative discussion of each unit. Issues with 
using this coding method with researcher subjectivity remained the major concern the 
integrity of data. This issue is discussed in the limitation section of this chapter. 
Sematic differential scales are used to choose between two opposite positions 
such as ‘simple’ and ‘complex’ and ‘traditional’ and ‘modern’ (Babbie, 2011). This 
scaling was considered appropriate as it allowed the researcher to determine the level 
of influences, rather than having to determine one or the other. For example, looking 
at ideological influences, one end is ‘vocational’ representing influences which come 
from interests and values from the industry and business world; this may include 
neoliberalist ideas including efficiency and profits. At the other end of scale is ‘liberal’ 
representing the voice for freedom of thoughts, humanistic and environmental values 
and socio-and cultural equity (Tribe, 2002). In many cases, ideologies can co-exist. 
Therefore, it is not possible to determine whether a unit is either vocational or liberal. 
Use of the sematic differential scale allows a more ‘balanced’ view or presents a 
consensus ideology (Collier, 1982) that looks for the highest degree of common 
agreement among several interests existing within an institution. 
3.4 LIMITATIONS OF THE STUDY 
 
Limits or weaknesses of any research project should be acknowledged given 
that no research can have unlimited resources and time, and that acknowledgement 
of these limitations can be beneficial for future improvement of the research in the 
same field (Evans & Gruba, 2010). There are a number of limitations and potential 
weaknesses of the current investigation that became clear to the researcher 
throughout the course of the investigation. This section presents these identified 
limitations. 
Issue of subjectivity 
 
Although the researcher used an interpretative social science paradigm that 
involved subjective (latent) evaluation of study subjects where the underlying meaning 
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within units of study is considered, this method comes with a cost to reliability, and 
data may be misclassified (Babbie, 2011). Therefore, qualitative data was also 
integrated into the presentation of the results. This way the research could provide 
both objective facts and subjective reflection and interpretation of data. 
In addition, there is the issue of researchers’ bias which can be appreciated as 
‘clouding of interpretation’ by interpretative researchers (Boyle, 2015, p. 64). Although 
content analysis is a common method used for the analysis of quantative data, it has 
always been subject to researchers’ bias and subjectivity, and the current investigation 
is no exception to this. In order to minimise this unwanted bias, instruments were 
tested and validated by the supervisors of the researcher. 
Philosophical ideas 
 
The researcher understands and acknowledges that each philosophical 
influence and idea is merely two dimensional. Philosophy is one of the most well-
established fields of study with a long history, and there have been countless studies 
conducted in this field. On the other hand, philosophical and qualitative enquiries in 
tourism education are important emerging areas in tourism academia (Hsu, 2015; 
Oktadiana & Chon, 2016; Tribe, 2001). A deeper examination is beyond the scope of 
the study; however, the researcher believes that future studies into the wider and 
bigger world of educational philosophy from both in and out of the tourism literature 
will further strengthen this important field of enquiry.  
Potential sampling errors  
 
One of the most challenging tasks was that of identification of theoretical and 
research frameworks to compare and contrast the HE and VET tourism programs due 
to the different nature of the two sectors (e.g., diverse HE curriculum vs. nationally 
standardised VET curriculum; different proportions of core and elective units) and 
conducting a new area of study. Hence, different sampling procedures were required 
for the HE and VET programs, which may have generated sampling errors. 
In addition, all the HE units were analysed. Although a systematic sampling 
method (i.e., quota sampling) was employed, the current study only investigated ten 
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educational programs out of 34 programs. The data reduction was necessary due to 
the time restriction of the investigation. 
Use of unit descriptors as units of analysis 
 
The current study considered the explicit content in the unit descriptors (i.e., 
what is written). Unit descriptors provided partial information on units and thus may 
not reflect a complete description of the units. The study only reviewed publicly 
available outlines of each unit. 
Further, due to research constraints, the study did not address in-depth impact 
of broader political power structures such as role of Deans and other University 
management decision makers and stakeholders in determining program structures, 
content and theoretical persuasions. This is an avenue for important further research 
in this field. 
Also, the researcher is aware that multiple lecturers deliver some units. This 
can create a variation in the content of the unit. Units can have both formal (what is 
scribed in the unit descriptors/outlines/teaching and assessment guides etc.) and 
informal (pedagogical styles and preferences of each teaching practitioners, types of 
the student cohort, resources and time constraints) elements that affect the delivery 
contents of the units. 
Finally, regardless of institution and education sector, tourism programs, unit 
name and unit descriptors involve constant change and validation of units. The 
researcher is aware that timeliness of information in this report. 
3.5 SUMMARY 
 
This chapter presented the conceptual framework employed for the 
investigation in order to address the research question. Second, it discussed the 
interpretative social science paradigm, its research approach and the rationale for 
choosing the paradigm. Third, it has presented the sampling procedures in order to 
establish two pools of units and unit descriptors from the HE and VET sectors in order 
to compare these sectors. Fourth, it has presented the coding procedures which 
included three procedural steps: descriptive coding, topic coding, and analytical 
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coding. Finally, the chapter has discussed limitations and ethical considerations that 
the researcher encountered during the investigation. The next chapter (Chapter 4) 





The aim of the following chapter is to critically review Australian tourism 
programs by comparing and contrasting these programs in the Higher Education and 
Vocational Education and Training sectors. Accordingly, this chapter addresses the 
third research question: What are the ontological, ideological, and epistemological, 
differences and similarities in the tourism curriculum between the HE and VET sectors 
of tourism education? The previous chapter discussed the research paradigm and 
perspective of the researcher. It also outlined the procedures for sampling and content 
analysis of tourism units and descriptors. 
Chapter 4 presents the results of the primary investigation of this thesis. The 
chapter has two sections. First, it presents the sample profile that is the result of 
descriptive coding where surface information was collected from collated units. 
Second, findings on the philosophical influences in the tourism curricula are presented.  
4.1 SAMPLE PROFILE 
 
This section presents the profiles of units from Australian HE and VET tourism 
programs included for this investigation. Data collection was conducted during the 
months of November and December 2015. HE units were sourced from the course 
information for the 2016 intake from the public domain of each institution’s internet 
website. Similarly, for the VET units, the most current version of the Unit of 
Competency relevant to six Vocational tourism programs (i.e., SIT10112 Certificate I 
in Tourism (Australian Indigenous Culture) (Release 3 / Ver 1.0), SIT20112 Certificate 
II in Tourism (Release 3 / Ver 1.2), SIT30112 Certificate III in Tourism (Release 3 / 
Ver. 1.2), SIT40112 Certificate IV in Travel and Tourism (Release 3 / Ver. 1.2), 
SIT50112 Diploma of Travel and Tourism (Release 3 / Ver. 1.2), and SIT60112 
Advanced Diploma of Travel and Tourism (Release 3 / Ver. 1.2)) were taken from 
Training.gov.au website . Collected data were then entered into a statistical software 
solution, SPSS, for a more in-depth analysis. 
A total of 291 units and their unit descriptors comprising 161 undergraduate 
degree core units (HE units) and 130 vocational units (VET units) including 25 core 
Ch.4 Results 
92 
units (19.2%) and 105 specified elective units (80.8%) were collected and analysed. 
The levels of units ranged from VET Level 1 (AQF Level 1-3 equivalent) to 
undergraduate year 3 (AQF Level 7 equivalent). In terms of the distributions of units 
by institution for the HE sector, many of the 70 units (43.5%) were from post-1976 
universities. Comparably smaller numbers of units were taken from 19th Century 
universities (18/ 11.2%), new universities (established in between 1950-1976) (35 / 
21.7%), private universities and institutions (38 / 23.6%). 
For the faculty of origin of HE units, the study identified that more than half 
(50.9%) of the tourism core units were delivered by business-related schools, followed 
by Tourism and Hospitality (36%), Arts / Humanities and Social Sciences (23%), and 
the smallest portion (12.4%) of units are from schools within Environment & Biological 
Science / Engineering & Technology. For the VET sector, the majority of units (65.4%) 
were developed by Service Skills Australia, followed by Innovation & Business Skills 
Australia (31.5%) and a small portion of VET units (3.1%) were developed by 
Transport & Logistics Industry Council. Table 4.1 shows a summary of key elements 




Table 4.1 Sample profile of undergraduate and vocational units within tourism curricula 
Category 
Level of Education 
Total 
Higher Education (HE) 
Sector 
Vocational Education 
and Training (VET) 
Sector 
Frequency 














All Units 161 100.0 130 100.0 291 100 
Unit Type       
Core Units 161 100.0 25 19.2 186 63.9 
Specified Elective Units 0 0.0 105 80.8 105 36.1 
General Elective Units 0 0.0 0 0.0 0 0.0 
Unit Level 
AQF Level 1-3 / VET (Level 1 – 100-300 units) 0 0.0 41 31.5 41 14.1 
AQF Level 4 / VET (Level 2 - 400 units) 0 0.0 39 30.0 39 13.4 
AQF Level 5-6 / VET (Level 3- 500 – 600 units) 0 0.0 50 38.5 50 17.2 
AQF Level 7 / Undergraduate (Year 1) 62 38.5 0 0.0 62 21.3 
AQF Level 7 / Undergraduate (Year 2) 55 34.2 0 0.0 55 18.9 
AQF Level 7 / Undergraduate (Year 3&4) 44 27.3 0 0.0 44 15.1 
Institutional Cluster (HE Only) 
19th Century Universities 18 11.2 0 0.0 18 11.2 
New Universities (1950-1976) 35 21.7 0 0.0 35 21.7 
Post 1976 Universities 70 43.5 0 0.0 70 43.5 
Private Universities and Institutions 38 23.6 0 0.0 38 23.6 
Unit Origin 
School / Department / Faculty (HE Only) 
Arts / Humanities / Social Sciences 23 14.3 0 0.0 23 7.9 
Business / Management / Governance / Law / 
Economics 82 50.9 0 0.0 82 28.2 
Tourism & Hospitality 36 22.4 0 0.0 36 12.4 
Environmental & Biological Science / 
Engineering & Technology 20 12.4 0 0.0 20 6.9 
Industry Skills Council (VET Only) 
Service Skills Australia 0 0.0 85 65.4 85 29.2 
Innovation & Business Skills Australia 0 0.0 41 31.5 41 14.1 
Transport & Logistics Industry Council 0 0.0 4 3.1 4 1.4 
 
4.2 PHILOSOPHICAL INFLUENCES IN TOURISM EDUCATION CURRICULA 
 
This section outlines the results of an in-depth exploration of units in tourism 
programs to provide a richer insight into the philosophical influences existing within 
the VET and HE tourism programs. The research instrument (Table 3.12) introduced 
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in the previous chapter was used. This was to address the research question three 
‘What are the ontological, ideological, and epistemological differences and similarities 
in the development, construction and delivery of tourism curricula between HE and 
VET sectors?’ The following three questions for the units surveyed were addressed: 
 Ontology: What tourism worldview is assumed? 
 Epistemology: What tourism knowledge is taught? 
 Ideology: What social, political and economic rationalisations are present? 
Each philosophical influence was examined separately starting with the ontological 
influences, followed by the ideological influences, and finally the epistemological 
influences.  
4.2.1 Ontological influences 
 
Ontological positioning can be interpreted as the nature of the tourism world 
one wishes to know, or how one understands the world of tourism (Jennings, 2010) or 
standpoints and scopes of tourism that are incorporated in the units. In terms of the 
study of tourism, this section looks at what realities are included, and what realities 
are excluded, in the ontological position of tourism. 
The review of the literature suggested that that the ontological views of the 
tourism education curriculum can extend from a narrow and well-defined view of 
tourism as an industry or business. Here tourism is seen as a world of professional 
practices with focus strongly on tourism with the consumers, producers and the 
economy compared with wide and ‘fuzzy’ view of tourism as a phenomenon or a non-
business environment where tourism is seen as a complex socio-cultural and 
environmental phenomenon (Butler, 1999; Tribe, 1997, 1999, 2002a). Three 
ontological standpoints expressed in units in tourism programs have been identified 
by the current study as follows: 
1. Tourism as an Industry – Tourism is seen primarily as a place where business 
activities are undertaken. 
2. Tourism as an Industry within a Phenomenon – Tourism is seen as an industry 
that primarily creates economic effects and exists in a competitive environment 
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while other impacts are observed. The scope of this category includes tourism 
in national as well as international economies. 
3. Tourism as a Phenomenon – Tourism is seen as a complex and multi-faceted 
phenomenon that involves sociol-cultural, philosophical, environmental, and/or 
economic activities. Tourism is not primarily considered as an industry, place 
for employment or source of income but is rather considered as a complex, 
world making phenomenon (Tribe & Liburd, 2016) to be discovered and 
understood for the wellbeing of individuals, communities, societies and the 
world. 
Figure 4.1 below shows the result of the ontological standpoints explicitly 
expressed in tourism unit descriptors in the 159 units. Since the assessment examined 
the ontological positioning of tourism (realities of tourism) existing or expressed in 
tourism units, only units with a tourism content (88 for HE units and 71 for VET units) 
were included in the analysis of ontological standpoints. Units that were non-tourism 
in nature such as Principles of Economics (UniSA-ECON1008), Manage relationship 
with franchisor (VET-BSBFRA403B) and Earth System Processes (CSU-GEO164) 
were excluded. In addition, most research-related units such as Introduction to 
Research (GU-1002HSL) were excluded as these units did not have a particular 
ontological standpoint identified. 
Overall, the results found that the VET sector had the majority of units having 
ontological views of tourism as an industry while the HE units have a wider spread of 
ontological positioning. Also, the results indicated a strong overall presence of the 
ontological view of tourism as an industry, and a weaker view of tourism as a 
phenomenon. By sector, VET units had an almost dominant view of tourism as an 
industry (76.1%) whereas HE units were more evenly spread across three different 
ontological viewpoints of tourism as an industry, as an industry within a phenomenon 




Figure 4.1 Ontological standpoints in HE and VET tourism units 
 
The following section presents some of the notable examples of these three 
different ontological standpoints and influences existing in unit descriptions surveyed. 
Ontological standpoint 1 - Tourism as an industry 
 
The ontological view that tourism was seen as an industry is very strong in 
Australian tourism programs; this ontological positioning was very strongly observed 
in both the HE and VET tourism programs. Analysis of data identified the following 
sub-categories within this ontological standpoint of tourism as an industry, including 
Tourism as a Workplace and Tourism as an Industry. 
Tourism as a Workplace – some tourism units focused on activities that take 
place in a workplace, department or organisation. This type of unit focuses on intra-
organisational processes, where the main concern is the effective running of a 
workplace or organisation. Therefore, with this ontological standpoint, realities are built 
within the boundaries of a business. These units typically taught students skills and 
knowledge that are relevant to tourism workplaces where the focus is on the work-
related aspects of knowledge, and the unit conveyed information on established 
standard business practices and procedures. The following four unit descriptors 
illustrate some examples (particular words that indicate or represent certain 




















HE Sector (n=88) VET Sector (n=71)
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[This unit] Introduces students to the concept of hospitality 'service' 
management where the customer is the centre of the organisation. It 
develops an understanding of the links between a range of functions 
within the organisation to facilitate effective strategies and service 
management techniques for hospitality-related enterprises. 
(Hospitality Service Management, Southern Cross University, 2015) 
 
[The unit] requires the ability to identify specific customer needs, 
suggest a range of products to meet those needs, provide current 
and accurate product information and close the sale. (Sell tourism 
products and services, VET unit, 2015) 
 
This course explores service management theory and its practical 
application in Tourism, Hospitality and Event management. It covers a 
range of management fundamentals integrating service 
mindedness across a range of management areas essential for 
effective leadership in service organisations. (Service Management 
in Tourism, University of Queensland, 2015) 
 
The Rooms Division of a hotel/resort enterprise generates the most 
revenue, and their staff and management have the most interaction with 
the guests. Therefore the management of the Rooms Division is crucial 
to the overall profitability and level of guest service that a hotel/resort 
provides. This course allows students to learn both management theory 
and management operational skills that are relevant to the successful 
operation of the Rooms Division of a hotel/resort. (Room Division 
Management, Griffith University, 2015) 
Tourism as an Industry – Furthermore, there were a number of units that took an 
ontological view of tourism as an industry. These units typically observed tourism as 
a collection of private enterprises and government organisations, collectively making 
up a tourism destination. Within the tourism industry, businesses exist in competition 
with each other. For instance, the following units represent a gaze with a strong 
ontological influence of tourism as an industry: 
Tourism and the World Economy aims to provide students with an 
understanding of how national and international economic events 
have an impact on the tourism industry and tourists behaviour. 
(Tourism and the World Economy, University of Canberra, 2015) 
 
This unit describes the performance outcomes, skills and knowledge 
required to source and use current and emerging information on the 
tourism and travel industry. This includes industry structure, 
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technology, laws and ethical issues specifically relevant to the 
tourism and travel industry. Tourism personnel integrate this 
essential knowledge on a daily basis to work effectively in the 
industry. (Source and Use Information on the Tourism and Travel 
Industry, VET unit, 2015) 
 
The competitive landscape of the Hospitality and Tourism industry 
continues to evolve under increased pressure from changing 
technology, shifting consumer demands and globalisation. 
Managers and business owners can no longer rely on exceptional 
service or low prices alone to capture market share. Clear strategic 
direction and a proactive attitude towards innovation is key to gaining 
and maintaining competitive advantage. This subject provides students 
with a framework for effective strategy development and the integration 
of innovation into daily management practices. (Strategy and Innovation, 
University of Canberra, 2015) 
 
Ontological influence 2 - Tourism as an industry within a phenomenon 
 
The second ontological standpoint, Tourism as an Industry within a 
Phenomenon, involves wider socio-cultural and environmental activities around a well-
defined field of the tourism industry. This ontological standpoint is the middle of the 
spectrum where tourism is seen as an industry but with a more holistic lens. 
In other words, these tourism units saw tourism as an industry but considered 
it to be in the middle of a wider phenomenon. This ontological view was found in both 
HE and in VET units. For example, the following unit explicitly reflects the ontological 
standpoint of tourism as an industry, yet it also considers the surrounding environment 
(the socio-cultural and environmental dimension).  
 
This course aims to enable students to apply the study of the socio-
cultural dimension of hospitality to professional work settings and 
pursue a pathway for further learning. (Managing the Hospitality 
Experience, University of South Australia, 2015). 
 
This unit provides students with opportunities to familiarise themselves 
with the core concepts and basic theory of tourism management studies. 
It aims to equip students with an understanding of sustainable tourism, 
the tourism system, and mega trends of tourism. It covers the global 
complexity of the tourism industry; of the social, environmental, 
and political realities; and the role of governments – federal, state 
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and local together with private enterprise in the development of 
tourism experience, industry practice, and destinations. (Tourism 
and Global Issues, Western Sydney University, 2015) 
 
In addition, the following unit considers the state of the tourism industry as well 
as the surrounding community as engagement within the industry. Both public and 
private sectors of the tourism industry, including private business and local, regional, 
and state tourism organisations, are explored. 
 
This unit describes the performance outcomes, skills and knowledge 
required to educate and consult local communities about tourism 
issues, including its costs and benefits. This unit applies to local, regional 
or state and territory tourism organisations, and to individuals in those 
organisations who have a strategic focus on the overall and long-term 
operation of tourism as an industry in a local community. (Develop 
host community awareness of tourism, VET unit, 2015) 
 
The following unit descriptor explicitly recognises adventure tourism as an 
industry, and it aiming to develop employability skills while taking a multi-disciplinary 
approach. 
 
This class aims to provide students with an understanding of the 
evolutionary & current development of adventure and activity tourism as 
a significant sector of the leisure & tourism industries. The class takes a 
multidisciplinary approach analysing "adventure" from 
philosophical, historical, social & geographical viewpoints … 
Throughout the focus is on learning lessons that can be used and 
incorporated in future employment. (Adventure Tourism, Bond 
University, 2015) 
 
Another example in this category is shown below. A tourism destination is 
explored as a collection of competitive industry sectors serving its visitors. It takes the 
perspective of the visitors to develop a destination. By examining economic, cultural 
and environmental aspects of a place, the visitor perspective is examined in terms of 
destination development. 
 
Destination Management provides students with a fundamental 
understanding of the concepts in destination management. This includes 
coordination of the destination in terms of the tourism industry’s 
sectors, their relationship with each other and the marketing 
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challenges they face. An appreciation of the importance of a 
destination’s unique cultural, natural and economic attributes is 
developed from the viewpoint of the visitor. The implications of this 
focus on the visitor experience and its influence on competitiveness is 
explored. (Destination Management, Western Sydney University, 2015) 
 
Finally, the following unit explores the social, economic and environmental 
phenomena relevant to tourism. It considers tourism in an ever-changing and 
fragmented environment, with the aim to identify how to deal with these uncertainties 
to sustain the industry and business. 
 
This unit will cover current topics in world tourism including terrorism, 
climate change, aviation issues and major events and their impacts on 
the international tourism and events industry. The focus is on 
topicality and management response (Contemporary Issues in 
Tourism and Events, University of Canberra, 2015). 
 
Ontological influence 3 - Tourism as a phenomenon 
 
The end of this ontology continuum considers tourism as a complex, world-
making phenomenon (Tribe & Liburd, 2016). Using this approach, tourism is viewed 
holistically and is seen not only as involving economic activities but also as a 
sociological, cultural, environmental and philosophical phenomenon. Therefore, units 
in this category do not generally see tourism as an economic activity that generates 
income; nor do they seek to provide specific work-related skills. Instead, they aim to 
understand tourism’s various phenomena and their consequences for the wider 
environment. Two categories of this ontological view were identified in the data, 
including Tourism as a Ground for World Making and Tourism as a Ground for 
Personal Enrichment and Fulfilment. 
 
Tourism as a Ground for World Making – relating to this ontological view, 
tourism is seen as a complex phenomenon that is studied or understood for world 
making. The following unit descriptions illustrate this ontological view by applying the 
concept of responsible tourism; the focus of the units being society. The unit also 
commonly takes the triple bottom line approach in order to have a holistic view of 




This course examines a series of contemporary concepts and 
theories essential for responsible tourism including sustainable 
tourism for eliminating poverty (pro-poor tourism), cultural 
heritage management and protected area management. 
Responsible tourist behaviours are also examined. (Responsible 
Tourism and Ethics, University of Queensland, 2015) 
 
This course introduces the concept of sustainability and its relevance 
to contemporary society. It examines its application to socio-cultural, 
economic, and environmental impacts relevant to the areas of 
Tourism, Hospitality and Event management. (Sustainable Tourism, 
University of Queensland, 2015) 
 
[This unit is] to enable students to examine travel and tourism as 
sociocultural phenomena in historical and contemporary contexts. 
Tourism as a field of study; tourism: the complexities of definition; mass 
consumption societies and demand for tourism; continuities in the history 
of travel and tourism; technological impacts from the Industrial 
Revolution to virtual reality; psychosocial analysis of the tourist 
experience; tourism and cultural preservation; tourism and international 
understanding; tourism and social change; the economic impacts of 
tourism; trends in the development of travel and tourism. (Understanding 
Travel and Tourism, University of South Australia, 2015) 
 
Tourism as a Ground for Personal Enrichment and Fulfilment - The following 
units emphasise the philosophical dimensions of the topic, encouraging students to be 
critical and to take a value-laden approach to their career development, rather than a 
skills based approach where procedures and industry standards are taught. 
Additionally, ethical dimensions of recreation are explicitly discussed in the description 
of this unit, incorporating the moral obligations of an outdoor educator, utilising the 
study of tourism as an agent for positive changes and enrichment. The following units 
are the examples that take this ontological standpoint: 
 
Working in the outdoors means you need to make ethical decisions. 
This subject introduces you to some environmental philosophers and 
philosophies behind outdoor education … Students will be encouraged 
to explore their own personal environmental philosophy and 
undertake a range of outdoor education activities ... On completion, 
students are able to use initiative, sound judgement, problem solving 
skills, and design and delivery skills to implement effective outdoor 
education programs. (The Philosophy of Outdoor Recreation, Charles 




In this unit students will 'experience' the world of travel and tourism 
through the writings of travellers, through the work of social researchers 
and through their own travel experiences. The main concern in this unit 
will be the human dimension of tourism, the motivation to travel, the 
experience of travel and impacts on host communities. (Travel and 
Tourism in Society, Murdoch University, 2015) 
 
Analysis of ontological influences indicates that there was no VET unit in this 
category (See figure 4.1). VET units clearly took the ontological position that tourism 
is an industry, with more than half of the units examined applying this ontological view. 
HE units were found to have a number of ontological standpoints including tourism as 
an industry, tourism as an industry within a phenomenon, through to tourism as a 
phenomenon, yet with a stronger view of tourism as an industry. 
4.2.2 Ideological influences 
 
This section presents the ideological influences that were identified through the 
content analysis of the HE and VET units. There were two dominant ideologies 
identified through the review of the literature. One ideology represented a vocational 
ideology where the focus was on managers and businesses, as well as economic 
values such as efficiency, profit, effectiveness, employability skills and management 
knowledge. Another dominant ideology was the liberal ideology that represented views 
of free thinking, humanistic and environmental values, creativity, and freedom of 
thought (Fidgeon, 2010; Inui et al., 2006; Tribe, 2002b) (see Chapter 2 Literature 
Review for discussion on ideology in tourism education). Thus, the analysis of 
ideological influences focused on identifying the explicit and underlying intentions that 
were present in unit descriptors. Three types of ideological influences were identified 
during the content analysis of the unit descriptors: 
1. Vocational Ideology – Ideological values that emphasised economic efficiency 
and management, job readiness and customer satisfaction. 
2. Balanced Ideology – Ideological values that considered both vocational and 
liberal ideological standings; seeking consensus on two conflicting ideological 
values. 
3. Liberal Ideology – Ideological values that considered free and critical thinking, 
humanistic and environmental values are the drivers for learning.  
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Ideologies of units were generally identified in the aim / objectives of the unit 
descriptors and the statements that justified the purpose of the units. Figure 4.2 shows 
a graphical representation of ideological influences in the HE and VET sectors.  
 
Figure 4.2 Ideological influences of units in the HE and VET tourism programs 
 
Overall, the results showed strong vocational ideological influences for both the 
HE and VET sectors; in particular, more than half of the VET units were considered to 
have strong vocational influences. In contrast, liberal ideology had only a limited 
presence in both sectors. The following sections present some examples of these 
three ideological values present in unit descriptors. 
Ideological influence 1 –Vocational ideology 
 
Previous literature suggests that a vocational ideology is a common feature in 
many of the modern tourism education programs (Ayikoru et al., 2009; Inui et al., 
2006), and the results of the present study confirms this phenomenon. Customer-
centred and service-centred ideology and influences of the ideology of Western 
capitalism, neoliberalism and consumerism are some examples of this ideological 
standpoint (Tribe & Liburd, 2016). Two themes relevant to the vocational ideology 
have emerged from the analysis, including Professionalism and Quality Customer 

















Vocational Ideology Balanced / Consensus
Ideology
Liberal Ideology
HE Sector (n=147) VET Sector (n=129)
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Professionalism and Quality Customer Service – Some units took the ideology 
of professionalism as well as a customer-service mindset. Here, industry standards 
and tourism businesses exist to meet and exceed customer expectations. Under this 
ideology, satisfactory customer service is achieved by mastering prescribed sets of 
predetermined procedures and professional industry standards. The following unit 
descriptions display a vocational ideology that puts an emphasis on professional 
customer-service skills, and a customer centred mindset, to satisfy the needs of 
customers. 
This unit describes the performance outcomes, skills and knowledge 
required to provide professional and personalised customer service 
experiences. It requires the ability to determine and meet customer 
preferences, develop customer relationships, respond to difficult service 
situations and take responsibility for resolving complaints. (Enhance the 
customer service experience, VET unit, 2015) 
 
This course explores service management theory and its practical 
application in Tourism, Hospitality and Event management. It covers a 
range of management fundamentals integrating service mindedness 
across a range of management areas essential for effective 
leadership in service organisations. (Service Management in 
Tourism, University of Queensland, 2015) 
 
This unit describes the performance outcomes, skills and knowledge 
required to deliver fundamental customer service to both internal 
and external customers. It requires the ability to greet and serve 
customers and cover a range of customer service enquiries including 
routine customer problems. (Interact with Customers, VET unit, 2015) 
 
This subject enables students to develop an understanding of 
commodities and beverages used by the Hospitality, Tourism and 
Culinary industries. …This will be related to consumer expectations, 
sales and service practices and consumer behaviour. Students will 
develop important skills in deciphering the impact of organoleptic 
characteristics when applied in subsequent subjects with a content 
focusing on food, beverage, service and management. (Food and 
Beverage Knowledge, William Angliss Institute, 2015) 
 
This subject is designed to help you understand the complexities of 
the relationship between marketers and customers, and to help you 
develop an understanding of how firms manage their relationship 
with customers. This subject tackles that task in three stages. In the 
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first stage, we develop an understanding of the nature of customers. In 
the second stage, we explore the marketing tools that the marketer has 
at his/her disposal in order to manage the relationship with the 
consumers. In the third stage, we examine the broader environment 
within which the marketer operates. (Marketing, Bond University, 2015) 
 
Revenue and Profit Maximisation – Another theme of vocational ideology found 
in the data was the strong notion of neoliberalism together with a highly rational 
approach where accountability, competitiveness, effectiveness, and value for money 
are the prominent values (Ayikoru et al., 2009)  For example, the following units had 
a strong focus on profitability and revenue maximisation. These units concentrated on 
selling and maximising the level of profit and return on investment (ROI) of business 
operations.  
This unit describes the performance outcomes, skills and knowledge 
required to make, implement and monitor pricing decisions to 
maximise yield and business profitability. The unit applies to supplier 
organisations in the tourism, travel and hospitality industries, in particular 
to the accommodation, tour operations and tour wholesaling sectors. It 
applies to senior personnel who work autonomously and are responsible 
for making strategic business decisions. (Mange Revenue, VET subject, 
2015) 
 
The focus of this subject is on hospitality industry pricing strategies and 
revenue management. This subject combines elements of yield 
management, technology, and data collection to produce an 
interactive approach to managing return. The financial methods for 
determining pricing structures and revenue optimization form the basis 
of the subject… (Strategic Pricing and Revenue Management, Bond 
University, 2015) 
 
Ideological influence 2 – Balanced ideology 
 
The next type of ideological influence is the balanced ideology. The balanced 
ideology includes ideological influences that cover both vocationalism and liberalism. 
Here, a balanced view on vocational and liberal perspectives is present. These units 
take a stakeholder approach, and consider both vocational and liberal ideologies.  
To provide the opportunity for students to analyse a framework of social, 
cultural, environmental, economic, political and psychological 
perspectives on food, wine and festivals as destination attractions; to 
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facilitate students understanding of complex consumer behaviour of food 
and wine tourism markets; to enable students to evaluate the impacts 
of tourism and effective strategies for developing food, wine and 
festival tourism destinations (Food, Wine, and Festival Tourism: 
Impacts and Development, 2015) 
 
A small amount of VET units (17.8%) were found to have a consensus 
ideological influence. Here, some liberal elements are embedded for the sake of 
business success. The following unit descriptor gives an example of such a unit: 
This unit describes the performance outcomes, skills and knowledge 
required to work on tours visiting remote areas. It requires the ability to 
use bushcraft and survival skills, operate communications 
equipment and conduct tours with minimal impact. There is also a 
focus on the ability to respond to emergency situations. (Operate tours 
in a remote area, VET unit, 2015) 
 
The two units described below shared a similar value where workplace diversity 
was paramount which is essentially a liberal value. At the same time, the concept of 
diversity was taught in order to have an effective workplace and / or provide better 
customer service. This ideological value illustrates that practical business reasons 
rationally justify ethical values: 
This unit describes the performance outcomes, skills and knowledge 
required to be socially aware when serving customers and working 
with colleagues. It requires the ability to communicate with people 
from a range of social and cultural groups with respect and 
sensitivity and address cross-cultural misunderstandings. (Show 
social and cultural sensitivity, VET unit, 2015) 
 
International Tourism and Hotel settings are by nature highly diverse. 
Working with people from different ethnic, age, gender, religious, 
sexual and physical ability backgrounds provides a dynamic and 
challenging work environment for individual staff and human 
resource managers. This course explores cultural diversity in 
international tourism and hotel settings and considers how diversity 
can be used as a source of personal understanding and as a human 
resource strategy to improve organisational productivity. 




Ideological influence 3 – Liberal ideology 
 
A small number of units surveyed included liberal ideologies and values in both 
the HE and VET sectors (13.6% and 1.6%, respectively). Liberal units tended to be 
less skills focussed in nature and were more ‘minds on’ rather than ‘hands on’ in 
nature, focusing on holistic, critical, humanistic and creative values. The following unit 
taught liberal values that had the potential to change the world. 
This unit explores the power of ideas to change the world, focusing 
on their birth, transmission, evolution, and global impacts. Through the 
study of selected themes … students are introduced to the ideas and 
approaches central to the arts, social sciences and humanities, and 
are invited to reflect on competing moral and social arguments… 
(Ideas and Identity, Murdoch University, 2015) 
 
The following two units explicitly showed their intention for greater good 
including poverty alleviation, management of cultural and natural significance and 
ethics.  
This course examines a series of contemporary concepts and theories 
essential for responsible tourism including sustainable tourism for 
eliminating poverty (pro-poor tourism), cultural heritage 
management and protected area management… (Responsible 
Tourism and Ethics, University of Queensland, 2015) 
 
Using an applied case-based approach, this subject helps students gain 
ethical awareness, develop relevant reasoning skills, and empower 
themselves to act ethically in personal and professional contexts. 
This interdisciplinary subject explores critical ethical issues in science, 
law, business, media, and the environment. Topics remain flexible to 
reflect the dynamic nature of ethical issues in the 21st century. (Ethical 
Thought and Action, Bond University, 2015) 
 
The following unit was also considered to be influenced by the liberal ideology 
as it incorporates fundamental meanings and values, and critically considers the 
meanings of heritage through liberal (non-vocational) concepts which include ethics 
and nostalgia. 
The aim of this unit is to get students thinking critically about heritage. 
… this unit is designed to make students question and problematise their 
own assumptions, rethink what is and is not heritage, and consider why, 
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in fact, we even care at all. The unit will introduce concepts such as 
national identity, ethics, memorialisation, belonging, nostalgia, 
heritage values, status, control and repatriation… (Issues in 
Contemporary Heritage, Western Sydney University, 2015) 
 
This analysis identified that vocational ideology dominated units in the VET 
sectors, and that only one VET unit fell into this category. The following VET unit 
included the significance of Australian Indigenous diversity, culture and language, the 
importance of community engagement, and the significance of Indigenous values. 
This unit describes the performance outcomes, skills and knowledge 
required to share information about a specific local Australian 
Indigenous culture…. The unit recognises that there is no single 
Australian Indigenous culture and emphasises the importance of 
local cultural knowledge, appropriate behaviour and local 
community consultation. This unit applies to those people who are 
able to share local Indigenous cultural knowledge with others. They may 
work at many different levels, as cultural knowledge has no direct 
relationship with workplace levels of responsibility. The local cultural 
knowledge necessary to achieve competency in this unit may only be 
accessible to those individuals who identify as elders or who are 
authorised by local elders on behalf of their communities. There are 
many different Indigenous language groups in Australia, therefore focus 
of cultural interpretation will vary and should ultimately be decided in 
consultation with elders on behalf of the local community. (Interpret 
aspects of local Australian Indigenous Culture, VET unit, 2015) 
 
4.2.3 Epistemological influences 
 
Epistemology is the study of knowledge and , deals with issues relevant to how 
knowledge claims are validated, relied upon and justified (Tribe, 2000). Therefore, the 
following section compares and contrasts the epistemological construct and influences 
in HE and VET tourism programs. This section addresses the following three 
questions: 
1. What units are included in tourism programs? 
2. How much tourism content is embedded in tourism programs? 




In order to address these questions, this section is divided into three parts. First, 
it presents findings about unit categories and areas in the tourism programs. Second, 
it presents findings on tourism embeddedness, or elements, in the tourism programs. 
Since tourism programs include units that incorporate tourism elements as well as 
units without tourism elements, this section presents how much of ‘tourism’ content is 
embedded in all the units surveyed. Finally, the findings in relation to the disciplinarity 
and indisciplinarity or the origin of knowledge of tourism programs are presented. 
Unit categories and areas 
 
Analysis of units identified 11 unit categories (i.e., broad study field to which 
each unit belongs) and 64 unit areas (i.e., specific and exact topic of the unit); these 
included 49 from HE units and 36 from VET units respectively. The results reflected 
an interesting pattern of distribution of units within the HE and VET curriculum space. 
Table 4.2 summarises the proportion of unit categories of all units analysed. 
Table 4.2 Unit categories (HE and VET combined) 
Unit Category Frequency  Per cent 
Business Management 67 23.0 
Tourism Management 45 15.5 
Marketing 36 12.4 
Tourism Operations Study 32 11.0 
Tourism Systems and Theories 32 11.0 
Commerce 25 8.6 
Employment and Life Skills Study 25 8.6 
Research Skills Study 12 4.1 
Social Sciences and Humanities 10 3.4 
Ecology and Environmental Sciences 4 1.4 
Other 3 1.0 
 
Overall, the biggest pool of unit categories identified were in a unit category 
relevant to business such as Business Management (23%), Marketing (12.4%) and 
Commerce (8.6%), as well as tourism-related areas such as Tourism Management 
(15.5%), Tourism Operations Study (11.0%), and Tourism Systems and Theories 
(11.0%). On the other hand, units related to Social Sciences and Humanities and 
Ecology and Environmental Science had a limited presence in the tourism programs 
surveyed (3.4% and 1.4% respectively). 
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Next, the differences and similarities of unit categories between the HE and 
VET courses are explored. First, looking at the similarities in unit categories, both HE 
and VET units had relatively strong emphases on Business Management (21.7% for 
HE and 26.4% for VET), Tourism Management (17.4% for HE and 13.1% for VET), 
Employment and Life Skills Study (9.3% for HE and 7.7% for VET), Commerce (9.3% 
for HE and 7.7% for VET) and Marketing (7.5% for HE and 18.5% for VET). 
Second, regarding differences between the two sectors, the HE sector had 
proportionally higher rates of units relevant to Tourism Systems and Theories (19.3% 
for HE and 0.8% for VET) and Research Skills Study (6.8% for HE and 0.8% for VET). 
In contrast, the VET sector had a higher proportion of units relevant to Tourism 
Operations Study (1.2 % for HE and 23.1%), making it the second largest area of study 
in the curricula space. This result indicates that the HE tourism courses are more 
theoretical and their VET counterparts are more practical and hands-on. 
Finally, the smallest areas of study in both the HE and VET programs were 
Social Science and Humanities (4.3% for HE and 2.3% for VET) and Ecology and 
Environmental Sciences (2.5% for HE and 0.0% for VET) Figure 4.3 below shows the 
findings in detail. 
 
Figure 4.3 Tourism categories by education sector 
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Turning to the specific areas of units, the data identified a diversity of units in 
the HE and VET tourism curricula. As expected, there were some unit areas that are 
taught exclusively in either the HE or VET sector. They were also some unit areas that 
were taught in both the HE and VET sectors. To examine these similarities and 
differences between HE and VET units, all units were categorised into five types 
according to which education sector the units were taught as follows: 
1. HE Only – unit areas that are taught exclusively in the HE sector 
2. Predominantly HE – unit areas that are taught most commonly in the HE sector 
but also taught in the VET sector 
3. BOTH HE and VET – unit areas that are commonly taught in both HE and VET 
sectors. 
4. Predominantly VET – unit areas that are taught most commonly in the VET 
sector but also taught in the HE sector 
5. VET Only – Unit areas that are taught exclusively in the VET sector 
By classifying the data this way, it indicates how different the HE and VET programs 
were in relation to unit content. Table 4.3 illustrates these findings. The results show 
that the HE sector had a number of units providing principles of management and 
business theories whereas the VET sector tended to focus on a specific aspect of the 
unit. For example, a unit category, Principles of Marketing, was an only-unit category 
observed in the HE sector. Instead, there were a number of units that taught an aspect 
of marketing, including E-Marketing, Marketing Research, Strategy and Planning and 
International Marketing, Advertisement, Promotion and Public Relations. 
The data also indicated that VET units were more hands-on, and HE were more 
theoretical. Skills that had immediate use in the frontline operations of tourism 
businesses such as Office Administration Skills, Selling Skills and Work Health and 
Safety Knowledge, and Direct Selling Skills were more commonly taught in the VET 
sector. 
Furthermore, many VET units focused on a specific sector of the tourism 
industry such as Fares and Ticketing for the Aviation sector, and Guide and 
Interpretation for the Guiding sector, rather than focusing on more generic elements 
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Finally, as well as the differences which have been highlighted, similarities of 
unit areas are also important. First of all, commonalities are found with generic 
management units which were mainly concerned with the operational aspect of 
business such as Organisational Behaviour and Leadership, Operations Management 
and Human Resources Management. It was also observed that relatively new areas 
of unit categories such as Information Systems, Technology and Management and 
Risk, Crisis and Disaster Management were integrated both in the HE and VET 
sectors. Two unit areas relevant to Tourism Management, Service Management and 
Destination Management were also identified as units included in the HE and VET 
sectors.  
 
Embedded Tourism Content 
 
This section presents the findings regarding the tourism content of units 
surveyed. Tourism content in the current study indicates units that are taught in 
tourism or tourism-related contexts such as hospitality, events, leisure and service 
management. Table 4.4 summarises the tourism content embedded in tourism 
program by unit category between the HE and VET sectors. 
Table 4.4 Tourism content embedded in tourism program by unit category 
Unit Category Number of units examined Tourism Content Embedded 
Business Management 99 38.4% 
Commerce 35 34.3% 
Ecology and Environmental Sciences 4 0.0% 
Employment and Life Skills Study 35 25.7% 
Marketing 60 35.0% 
Research Skills Study 13 46.2% 
Social Sciences and Humanities 13 30.8% 
Tourism Management 62 100.0% 
Tourism Operations Study 62 100.0% 
Tourism Systems and Theories 33 100.0% 
Other 5 0.0% 
Total 421 58.7% 
 
It is interesting to note that for both the HE and VET sectors, tourism was 
contextualised in more than half of all units within the curriculum (57.8% for HE and 
55.4% for VET). Thus, all units examined had tourism or tourism-related contexts 
embedded in these units to a certain degree.  
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Taking into account all HE and VET units, there were three types of units in 
tourism programs relating to how much tourism content was embedded in units. First, 
threre were tourism units where tourism was the centre of the topic (e.g., 
multidisciplinary and interdisciplinary tourism units) that incorporated concepts, 
theories and concepts unique to tourism academia and the tourism world. Examples 
are Tourism in Society at West Sydney University (WSU-101598), Tourism Theories 
and Practices at Southern Cross University (SCU-SOY00411) and Source and use 
information on the tourism and travel industry (VET-SITTIND201). 
Second, there were tourism units that were taught which were primarily non-
tourism concepts and theories but with tourism elements or influences embedded. 
These cases are more noticeable in business, commerce and marketing units such as 
Marketing and Sales for Tourism and Hotels at Griffith University (GU-2222HSL), 
Applied Economics for Tourism at University of Queensland (UQ-TOUR2010) and Sell 
tourism products and services (VET-SITTTSL303), which Tribe (1997) named as 
‘business interdisciplinary’ units. 
Finally, there were non-tourism units that had literally no relatedness with 
tourism or tourism related topics. These units were, in many cases, developed and 
delivered by non-tourism academics and/or lecturers. Such units included Introduction 
to Research (GU-1002HSL), Information Systems in Organisations (UC-6348.4) and 
Make a Presentation (VET-BSBCMM401). 
The results also indicated an interesting trend that some unit categories were 
more frequently taught in a tourism context than others. For example, more than half 
(53.8%) of all marketing-related units were taught in a tourism context and there was 
a relatively higher rate among unit categories of commerce and business management 
(34.1% and 35.3% respectively). However, unit categories in other areas such as 
Social Sciences and Humanities as well as Ecology and Environmental Sciences are 
unit categories that are not very often taught in a tourism context (12.5% and 0.0% 
respectively). 
Although the results indicated that the difference in the mean level of tourism 
context between the HE and VET sectors was rather marginal (57.8% and 55.4% 
respectively), there was substantial difference when comparing tourism content 
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between the HE institutions. Some institutions had tourism content as high as 80%, 
and other had tourism content as low as 40%. Four HE institutions had particularly 
high rates of tourism content in their degree programs (UQ-BIntHotTouMgt: 72.2%, 
GU-BIntTouHotMgt: 68.8%, UC-BETouMgt: 80.0% and WAI-BTouHospMgt: 80.0%) 
and two programs had more non-tourism related units than tourism units (SCU-
BBusTouHospMgt: 41.2% and UniSA-BBus(TouEMgt): 40.0%). There were also four 
programs (MU-BA(TouEMgt), CSU-BAS(OutRecEcoTou), WSU-BTouMgt, BU-
BIntHotTouMg) which took a 50/50 approach where half of all units (50%) had tourism 
content. Table 4.5 shows the summary of the findings. 
Table 4.5 Tourism contents embedded in the curriculum by tourism program and education sector 
Tourism Programs (HE Only) 




UQ-BIntHotTouMgt 18 72.2% 
GU-BIntTouHotMgt 16 68.8% 
MU-BA(TouEMgt) 10 50.0% 
UC-BETouMgt 10 80.0% 
SCU-BBusTouHospMgt 17 41.2% 
UniSA-BBus(TouEMgt) 20 40.0% 
CSU-BAS(OutRecEcoTou) 18 50.0% 
WSU-BTouMgt 14 50.0% 
BU-BIntHotTouMg 18 50.0% 
WAI-BTouHospMgt 20 80.0% 
Total     
Higher Education (HE) Sector 161 57.8% 
Vocational Education and Training (VET) Sector 130 55.4% 
 
Epistemological orientation of Units (Disciplinarity and Indisciplinarity) 
 
This final section regarding epistemological aspects of tourism programs 
presents the epistemological dimension of tourism units. It examines the 
epistemological construct of knowledge present in the unit descriptors. In other words, 
this section presents findings on how these units were developed with influences of 
traditional academic disciplines and knowledge outside of these traditional disciplines. 
Therefore, using analysed data, this section presents the disciplinarity (what traditional 
academic discipline(s) have contributed to the development of the unit) and 
indisciplinarity (what other epistemological factors outside the traditional disciplines 
have contributed to the development of the unit) of units in tourism curricula. A content 
analysis of tourism unit descriptors resulted in the identification of the following the 




1. Non-Disciplinary Knowledge – knowledge produced with no or minimal 
involvement of traditional academy and disciplines (e.g., Application-based 
knowledge; Employability skills and knowledge; Indigenous and postcolonial 
Knowledge) 
2. Business Disciplinary Knowledge – academic knowledge produced with the 
objective of effective operations and management of business or undertakings 
(e.g., Marketing; Finance, Economics, Management and Human Resources 
Management) 
3. Non-Business Disciplinary Knowledge – knowledge produced by the academy 
with no primary business objectives. (e.g. Humanities and Arts, Sociology, 
Biology and Geology) 
 
Figure 4.4 below shows the epistemological orientation of the HE and VET 
units. It shows a clear difference between the disciplinary orientation of the HE and 
VET units: the dominance of Business Disciplinary Knowledge in the HE tourism 
programs and Non-Disciplinary Knowledge in the VET programs. The result also show 
that Business Disciplinary Knowledge were common in both the HE and VET sectors. 
Finally, it shows a relatively lower level of representation of Non-Disciplinary 
Knowledge in the HE sector and very low level of Non-Business Disciplinary 
Knowledge present in the VET units. The following sections provide some notable 
examples of these three types of knowledge present in units in tourism programs. 
 




















HE Sector (n=158) VET Sector (n=130)
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Epistemological influence 1 – Non-disciplinary Knowledge 
 
The first type of knowledge is Non-Disciplinary Knowledge. Under this 
epistemology, knowledge production is conducted without, or with minimal, academic 
involvement. Instead it is conducted in alternative knowledge-producing fields such as 
the workplace, industry professionals, web 2.0, and postcolonial environments such 
as Indigenous communities (Tribe & Liburd, 2016). The analysis identified five types 
of knowledge that fall into this category including Application-Based Knowledge, Work-
Integrated Learning Knowledge, Employability and Study Skills and Knowledge, 
Indigenous knowledge and Language skills and knowledge. 
Application-Based Knowledge - This extends to the type of knowledge that is 
generally developed in a workplace and organisation. This type of knowledge has an 
immediate use in the workplace and operational in nature. The results of the current 
study show that application-based knowledge was particularly common in the VET 
sector, being evident in many unit descriptions. The content analysis identified skills 
in the operation of online information systems, rides, and vehicles, administering 
travel-related documentation, selling and, business administration skills such as 
managing meetings and networking. The followings are some examples of application-
based knowledge shown in unit descriptors: 
This unit describes the performance outcomes, skills and knowledge 
required to use a computerised reservations or operations system 
to create, maintain and administer bookings for products and services. 
The unit covers the required computer skills to use all system functions 
and capabilities. (Use a computerised reservations or operations 
system, VET unit, 2015) 
 
This unit involves the skills and knowledge required to operate a four 
wheel drive vehicle safely in a range of conditions. These include 
driving a four wheel drive vehicle on normal roads, traversing slopes, 
ascending and descending steep slopes and stall recovery. It also 
includes operation of the vehicle in rugged terrain, the use of a jack and 
the completion of all pre- and post-operational checks. (Operate a four 
wheel vehicle, VET unit, 2015) 
 
This subject deals with the theory, practice and management of 
guiding for ecotourism, adventure tourism and related recreation 
activities. It builds on existing knowledge of interpretation, 
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environmental education and outdoor recreation to focus on personal 
heritage and environmental interpretation techniques and interpersonal 
communication. (Interpretive Guiding Management, Charles Stuart 
University, 2015) 
 
This subject enables students to develop an understanding of 
commodities and beverages used by the Hospitality, Tourism and 
Culinary industries. Students will experience how the different 
flavour profiles are affected when combined with other flavours and 
different culinary conditions. (Food and Beverage Knowledge, 
William Angliss Institute, 2015) 
 
Work Integrated Learning Knowledge – Learning outside of the classroom 
environment was also present in many tourism programs in the HE sector. These units 
involved students learning in an actual workplace environment.  
Provides practical workplace experience within a student's chosen 
field. Students can undertake a placement in any appropriate industry 
sector relevant to their degree (ie. tourism, hospitality, events, clubs, 
human resource management, finance, marketing, accounting and 
information technology) in Australia or overseas…. (Internship A and B, 
Southern Cross University, 2015) 
 
Reflection on workplace practices and operations allows the student to 
contextualise knowledge and skills and provides an industry perspective 
for academic learning. Exposure to the work place allows the student 
to develop self-management skills, as well as enhance their 
employability skills; including adaption to work place culture, time 
management and team work. This subject is delivered primarily as a 
Practicum Program, which is supported by a variety of online resources 
during the semester. (Extended Industry Experience, William Angliss 
Institute, 2015) 
 
Employability and Study Skills and Knowledge – Another type of knowledge in 
this category of non-disciplinary knowledge is knowledge required to be an effective 
employee or student. This type of knowledge is also non-disciplinary in nature and 
articulates ideas of a competent employee and/or student. The examples below show 
units that articulated the employability skills that prepare students for a workplace 
environment.  
[This subject] develops professional skills necessary for gaining 
employment in a student's chosen field. Includes goal setting, job 
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search skills, résumé writing, interview skills, insights into organisational 
behaviour and practical approaches to dealing with common workplace 
issues. A key component of this unit is the development of a 
personalised Professional Development Plan. (Professional 
Development for The Workplace, Southern Cross University, 2015). 
 
In this subject students will be introduced to critical thinking and clear 
expression. They will evaluate arguments, identify assumptions, judge 
patterns of inference, and recognise and apply various methods of 
reasoning. Students will learn how to clarify and visually represent their 
thinking to make better decisions, evaluate and use evidence, and 
communicate more effectively in their writing and speaking. Using these 
skills, students will structure and write an academic essay and 
deliver an oral presentation. (Critical Thinking and Communication, 
Bond University, 2015) 
 
Indigenous knowledge – Additionally, non-disciplinary knowledge in tourism 
programs encompasses knowledge produced in alternative fields such as Indigenous 
communities. Collection and understanding of Indigenous knowledge requires a post-
colonial epistemological approach. Even though this approach is not commonly used 
in traditional academic fields; it is important that knowledge is grounded in Country 
(Jackson-Barrett, Price, Stomski, & Walker, 2015; Tribe & Liburd, 2016). There were 
few HE and VET units that took this epistemological approach. However, three 
examples are set out below: 
This unit describes the performance outcomes, skills and knowledge 
required to share information about a specific local Australian 
Indigenous culture...The unit recognises that there is no single 
Australian Indigenous culture and emphasises the importance of local 
cultural knowledge, appropriate behaviour and local community 
consultation. … The local cultural knowledge necessary to achieve 
competency in this unit may only be accessible to those individuals who 
identify as elders or who are authorised by local elders on behalf of their 
communities. There are many different Indigenous language groups in 
Australia, therefore focus of cultural interpretation will vary and 
should ultimately be decided in consultation with elders on behalf 
of the local community. (Interpret Aspects of Local Australian 
Indigenous Culture, VET unit, 2015) 
 
The peoples and societies of our world are constantly changing, and 
often these changes are influenced by what is happening in other 
countries and in other cultures… The subject is designed to familiarise 
students with the concepts associated with sustainability, the 
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'global village' and indigenous cultural interpretation... (Sustainable 
Tourism and Indigenous Culture, Bond University, 2015) 
 
Drawing on global case studies, this unit aims to introduce students to 
some of the pressing socio-cultural issues facing indigenous 
peoples around the world. The unit examines the complex 
relationships between globalisation, colonialism and post-colonialism 
and contemporary indigenous cultures and identities. It draws attention 
to the way in which issues of representation, cultural autonomy, 
cultural commodification, development and human rights play out 
with respect to indigenous peoples’ lives… (Indigenous Cultures: A 
Global Perspectives, Western Sydney University, 2015) 
 
Language skills and knowledge – The final category is Language Skills and 
Knowledge. The knowledge that is delivered in a foreign language was identified as a 
field. The importance of language skills in tourism workplace has been well 
documented in the literature (Ladkin, 2011; Lee, 2008; Leslie & Russell, 2006); 
however, this knowledge area is not very common in Australian tourism programs. 
Only two VET units were identified, an example of which is given below, and threre 
was no such unit identified in the HE sector. 
This unit describes the performance outcomes, skills and knowledge 
required to read and write workplace information in a language 
other than English. It covers reading a range of documents and writing 
routine documents, such as letters and brief reports… This unit applies 
to all industry contexts and individuals working at many different levels 
of responsibility. This could include frontline, supervisory or 
management personnel. (Read and Write Information in a Language 
Other Than English, VET unit, 2015) 
 
Epistemological influences - 2 Business Interdisciplinary and Disciplinary 
Perspectives 
 
Business interdisciplinary knowledge; that, is knowledge which encompasses 
disciplinary knowledge for the effective management of business, has been the most 
successful part of the mainstream knowledge creation of tourism knowledge (Tribe, 
1997) and it is clearly present in the many VET and HE tourism programs surveyed. 
This can be seen in Figure 4.1 that shows the strong presence of unit categories 
relevant to business disciplinary knowledge. The knowledge that fell into this category 
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included: marketing, finance, accounting, law, political science, human resources 
management, management, leadership economics and ITC (information technology 
and communication). Broadly, this type of knowledge can be divided into the following 
three categories, including Management and Leadership, Economics, Finance and 
Accounting, and Business Law and Political Sciences. 
Management and Leadership – this relates to management that involves the 
planning, organising, staffing, leading and monitoring of an organisation (Cole, 2010). 
This was one of the well-established disciplinary areas in both the HE and VET tourism 
programs. For example, the following shows two management units in tourism 
programs analysed: 
This subject develops grounding in techniques of human resource 
planning, staff selection and recruitment, performance appraisal, 
training and development, and compensation. The importance of 
aligning HR practices with company goals and strategies is emphasised. 
(Human Resource Management, Bond University, 2015) 
 
This unit describes the performance outcomes, skills and knowledge 
required to oversee and monitor the quality of day-to-day work. It 
requires the ability to communicate effectively with team members, plan 
and organise operational functions and solve problems. (Monitor work 
operations, VET Unit, 2015) 
 
Economics, Finance and Accounting - Financial and accounting theories and 
practices were another common area of business interdisciplinary epistemology in 
tourism programs among many institutions. The following examples of units contain 
knowledge in this category: 
This course aims to develop students' ability to apply various 
management accounting techniques through theory and practice. 
(Financial Management for Tourism and Hotels, Griffith University, 2015) 
 
This unit describes the skills and knowledge required to undertake 
budgeting, financial forecasting and reporting and to allocate and 
manage resources to achieve the required outputs for the business unit. 
It includes contributing to financial bids and estimates, allocating funds, 
managing budgets and reporting on financial activity. (Manage finances, 
VET unit, 2015) 
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Business Law and Political Science – Units relevant to aspects of business law, 
regulatory compliances as well as policy planning are also seen commonly in tourism 
curricula. The following unit descriptors exemplify units that provide understanding in 
the legal processes in Australia: 
This course aims to provide students with a basic foundation in law 
and legal processes in Australia, leading to an examination of the 
law of contract, agency, negligence, and consumer protection. The 
examination of basic law and legal processes concentrates on the 
structure of law, legal reasoning and the use of precedent. It also 
examines techniques for statutory interpretation, focussing on 
commercial law and legal issues. Critical aspects of the law of contract, 
the law of agency, the civil wrong of negligence, consumer protection 
and the sale of goods including application of the Trade practices Act will 
form the focus of the course (Introduction to Business Law, University of 
Canberra, 2015). 
 
This unit describes the performance outcomes, skills and knowledge 
required to comply with laws and licensing requirements for specific 
business operations. It requires the ability to access and interpret 
regulatory information, determine scope of compliance, develop, 
implement and continuously review and update policies and practices 
for business compliance. (Research and Comply with Regulatory 
Compliance, VET unit, 2015). 
 
Epistemological influences – 3 Non-business disciplinary knowledge 
 
Finally, this section gives some examples of units that delivered disciplinary 
knowledge that was strongly influenced by traditional disciplines which were not 
business related. The following units contained at least one or multiple disciplines. 
It is acknowledged that different disciplinary approaches are possible for 
incorporating single and multiple disciplines in a study unit (Shearer, 2007). This can 
be the form of of a multi-, inter -, trans -, extra -, or post-disciplinary approach 
depending on how the disciplinary and non-disciplinary (non-academic) knowledge is 
incorporated into a unit (Bagri & Babu, 2011; Coles et al., 2006; Volgger & Pechlaner, 
2014). However, since epistemological concepts in tourism education are still very 
much in a development stage (see Ch.2 Literature Review for the discussion), the 
distinction between these disciplinary approaches in curricula design is still not very 
common (Volgger & Pechlaner, 2014). Hence, the current study divided the knowledge 
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found into the following three categories, including, Single Disciplinary Knowledge – 
Soft / Social Science, Single Disciplinary Knowledge – Hard / Natural Science and 
Multi/Interdisciplinary Knowledge. 
Single Disciplinary Knowledge – Soft / Social Science - The first category 
includes units that encompass a single discipline that is considered soft/social science. 
Social science disciplines broadly concern phenomenon relevant to the study of 
humans and human society ultimately to achieve to ‘good tourism’ and ‘good life’ 
rather than ‘correct’ ones (Jamal, 2004). Disciplines in this category include 
humanities, arts, anthropology, psychology, sociology and philosophy. For example, 
the following unit took a disciplinary approach that incorporated disciplines of 
psychology, sociology, and philosophy to identify the motivational characteristics of 
tourism. 
This course examines the psychology of people in tourism 
environments. It analyses motivation to engage in tourist and visitor 
experiences, the restraints which restrict tourist and visitor behaviour 
and their decision making. (Tourists and Visitor Behaviour, University of 
Queensland, 2015) 
 
This unit focuses on the local experiences of cultural and socio-
economic difference. This includes applied social science approaches 
to inequality, diversity, community, sense of place, and environmental 
sustainability in the urban setting. There is an emphasis upon spatial 
literacy for social scientists. (People, Place and Social Differences, 
Western Sydney University, 2015) 
 
The main concern in this unit will be the human dimension of tourism, 
the motivation to travel, the experience of travel and impacts on 
host communities. At least one field trip will be an important activity 
during the semester. (Travel and Tourism in Society, Murdoch 
University, 2015) 
 
Working in the outdoors means you need to make ethical decisions. This 
subject introduces you to some environmental philosophers and 
philosophies behind outdoor education. A number of outdoor 
education programs will be examined. Students will be encouraged to 
explore their own personal environmental philosophy and undertake a 
range of outdoor education activities. (The Philosophy of Outdoor 




This unit describes the performance outcomes, skills and knowledge 
required to research specialised information on cultural and 
heritage environments, and then critically analyse that information 
to develop interpretive themes and messages. It highlights the need 
for ongoing research to update and expand knowledge… (Prepare 
Specialised Interpretive Content on Cultural and Heritage Environments, 
VET unit, 2015) 
 
Single Disciplinary Knowledge – Hard / Natural Science – A second type of 
knowledge involves units that incorporate hard or natural science, including 
disciplinary knowledge such as biology, environmental science, engineering and 
geology. Very few units were derived from this disciplinary approach in tourism 
programs. In fact, the only institution that offered this knowledge is Charles Sturt 
University and no VET unit that fell in this category was identified. Set out below are 
some examples: 
This subject presents an overview of the processes operating in 
Earth's lithosphere, hydrosphere and atmosphere. Lithosphere 
topics include the Earth's internal structure, plate tectonics, and 
structural control of landforms. Hydrosphere topics include the 
hydrologic cycle, weathering, and fluvial processes. Atmosphere topics 
include cloud and precipitation formation, synoptic charts, energy 
balance, global climates, El-Nino Southern Oscillation, and climate 
change... (Earth System Processes, Charles Sturt University, 2015) 
 
The subject teaches the fundamental principles of ecology, 
focusing on Australian species and environments. It discusses the 
evolution and nature of Australian environments, concentrating 
especially on the historical relationship to other landmasses and to 
climate, the chemistry of soils and water, and explores the ways in which 
individual organisms have become adapted to live in many Australian 
environments… (Principles of Ecology, Charles Sturt University, 2015) 
 
Multi/Interdisciplinary Knowledge – Finally, there were a number of units took a 
multi and/or inter disciplinary approach, incorporating more than one discipline in a 
unit. The following units took a multi-disciplinary approach where more than one 
discipline was combined within a unit. In this case, the presence of sociology and 
psychology in the following units is clear. 
This course examines the psychology of people in tourism 
environments. It analyses motivation to engage in tourist and visitor 
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experiences, the restraints which restrict tourist and visitor behaviour 
and their decision making. (Tourists Visitor Behaviour, University of 
Queensland, 2015) 
 
Another example of a multi-disciplinary unit is shown below. The following unit 
explicitly incorporated a number of disciplines (psychology, sociology, cultural 
geography, and anthropology) as well as different phrases of tourist experiences at 
different societal levels. 
[This unit] Examines tourist behaviour and the consequences of that 
behaviour using the theoretical insights drawn from social psychology, 
sociology, cultural geography and anthropology. The unit explores 
the tourist experience in relation to pre-travel, at-destination, and 
post-travel phases. Tourist behaviour and the socio-cultural and 
environmental impacts of the behaviour and social interactions are 
examined at individual, social group and societal levels. (Tourist 
Behaviour and Interactions, Southern Cross University, 2015) 
 
This class aims to provide students with an understanding of the 
evolutionary & current development of adventure and activity tourism as 
a significant sector of the leisure & tourism industries. The class takes a 
multidisciplinary approach analysing "adventure" from 
philosophical, historical, social & geographical viewpoints… 
(Adventure Tourism, Bond University, 2015) 
 
Using an applied case-based approach, this subject helps students gain 
ethical awareness, develop relevant reasoning skills, and empower 
themselves to act ethically in personal and professional contexts. This 
interdisciplinary subject explores critical ethical issues in science, 
law, business, media, and the environment. Topics remain flexible to 
reflect the dynamic nature of ethical issues in the 21st century. (Ethical 
Thought and Action, Bond University, 2015) 
Similarly, the following four units involved breaking the disciplinary boundaries 
by taking the triple bottom line approach integrating socio-cultural, environmental and 
economic aspects of tourism phenomenon; blending them to make multi and inter-
disciplinary units: 
Explains foundation tourism theories, in particular whole tourism 
systems, and applies these theories to practical contexts in tourism and 
hospitality industries. Important academic skills related to 
sustainable tourism, critical thinking, information literacy and 
essay writing are embedded in the curriculum. (Tourism Theories 




To provide the opportunity for students to analyse a framework of social, 
cultural, environmental, economic, political and psychological 
perspectives on food, wine and festivals as destination attractions; to 
facilitate students understanding of complex consumer behaviour of food 
and wine tourism markets; to enable students to evaluate the impacts of 
tourism and effective strategies for developing food, wine and festival 
tourism destinations (Food, Wine, and Festival Tourism: Impacts and 
Development, 2015) 
 
This unit outlines the tourism industry with a focus on the structure of 
tourism systems and the multiplicity of sectors and industries within 
those systems. Students are introduced to models of tourism, the global 
dimensions of tourism and regional tourism developments. The unit also 
provides an introduction to tourism for sustainable development 
through discussions of the economics of tourism and sociocultural 
and environmental issues. Tourism policy and planning is also an 
important topic. (Introduction to Tourism Systems, Murdoch University, 
2015) 
 
This course provides an understanding of Tourism, Hospitality and 
Events as separate fields of study and the interrelationship between 
them all. It looks at the role of THE in society, its involvement with 
industry and government and its impact on the environment. 





The overall aim of the thesis was to critically analyse the provision of tourism 
programs in two Australian tertiary education sectors: the VET and HE sectors. This 
chapter has presented the results of a content analysis involving the descriptions of 
units in Australian tourism programs in the VET and HE sectors according to the 
research framework and methodological approach established in the previous chapter 
(Chapter 3 – Conceptualisation and Methodology). This was to address one of the 
research questions of this thesis: What are the ontological, ideological, and 
epistemological, differences in the development, construction and delivery of tourism 
curriculum between the HE and VET sectors? 
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The findings presented in this chapter provided a number of useful insights into 
the current philosophical trends and particularly highlighted the differences and 
similarities between the HE and VET sectors. Some of the notable findings included 
the following four points: 
First, regarding ontological standpoints, the results indicated that the VET 
sector primarily perceived tourism as an industry while the HE sector viewed tourism 
as an industry as well as a phenomenon occurring in the wider environments. Second, 
with regard to the ideological influences in tourism programs, the vocational ideology 
was a dominant feature of tourism programs for both the HE and VET sectors, making 
tourism programs primarily relevant for subsequent employment and workplace 
efficiency. Elements of vocationalism were explicit in many descriptors of tourism 
programs for both the HE and VET sectors and were very easily identifiable among 
many units surveyed. On the other hand, liberal ideologies were not a prominent 
feature of tourism programs. They were a number of units in which the two ideologies 
co-existed; having a balanced ideological stand. Third, the investigation into the 
epistemological aspects of tourism programs revealed that a diverse range of 
knowledge was included in both in the HE and VET programs, with some business 
management knowledge including organisational behaviour and leadership, human 
resources management, and tourism management knowledge such as destination 
and service management. On the other hand, some units were exclusively taught in 
either the VET or the HE sector. Fourth, In relation to the disciplinarity and 
indisciplinarty (how traditional disciplines were used and not used) of knowledge in 
tourism programs, the results showed that the HE sector was dominated by Business 
Disciplinary Knowledge, which was created by academic communities with the 
objective of effective business operations. Furthermore, the majority of VET tourism 
programs contained Non-Disciplinary Knowledge, which was produced with no or 
minimal involvement of traditional disciplines 
The next chapter – Chapter 5 - will discuss the findings of the present study. 
From a discussion of findings some conclusions, recommendations and possible 
implications of the research and future research topics are drawn. 
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Chapter 5: DISCUSSION AND CONCLUSION 
 
This thesis investigated tourism programs in Australia in two tertiary sectors: 
Vocational and Education and Training and Higher Education sectors. The previous 
chapter reported the findings of the current study, which highlighted the ontological, 
ideological and epistemological differences and similarities between the HE and VET 
sectors. The findings noted the dynamic, diverse and somewhat inconsistent nature 
of tourism education programs currently existent in Australia. 
The following chapter discusses the results and their implications, makes 
recommendations, and provides the conclusion from data analysis. Accordingly, the 
chapter follows the following sequence: First, it reiterates the important findings 
providing an overall summary of the present study. Second, it provides a discussion 
to address the research questions by rearticulating results integrated with previous 
literature and theories. Third, it provides theoretical and practical implications and 
recommendations; that is the, potential contributions of the study results to tourism 
education in Australia. Fourth, it explores future research questions that need research 
attention. Finally, the chapter draws the conclusions from the study. 
5.1 SUMMARY OF IMPORTANT FINDINGS 
 
In this section, the notable findings of the study are reiterated to provide an 
overall summary of the thesis. The findings are divided into two parts. The first part 
provides a review of the current literature (Chapter 2). The second part summarises 
the findings on the philosophical aspects of the thesis which is mainly, derived from 
the Result section (Chapter 3). 
5.1.1 Important findings from current literature 
 
The review of literature took three perspectives: historical, philosophical and 
research. Here, the major findings of the current literature are summarised. First, in 
terms of historical perspective, the review of literature in tourism education illustrated 
that the study of tourism education originated as the economic importance of tourism 
increased with the need for a skilled workforce to meet the needs of the tourists (Jafari, 
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1990; McKercher, 2002). Accordingly, tourism education had a vocational origin with 
a commercial perspective (Jafari & Ritchie, 1981). In line with the growth in research 
and an increase in professional bodies and associations as well as tourism 
scholarship, the tourism education sector both in Australia and across the world 
experienced a large growth in the number of programs toward the end of the 20th 
century followed by a decade of consolidation (McKercher, 2002) One of the current 
issues in tourism education in Australia is the static development that the sector 
experienced throughout the world creating inconsistent programs, making tourism 
‘fragmented’ (Jamal & Hollinshead, 2001; Pearce, 2005b; Ring et al., 2008; Wells, 
1996). This issue still exists in contemporary times because of the changing nature of 
the world of tourism and multiple contributors to the body of tourism knowledge (Jafari, 
2001). Further, scientifically rigorous research was considered to be lacking in the 
early days; now there is an argument in the literature that tourism scholarship needs 
more scientific and philosophical studies that take a critical and value-oriented 
approach incorporating various perspectives such as sustainability and ethics (Caton, 
2012; Hsu, 2015; Macbeth, 2005; Tribe, 2005a). 
Second, in terms of philosophical perspectives, the literature review examined 
three philosophical branches of tourism studies: ontology, epistemology and ideology. 
The findings of the review suggest that the curriculum space is extremely diverse 
where different views, powers, influences, interests and knowledge exist, particularly 
in fields like tourism. Tourism has a variety of ontological views; these views are 
influenced by a range of ideologies and knowledge of tourism is influenced by a range 
of epistemological approaches. One method of understanding these philosophical 
ideas is to develop a continuum that represents one extreme to another. This includes 
the ontological view of tourism as an industry as opposed to tourism as a phenomenon, 
an ideological view of vocationalism as opposed to liberalism, and an epistemological 
knowledge construct of non-disciplinary knowledge, business disciplinary knowledge 
and non-business disciplinary knowledge. These three continuums formed the 
methodological core of the current study’s analysis. 
Finally, in terms of research perspectives, a systematic literature review of 
recent Australian tourism education studies (2001-2014) revealed a lack of research 
into the VET sector; representing only 22% studies reviewed. This suggests that the 
current focus on tourism education is largely focussing on the HE sector and the VET 
Ch.5 Discussion and Conclusion 
130 
sector is not well represented. Further, a comparison between the VET and HE sectors 
had not been conducted although there was a growing popularity in students 
articulating from one sector to another (Weaver & Lawton, 2014). This may be one of 
the leading causes of a dichotomy between VET and HE in the academia which in 
essence ignores the VET sector. Further, the literature in tourism education has seen 
a healthy growth over the last few decades; but the research was mainly conducted in 
the eastern parts of Australia. There were not many studies being carried out in the 
states and territories, in particular, Northern Territory, Tasmania, and Western 
Australia. 
Regarding the research topics in the tourism education literature, the current 
review found that well-studied areas included topics relevant to history, trends and 
policy directions, quality management and enhancement, as well as the curricular. 
However, there were fewer studies conducted in relation to pedagogy and 
assessment.  
5.1.2 Current state of Australian tourism education program 
 
The study found that tourism curricula involved a diverse range of worldviews, 
intentions, values and knowledge. This was partly because each tourism program had 
its own ontological, epistemological, and ideological position. The next section 
presents the summary of results in relation to ontology, ideology and epistemology 
within tourism education programs. 
The analysis of the ontological perspectives revealed that the expressions of 
ontological standpoints in the unit descriptions varied between the tourism programs 
surveyed. It resulted in a range of ontological standpoints. On the one hand, tourism 
was seen as a narrow view of the workplace, departments and organisation, that 
incorporated perspectives of workers and operations managers. On the other hand, 
tourism incorporated wider views of the sector, destination and economy that 
translated the perspectives of those with the management of the spatial boundaries of 
tourist economies such as the management of a destination. Further, there were more 
holistic views of the social and natural environment as well as philosophical and 
ideological spaces. Here, tourism was seen as phenomena that could be an agent for 
a better world, self-reflection and development. Thus, traditional academic fields of 
research were waiting to be explored and discovered. 
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Figure 5.1 below shows the thematic dimensions of the ontological positions of 
the VET and HE tourism programs that were derived from the analysis of the present 
study. It identifies that the VET units involve tourism primarily as an industry and focus 
on the workplace not the phenomenological aspects of tourism. On the other hand, 
the HE units involve a wider lens from tourism as an industry seeing it more as a 
phenomenon. The analysis suggests that the dominant view is to see tourism as an 
industry. However, there was some overlap and differences between the HE and VET 
in relation to ontological positioning. 
 
Figure 5.1 Ontological standpoints in tourism programs 
 
A content analysis of unit descriptors identified a number of ideological values 
influencing tourism programs; reaffirming previous studies on this topic (Dredge & 
Schott, 2013; Dredge et al., 2012a). Two opposing ideologies - vocationalism and 
liberalism - were the main drivers within the tourism curricula. In particular, the 
prevalence of vocational ideology in both VET and HE tourism programs was the most 
common theme in many programs analysed. Values associated with vocational 
ideology included: financial and economic values such as profitability, revenue 
maximisation, return on investment, work-related values such as employability skills, 
work readiness, practicality and career development. Customer-centred values 
involved customer satisfaction, efficiency and effectiveness, and industry values 
involved relevance, industry best practices, professionalism, and accuracy. On the 
other hand, there were weaker expressions of liberal ideology observed in tourism 
programs in both the VET and HE sectors. The values that emerged through the 
content analysis of unit descriptors include, human values such as humanistic skills 
and ethics, as well as world making values such as peacemaking, mutuality, justice, 
equality and diversity, environmental values such as biodiversity and conservation, 
and cognitive values such as criticality, creativity, and freedom of thought. Figure 5.2 
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shows the pictorial image that these ideological values present. The analysis also 
identified units with a consensus ideology (Collier, 1982); not influenced by a particular 
type of ideologies, but involved a middle ground or consensus between opposing 
ideologies.  
 
Figure 5.2 Ideological values identified in tourism programs 
 
The ideological influences of tourism programs are a significant issue as they 
will affect graduates’ subsequent decisions in relation to their future tourism worlds. 
For example, a graduate of a tourism program with a strong vocational ideology will 
be likely to display an attitude that is necessary for the success of their career; they 
will see tourism programs as an investment for future success. The advocates of the 
necessity for vocational or managerial ideologies in tourism education (e.g., Baum, 
2015; Nickson, 2013; Nijssen & Paauwe, 2012) argue that education and management 
of human capital should be built upon dynamic and turbulent economic environments. 
On the other hand, a graduate of tourism programs with a strong emphasis on 
liberal ideological values will most likely display concern about the status of tourism 
development and consider tourism as a means for sustainable and ethical 
development. Therefore, the intention of many tourism units is not primarily work-
oriented but intends to achieve a greater good. Caton (2014a) argues that there are 
five main practical values in liberal tourism education that include: 1) critical reasoning 
capacity which allows the student free speech and makes critical decisions without 
Consensus 
Ideology 
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forces of pre-existing rules set by authorities, 2) understanding the reality of the wider 
world around tourism enabling students to learn not only practical knowledge but also 
social and environmental issues and tourism’s role in human value, 3) creativity that 
makes students more innovative and imaginative and allows them to do and think of 
new ways to face issues and challenges of the future, 4) moral imagination that allows 
students to think of more just, loving and mutually fulfilling ways, and 5) inner strength 
that enables students to attend to the reality of the human being inside themselves – 
providing cognitive growth. These values are vital; yet often overlooked in the current 
tourism programs. 
Finally, the epistemological analysis of unit descriptors led to the identification 
of various types of knowledge existing within the curriculum space. These types of 
knowledge included three forms. The first was non-disciplinary knowledge, that is 
created outside of traditional academic disciplines, including application-based 
knowledge, work-integrated-learning (WIL) knowledge, employability and study skills 
and knowledge, Indigenous knowledge, and language skills and knowledge. The 
second was business disciplinary knowledge, which was created by academics for the 
specific purpose of efficient operations of business, including management and 
leadership, economics, finance, and accounting, and business law and political 
sciences. The third was non-business disciplinary knowledge, that encompassed non-
business knowledge created within or between the boundaries of traditional 
disciplines, including single disciplinary knowledge – soft / social science, single 
disciplinary knowledge – hard / natural science, and mlti/interdisciplinary knowledge. 
A variety of epistemological approaches were found in the constructs of each type of 
knowledge. Of all types of knowledge, a noticeable trend was the dominance of non-
disciplinary knowledge in the VET sector and business disciplinary knowledge in the 
HE sector. Further, the results suggest that the majority of units in the VET sector were 
non-disciplinary in nature. Table 5.1 summarises the findings. 
Table 5.1 Knowledge typology in tourism curriculum 
Non-Disciplinary Knowledge Business Disciplinary Knowledge Non-Business Disciplinary Knowledge 
 Application-Based Knowledge 
 Work Integrated Learning 
Knowledge 
 Employability and Study Skills 
 Indigenous Knowledge 
 Language Skills and Knowledge 
 Management and Leadership 
 Economics, Finance and Accounting 
 Business Law and Political Sciences 
 Single Disciplinary Knowledge 
(Soft/Social Science) 
 Single Disciplinary Knowledge (Hard 
/ Natural Science) 
 Multi/Interdisciplinary Knowledge 
  




The following section provides a discussion by addressing the research 
questions and objectives in conjunction with the findings and previous literature. The 
section further articulates the last research question (RQ3): ‘What are the ontological, 
ideological, epistemological, and pedagogical differences (and similarities) in the 
development, construction, and delivery of tourism curriculum between the HE and 
VET sectors of tourism education?’ Accordingly, the first part of this section examines 
the findings of the ontological and ideological orientations of the Australian tourism 
programs surveyed, and the second part of this section explores the epistemological 
construct of each tourism program surveyed. 
5.2.1 Ontology and ideology 
 
Figure 5.3 shows the multidimensional analysis of tourism programs in 
Australia. The horizontal axis indicates the ontological dimension from tourism as an 
industry to tourism as a phenomenon, and the vertical axis shows the ideological 
dimension from vocational to liberal. 
Accordingly, the left bottom quadrant indicates programs that incorporated 
vocational ideology with ontological viewpoints of tourism as an industry. The top right 
quadrant incorporated programs with an ontological view of tourism as a phenomenon 
with a vocational ideology. Tourism courses are plotted on the chart to show their 
ontological and ideological orientation. The table shows the diverse nature of 
Australian tourism programs with respect to tourism itself and ideological views. 
Further analysis of the chart led to the identification of three ‘regions’ of tourism 
programs. The programs within each region possessed similar ideological and 
ontological positioning.  
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Figure 5.3 Two-dimensional scale analysis (ontology and ideology) 
 
Region A – Vocational and Applied Tourism Programs 
 
Vocational and applied programs included VET programs, GU-BIntHotMgt, 
WAI-BTouHospMgt, and BU-BIntHotTouMgt. The focus of these programs was 
narrowly but clearly defined; emphasising vocationalism and oriented towards 
employment and related skills and knowledge. These programs resembled VET 
programs and were taught according to the industry practices; and employment is one 
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Region B – Middle of the Road Tourism Programs 
 
Programs in this category included UC-BETouMgt, UQHotTouMgt, and UniSA-
BBus(TouEMgt). They were not vocational or liberal and saw tourism as an industry 
and a phenomenon. This is where the HE (mean score) sector was positioned. 
Region C – Liberal and World-Making Tourism Programs 
 
 Programs in this category included a liberal and phenomenal approach to 
tourism education; these programs were in the opposite position to their VET 
counterpart. The programs in this category included CSU-BAS(OutRecEcoTou), 
WSU-BTouMgt, and MU-BA(TouEMgt). All these programs were non-business 
faculties such as Arts and Ecology. This analysis shows that while some of the HE 
programs had very close ontological and epistemological orientations, some HE 




This section discusses the differences of knowledge constructs between the 
tourism programs surveyed. The results show that a diverse range of knowledge was 
integrated in tourism programs, and that there were different knowledge orientations 
observed. Figure 5.4 illustrates the distribution of knowledge within the tourism 
programs surveyed. It shows great diversity of knowledge distribution among different 
tourism programs. The dominant presence of business disciplinary knowledge across 
the board (except CSU-BAS(OutRecEcoTou)), and the volumes of non-disciplinary 
knowledge and non-business disciplinary knowledge, varied widely between 
programs. For example, UniSA-B Bus(TouEMgt) and WAI-BTouHospMgt were very 
different in terms of knowledge construct; UniSA-B Bus(TouEMgt) was a 
predominantly business discipline with little non-disciplinary knowledge whereas WAI-
BTouHospMgt included a considerable portion of non-disciplinary knowledge in its 
programs. 
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Figure 5.4 Distribution of knowledge by course code 
‘n’ indicates the number of core units for higher education institutions. For the VET units, the study included both 
core and selected elective units (see Ch. 3 - Methodology for further details on sampling approach) 
 
Comparing VET and HE units, VET units were mainly formed based on non-
disciplinary knowledge, which in most cases was created in the workplace 
environment. This shows that VET curricula were strongly influenced by non-academic 
information sources; most likely industry. However, some institutions such as WAI-
BTouHospMgt and UC-BETouMgt’s epistemological approaches were similar to this 
VET approach. On the other hand, institutions that focused on non-business 
disciplinary knowledge (traditional academic knowledge) such as MU-BA(TouEMgt) 
and WSU-BTouMgt had substantially different knowledge constructs to the VET 
sector. In addition, the knowledge construct of some institutions such as UniSA-B 
Bus(TouEMgt) and UQ-BIntHotTouMgt were predominantly academic, which is also a 
notable point of difference when compared to the VET sector.  












Non Disciplinary Knowledge Business Disciplinary Knowledge Non Business Disciplinary Knowledge
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5.3 IMPLICATIONS OF RESEARCH FINDINGS AND RECOMMENDATIONS 
 
The following section of the chapter presents the implications of the findings of 
the thesis.  Both theoretical and practical implications are discussed. 
5.3.1 Theoretical implications 
 
One of the most significant findings of the present study led to the identification 
of three philosophical dimensions that were used by tertiary education educators, 
which consequently were translated into the content of the unit (Table 5.2). 
Table 5.2 The philosophical dimensions of tourism programs 
Ontology Tourism as an Industry Tourism as an Industry within 
a Phenomenon 
Tourism as a Phenomenon 
Ideology Vocational Ideology Consensus Ideology Liberal Ideology 





These dimensions add to the current discussions of liberal and vocational 
curricula. Also, whilst most discussions on the philosophical issues in tourism 
education only consider the HE sectors, these dimensions have been shown to apply 
in the VET sector as well. The model used in the current study can work as a tool to 
assess existing programs or to develop a tourism program that is philosophically well 
aware, rather than conducting a study without philosophical considerations. The model 
can be used for a unit or whole program. 
Further, to summarise the findings of the current study in relation to the 
ontological, ideological and epistemological influences within HE and VET curricula, 
and to further discuss the current state of tourism education, Figure 5.5 is proposed. 
The figure elaborated upon Tribe's model of Tourism, Knowledge and the Curriculum 
(2005b, p. 50) by adding new elements. This original model was developed to describe 
the relationship between tourism phenomena, tourism knowledge and curriculum in 
the HE sector. This simple model effectively captures the essential elements that 
construct the tourism curriculum in the HE sector. 
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Figure 5.5 Tourism, tourism knowledge and curriculum in the VET and HE sectors 
(Adapted from Tribe, 2005b, p. 50) 
 
Figure 5.3 visually represents the relationship between the world of tourism 
(what is happening), the body of tourism knowledge (what is known about the tourism 
phenomenon) and the curriculum space for the VET and HE sectors (what is taught). 
The size of the circles indicates the size of information in each element. The outer 
circle is tourism, the focus of study scholarship relevant to tourism. This is essentially 
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the source of tourism knowledge where tourism research is conducted and from which 
tourism knowledge is formulated. The world of tourism is viewed, or gazed upon 
differently which depends on the ontological view of the researcher. 
Second, the circle within the tourism circle indicates the current body of tourism 
knowledge. This circle is continuously expanding as the knowledge of tourism 
increases and has produced a range of epistemological approaches. There are three 
different types of tourism knowledge: non-disciplinary, business disciplinary and non-
business disciplinary knowledge, each of which has a different epistemological origin. 
Third, the two small circles are the curriculum spaces that indicate the size of 
knowledge that can be incorporated in VET and HE programs. Typically, there are 
three years for a Bachelor’s degree, six months to 1.5 years for a VET qualification in 
Tourism (e.g. Certificate III and Diploma respectively), and only a limited portion of 
knowledge can be included in a curriculum. Therefore, in order to determine the 
content of the curriculum, each institution is required to determine what knowledge to 
include in their curriculum. These choices are inevitably influenced by the micro, meso 
and macro ideologies that determine the aims and objectives (justification) of the 
programs. These two circles overlap as there are similarities and differences in the 
curricula content. Further, these circles do not fit in the circle of tourism knowledge as 
tourism curricula include tourism knowledge as well as non-tourism knowledge. The 
findings of the current study suggest that the teaching of tourism involves the 
integration of knowledge outside of tourism scholarship. The balance between units 
with and without tourism content varies between institutions. On a similar note, Wells 
(1996) found that units with tourism content in a tourism undergraduate curriculum can 
be as low as 16% and as high as 61%. Since the size of the curriculum (or curriculum 
space) is limited, shaping a tourism curriculum involves careful packaging of tourism 
and non-tourism knowledge in order to facilitate a learning experience that meets the 
learning outcomes of the course. Given the current expanding body of knowledge, it 
is easy to create an over-crowded curriculum space where various components of 
tourism knowledge are crammed into a small time period (Boyle et al., 2014). 
Finally, the arrows describe the flow of knowledge; how the body of knowledge 
is ‘utilised’ by institutions. As Tribe (2005b) describes it is important to recognise that 
it is a two-way movement between each element. Tourism knowledge is created 
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through the knowledge creators and used by educational institutions. At the same time 
education has potential to influence tourism knowledge and consequently the state of 
tourism. Further, it is important to note that there should be a flow and communication 
of knowledge between VET and HE curricula that bridges each sector. This allows an 
identification of the roles and strengths of each sector, making tourism education more 
dynamic. 
5.3.2 Practical implications 
 
The following section provides a discussion in relation to the practical 
implication of theories and findings of the current study.The implications are divided 
into two levels: organisational and policy level. The organisational level applies to HE 




1. The findings of the study and the models developed are useful for the 
program manager and course coordinators of tourism programs to be aware 
of the current philosophical positions of their tourism programs.This will also 
allow institutions to identify their philosophical strengths, orientation and 
human resource strategy. 
2. For HE institutions looking at the development of an articulated degree 
program with VET institutions, the use of philosophical models can be used to 
map the current state of tourism programs and compare with VET programs. 
This will create more coherent, articulated tourism programs. 
Policy Level 
 
This section provides some implications of research findings at the policy level. 
The followings sets out possible ways for reflecting the findings of the current study. 
1. The study’s findings suggest that there is currently no coherent approach to 
tertiary tourism education in Australia between the VET and HE sectors. This 
will require a collaborative approach between the VET and HE sectors as well 
as the tourism industry, government sectors and other stakeholders. A recent 
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project, Tourism, Hospitality & Event Learning and Teaching Academic 
Standards (Whitelaw, Benckendorff, Gross, Mair, & Jose, 2015), established 
the threshold learning outcomes and the minimum core curriculum among HE 
institutions offering undergraduate degree programs in Tourism, Hospitality and 
Events. This project was initiated by the Australian Business Deans Council 
(ABDC) and the Council of Australian Tourism Hospitality and Events 
(CAUTHE) and established a much-needed benchmark the Australian HE 
tourism providers. This standard can be extended to include the VET 
qualifications from Certificate I to Advanced Diploma. This will provide more 
informed choice in the eyes of prospective students and industry professionals 
about tourism education and training. This could be done in collaboration with 
Service Skills Australia (SSA) that sets the learning standards for VET tourism 
programs. 
2. The VET sector has the possibility of developing more liberally oriented units 
which stimulate students to be socially, environmentally and ethically aware of 
the world around the phenomenon of tourism. The results of the present study 
indicate that the current provision of tourism programs in the VET sector is 
solely vocational. The concept of the philosophic practitioner (Tribe, 2002b) can 
be incorporated within the VET sector. 
3. In order to build a bridge of collaboration between the VET and HE sectors, 
there will be a need for a forum where VET and HE educators can discuss 
issues and innovative ideas to advance the tourism tertiary education sector. 
This can provide a place where VET and HE educators can exchange their 
thoughts and ideas about their pedagogical challenges. CAUTHE is currently 
the peak body for the HE sector of tourism education sector; it can further 
extend to include the VET sector. 
5.4 FUTURE RESEARCH TOPICS 
 
This research area is in its novice stage, and there are plenty of opportunities 
and the potential for further research projects to gain a deeper understanding of the 
HE and VET tourism programs and their role in the tertiary education sector. 
Accordingly, there are a number of avenues for future research in this field. 
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Research in other locations 
 
Tourism education is a worldwide phenomenon (Airey, 2005) and the research 
method used in the current study can be used in a country other than Australia. These 
can include any region or country with a sizable number of tourism programs (i.e., 
approximately 10 or more) and tourism-related fields including the United State, China, 
India, Europe and the United Kingdom. Knowing the philosophical orientation between 
countries gives ideas about the educational priorities in each country. Australian 
tourism education programs can be further compared with others in different countries. 
This would allow the comparison of the tourism programs between countries, and 
regions. 
Need for more qualitative/humanistic data 
 
 Since the current investigation focussed on textual and static information (i.e., 
unit title and descriptors), it was inevitable to ignore the human elements of tourism 
programs. As Hamilton (1995) suggests, there is a difference between curriculum 
practice and curriculum knowledge. The investigation into the attitudes, motivation, 
ontological viewpoints and ideological power relations of VET and HE students, 
teachers and/or other relevant stakeholders through focus groups and interviews 
would be a useful addition to this area of research. This would provide important 
underlying insights into differences between these two sections. 
Pedagogical research 
 
Moreover, the pedagogical aspects of the HE and VET sectors can be another 
arena for further study within the study field. The pedagogy can be defined as a mode 
or ‘how to’ learn and to teach and assess tourism students. The current study has 
been primarily focused on the fundamental aspects of ‘what to teach’ and ‘why teach’ 
tourism. Since pedagogy interplays strongly within the curriculum space along with 
ontology, ideology and epistemology (Edelheim, 2014; Littledyke, 1996), pedagogical 
studies of VET and HE tourism education would be an invaluable addition to the 
practical advancement of tourism education. However, this would be likely to require 
access to further information about units. This would include unit guides or syllabuses 
that provide information relating to assessment, forms of delivery, and study materials. 




The tertiary sector of tourism education began as an specialist area of study in 
Australia in the 1970s. Yet even though it is comparatively in its youth, tourism 
programs have now grown into one of the major elements within the tertiary education 
sector, attracting scores of students and research projects. Tourism programs are also 
offered in a variety of institutions (Airey, 2015; McKercher, 2002). The tourism sector 
is increasingly important given the economy, society, culture and environment require 
educated and trained individuals who can make a difference in realising a positive 
tourism world. Consequently, educational institutions have been and are playing a 
crucial role in educating and training future leaders with multiple sets of understanding, 
skills, aptitudes and views towards the phenomenon of tourism. 
Currently, Australian tertiary tourism programs are provided primarily by two 
sectors, the VET and HE sectors. These two sectors initially emerged to separate the 
practical (hands-on) and theoretical (minds-on) aspects of tourism training and 
education (Jafari, 2001). However, this traditional boundary between the VET and HE 
sectors is becoming increasingly obscured. There are no mandatory national 
guidelines as to how tourism programs should be provided.  
Moreover, due to the deregulations of the education sector in Australia, there 
have been an increasing number of institutions offering articulated degrees, that 
incorporate VET (e.g., diploma or advanced diploma) and HE qualifications (i.e., 
undergraduate degree). Furthermore, VET qualifications are being used as a pathway 
into HE; this has gained popularity in recent years (Weaver & Lawton, 2014). This type 
of articulated degree is perceived to provide both practical skills that are used in the 
workplace and theoretical understanding of the tourism phenomenon. However, there 
has been a paucity of studies investigating the actual differences between VET and 
HE tourism programs before the present study. 
Given the changing circumstances around the tourism world, and uncertainties 
about the future, there are an increasing number of voices requesting a paradigm shift 
of tourism curriculum. There are calls for moving away from the current vocationally 
and business-oriented skills-based curriculum to a more holistic multi-disciplinary and 
liberal curriculum. These changes are considered to be crucial as they foster not only 
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the practical aspects of tourism but also the humanistic aspects of tourism that 
promote values such as humanistic skills (Inui et al., 2006) global citizenship and 
optimism for a better world (P. Sheldon et al., 2011). However, this paradigm shift is 
currently only discussed among the HE sector. 
As HE tourism programs have diversified due to expansion of the sector, they 
have experienced a number of changes. These changes include: a) the growth in the 
number of tourism programs, b) government deregulation for the tertiary education 
sector to enable non-university and private education institutions to deliver HE degree 
programs, and c) change in the funding arrangement brought an influx of neoliberal 
values to the HE sector. These changes created institutions with a broad range of 
tourism programs. Also, there is an increasing trend for VET graduates to be 
articulated into the HE sector. 
It has also become evident that the curriculum space is contested and socially 
constructed where a series of philosophical ideas and thoughts are intermingled to 
generate the current state of the curriculum. However, to date, there has not been an 
adequate discussion to address this issue, particularly in relation to the VET and HE 
sectors. 
The present study identified that, firstly, there were substantial differences and 
similarities in relation to ontological standings (how tourism is viewed) of VET 
programs and HE programs. In terms of differences, the results suggest that VET units 
surveyed primarily viewed tourism as an industry, which mainly encompassed 
workplaces and organisations that serviced tourism. On the other hand, about half of 
the HE units saw tourism as an industry within a phenomenon, having a more holistic 
view than the previous ontological view. In terms of similarities, a substantial number 
of HE units shared an ontological view of tourism as an industry. There are only a 
handful of units that portrayed tourism as a phenomenon. 
Secondly, the study examined the ideological influences that justified the 
purpose of each unit within the two sectors. Overall, the results showed strong 
vocational ideological influences for both the HE and VET sectors; in particular, more 
than half of the VET units and almost half of the HE units were found to have strong 
vocational ideological influences. Conversely, liberal ideology was not emphasised in 
either the HE or the VET sector. Thus, the current study suggests that both the VET 
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and HE sectors have strong ideological values that emphasise the economic efficiency 
and management, job readiness and customer satisfaction. 
Thirdly, the study explored the epistemological (knowledge construct), 
differences and similarities between the VET and HE units. In this category, three 
areas were examined: a) unit category, b) tourism content embeddedness, and c) 
disciplinarity and indisciplinarity. First, in terms of a) unit category, the study identified 
that both the VET and HE sectors commonly included units relevant to business 
management, tourism management, employment and life skills study and commerce. 
On the other hand, the VET sector included units that were relevant to tourism 
operations such as venue and facility operations, tour operations and work health and 
safety. These units were not seen in the HE units. In contrast, there were a number of 
units that were exclusively taught in the HE sector that included sustainable, ethical 
and/or eco-tourism, tourism policy planning and development, as well as international 
trends and global issues in tourism. Second, regarding b) tourism content 
embeddedness, which indicates the level of tourism content embedded in units in 
tourism programs, the results indicated a very small difference in the mean level of 
tourism content between the HE and VET sector. 
Finally, in relation to c) disciplinarity and indisciplinarity of the units between two 
sectors, the study results suggest that the majority of VET units are non-disciplinary 
(no or little involvement of traditional academic disciplines) in nature. Instead, they 
mainly consist of work-integrated learning (WIL) knowledge, employability and study 
skills and knowledge. In contrast, the majority of HE units were based upon business 
disciplinary knowledge where business related academic disciplines such as 
management and leadership, economics, finance and accounting were integrated. 
Business disciplinary knowledge was also seen to be common in the VET sector. The 
results also found that non-business disciplinary knowledge that encompassed social 
and natural sciences (but not a business in nature) were a relatively small presence in 
the HE sector and almost non-existent in the VET sector. Table 5.3 summaries the 
notable similarities and differences between the VET and HE sectors.  
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Table 5.3 A Short Summary of the findings 
Areas Similarities Differences 
Ontology Both VET and HE units saw tourism as an industry, 
and only very small number of units saw tourism as 
a phenomenon 
Most VET units focused on workplace and 
organisational aspects of tourism, while HE units saw 
tourism as an industry but with a wider and more holistic 
scope. 
Ideology Both the majority of VET and HE units surveyed 
were strongly influenced by vocational ideology and 
weak presence of liberal ideology. 
No marked differences in relation to ideological 
influences identified 
Epistemology Very small difference in the mean level of tourism 
content between the HE and VET sectors. 
Business disciplinary knowledge was common in 
both the VET and HE sector. 
There were certain units exclusively taught by the VET 
or HE sectors, including venue and facility operations, 
tour operations, work health and safety for the VET 
sector and sustainable, ethical and/or eco-tourism, 
tourism policy planning and development, and 
international trends and global issues in tourism in the 
HE sector 
The majority of units were based on non-disciplinary 
knowledge in the VET sector. 
Non-business disciplinary knowledge only seen in the 
HE sector and almost non-existent in the HE sector. 
 
One cautionary note regarding the use of the findings is that due to the 
existence of the nationally accredited training packages (i.e., SIT12), tourism 
programs in the VET sector are relatively uniform across Australia. However, the 
articulation of data earlier in this chapter identified the HE education sector is not 
homogeneous in ontological, ideological and epistemological orientations. The current 
arrangement of tourism programs allows each program to express its uniqueness and 
the competitive edge of the institutions learning priorities (e.g. Generic Skills and 
Tourism Specific Attribute set by each HE institution) (Dredge et al., 2012a; Wang, 
2008). Also, it needs to be noted that the study was conducted before the 
implementation of the learning threshold outcomes (LTOs) for the Australian tourism, 
hospitality and events (Whitelaw et al., 2015). 
5.5.1 Conclusion 
 
The current study investigated the differences and similarities in the 
philosophical elements of tourism education programs between the VET and HE 
sectors in Australia. The results suggest a somewhat confusing state of tourism 
education system in Australia. That is; while some programs take approaches similar 
to the VET sector, most Australian HE and VET programs have been developed with 
different agendas, lacking the coherence required to develop a more streamlined 
national tourism education. 
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It can be argued that the further prosperity of the tourism education sector relies 
on the cooperation and understanding between the VET and HE sectors. Unless the 
coherence is shown across the educational sectors, stakeholders including students 
and industry may start showing a suspicious attitude towards tourism education. So, 
what does the future hold, and what should be the next move be for this sector? Caton 
(2014b, p. 33) poses her critical insight into the role of education in relation to the 
tourism industry: 
Tourism education and the [tourism] industry have much to offer to each 
other, but education’s contribution must ultimately be rooted in 
cultivating students’ capacities to question, to critique, to relate, and to 
engage with the tourism world from a standpoint of values and 
convictions honed through thoughtful consideration and exposure to the 
perspectives of others. The development of practical vocational 
competencies must be pursued in dialogue with, rather than ahead of, 
humanistic capacities. Otherwise, we find ourselves to be very efficiently 
producing a world that is not of the shape we want at all. 
 
There is little doubt that the studying of tourism requires more than 
understanding how to satisfy customers and maximise the return on investment as 
there are a number of challenges and issues that need to be overcome in advancing 
tourism. These include tourism creating poverty and anti-social behaviours, income 
inequality, conflict including discrimination, and environmental degradation. However, 
tourism has potential to integrate emerging opportunities including technological 
advancement. It is also an agent for cultural understanding and peace. It is uncertain 
what the future will hold for the tourism industry, the tourism phenomenon and the 
tourism education and training sectors. Tourism is local, regional and global, and it is 
an industry and multifaceted phenomenon. Regardless of all these factors, whether 
tourism education perishes, survives or flourishes in the future, it is largely in the hands 
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APPENDIX A: TOURISM, TRAVEL AND HOSPITALITY INDUSTRIES ALIGNED TO 
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Adapted from (Service Skills Australia, 2014, pp. 8–9) 
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APPENDIX B: KEY TERMS IN THE AUSTRALIAN VET SYSTEM 
Term Acronym Function in the VET system 
Australian Qualifications 
Framework 
AQF Provides information on the unified system of national 
qualifications in schools, vocational education and 
training (TAFEs and private providers) and the higher 
education sector (mainly universities). 
Australian Quality Training 
Framework 
AQTF Provides standards and conditions for the operations 
of a registered training organisations (RTOs) 
Australian Skills Quality 
Authority 
ASQA The national regulator for Australia's vocational 
education and training sector. It regulates courses 
and training providers to ensure nationally approved 
quality standards are met. 
Australian Workforce and 
Productivity Agency (will 
be transferred into the 
Department of Industry) 
AWPE Provides advice to the government on Australia's 
current, emerging and future workforce skills needs 
and workforce development needs. 
Commonwealth Resister 
for Institutions and 
Courses for Overseas 
Students 
CRICOS A searchable database managed by the Department 
of Education (DoE) under the Education Service for 
Overseas Students (ESOS) legislative framework. It 
provides details of those education institutions 
approved to recruit, enrol and deliver education and 
training services to overseas students, and details of 
their courses. 
Department of Education 
(former Department of 
Education, Employment, 
and Workforce Relations) 
DoE Responsible for national policies and programmes 
that help Australians access quality and affordable 
childcare; early childhood education, school 
education, post-school, higher education, international 
education and academic research. 
Department of Industry 
(former Department of 
Education, Employment, 
and Workforce Relations) 
DoI Works with VET stakeholders to help shape the future 
economy, through skills, learning, discovery and 
innovation. 
Industry Skills Councils 
(for Service Skills Australia 
is the ISC for tourism) 
ISCs Responsible for developing Training Packages in 
accordance with the standards for Training Package 
development, as set by the NSSC. 
Industry representatives N/A Provide the needs of industry that underpin the 
Australian VET system and Training Package 
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development and review processes. Industry 
representatives include: employers and employees 
from various size organisations through Australia, 
peak industry groups and associations, unions, 
employers, employee and other professional 
associations and bodies. 
National Centre for 
Vocational Educational 
Research 
NCVER Australia's principal research and evaluation 
organisation for the vocational education and training 
sector in Australia. 
Registered Training 
Organisations 
RTOs Training organisations that have satisfied the 
standards and conditions set by the AQTF. RTOs can 
be a private RTO, a Technical and Further Education 
organisation (TAFE), an organisation working in 
partnership with an RTO to provide recognised 
training and assessment service, an organisation that 
provides non-recognised training and assessment 
services 
State Training Authorities / 
National VET Regulators 
STA / 
NVR 
Each Australian state and territory government has a 
training authority that administers VET – allocating 
funds, registering training organisations and 
accrediting courses 
The National Skills 
Standards Council 
NSSC A committee of the Standing Council for Tertiary 
Education, Skills and Employment (SCOTESE). The 
Council advises the Commonwealth and state and 
territory Ministers with responsibility for vocational 
education and training, on national standards for the 
regulation of vocational education and training. The 
NSSC also has responsibility for endorsing national 
Training Packages. 
Training.gov.au TGA A website developed for Vocational Education and 
Training (VET) sector users. Provides information on 
training packages, qualifications, accredited courses, 
units of competency, skill sets and Registered 
Training Organisations. 
Source: Australian Govenment, 2014; Dan, Terry, & Lee, 2012; Department of Education, 2014; National Skills 
Standards Council, 2012; Training.gov.au, 2014 
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APPENDIX C: AUSTRALIAN TOURISM QUALIFICATIONS FRAMEWORK AND 
TOURISM QUALIFICATIONS 
*Qualification titles can vary depending on education providers in the HE sector. 










10 Doctoral Degree in Tourism* 
9 Master’s Degree in Tourism* 
8 
Bachelor Honours Degree in Tourism* 
Graduate Certificate in Tourism* 
Graduate Diploma in Tourism* 







6 Advanced Diploma of Travel and Tourism 
5 Diploma of Travel and Tourism 
4 Certificate IV in Travel and Tourism 
3 
Certificate III in Tourism 
Certificate III in Travel 
2 Certificate II in Tourism 
1 Certificate I in Tourism (Australian Indigenous Culture) 
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APPENDIX D: STRUCTURE OF ENDORSED UNIT OF COMPETENCY (FOR SIT12) 
Components Explanations 
1. Unit title A broad description of the unit, reflective of the content and 
workplace outcome it represents 
2. Unit descriptor Clear and accurate information on the purpose on the purpose 
and intent of the unit. 
3. Employability skills A standardised comment that the unit contains Employability 
Skills 
4. Pre-requisite skills Any pre-requisites to participate in this unit 
5. Elements of 
competency 
Descriptions of outcomes the significant functions and tasks that 
make up competency 
6. Performance criteria Required performance in relevant tasks, roles, skills and in the 
applied knowledge that enables competent performance. 
7. Required skills and 
knowledge 
Essential skills and knowledge required 
Knowledge identifies what a person need to know to perform the 
work in an informed and effective manner, skills describe the 
application of knowledge and situations where understanding is 
converted into a workplace outcome. 
8. Evidence guide Typically, the evidence guide describes: 
 Conditions under which competency must be assessed 
including variables such as the assessment environment 
or necessary equipment 
 Relationships with the assessment of any other units of 
competency 
 Suitable methodologies for conducting assessment, 
including the potential workplace simulation 
 Resource implications, for example access to particular 
equipment, infrastructure or situations 
 How consistency in performance can be assessed over 
time, various context and with a range of evidence 
9. Range statement The meanings of key terms used in the performance criteria. 
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APPENDIX E: AUSTRALIAN TOURISM STUDIES PUBLISHED BETWEEN 2001 - 
2014 
# Author (Year) Title Sub title 
1 Airey, Tribe, 
Benckndroff, Xiao 
(2014) 
The Managerial Gaze The Long Trail of Tourism Education 
and Research 
2 Ayres (2009) Education and Opportunity 
as Influences on Career 
Development 
Findings from a Preliminary Study in 
Eastern Australian Tourism 
3 Barron & Arcodia 
(2002) 
Linking Learning Style 
Preferences and Ethnicity 
International Students Studying 
Hospitality and Tourism 
Management in Australia 
4 Becton & Graetz 
(2001) 
Small Business - Small 
Minded? 
Training Attitudes and Needs of the 
Tourism and Hospitality Industry 
5 Benckendorff (2009) Evaluating Wikis as an 
Assessment Tool for 
Developing Collaboration 




Moscardo & Murphy 
(2012) 
Environmental Attitudes of 
Generation Y Students 
Foundations for Sustainability 
Education in Tourism 
7 Benckendorff, 
Ruhanen & Scott 
(2009) 
Deconstructing the Student 
Experience 
A Conceptual Framework 
8 Breen (2002) An Investigation of 
Professional Development 
Education for Tourism and 
Hospitality Employees 




9 Bushell, Prosser, 
Faulkner & Jafari 
(2001) 
Tourism Research in 
Australia 
- 
10 Craig-Smit &, Ding 
(2007) 
Tourism Degree Education 
in Australia and Its 
Relevance to China 
- 
11 Dredge & Schott 
(2013) 
Academic Agency and 





Gross, Walo & 
Whitelaw (2012) 
The Philosophic Practitioner 




Gross, Walo & 
Whitelaw (2013) 
Drivers of Change in 
Tourism, Hospitality and 
Event Management 
Education 
An Australian Perspective 
14 Fullager & Wilson 
(2011) 
Critical Pedagogies A Reflexive Approach to Knowledge 
Creation in Tourism and Hospitality 
Studies 
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15 Gretzel & Bowser 
(2013) 
Real Stories about Real 
Women 
Communicating Role Models for 
Female Tourism Students 
16 King, McKercher & 
Waryszak (2003) 
A Comparative Study of 
Hospitality and Tourism 
Graduates in Australia and 
Hong Kong 
- 
17 Lashley & Barron 
(2009) 
The Learning Style 
Preferences of Hospitality 
and Tourism Students 
Observations from an International 
and Cross Cultural Study 
18 Leiper, Hobson & 
Lewis (2013) 
Shall We Dance? A Step Towards Resolving the 
Misunderstandings between 
Hospitality and Tourism Academics 
and Industry Practitioners 
19 Lyons (2010) Room to Move? The Challenges of Career mobility 
for tourism education 
20 McKercher (2008) The Future of Tourism 
Education 
An Australian Scenario? 
21 Moscardo & Murphy 
(2011) 
Toward Values Education in 
Tourism 
The Challenge of Measuring the 
Values 
22 Pearce (2005) History, Practices and 
Prospects for the PhD in 
Tourism 
- 
23 Pearce (2005) Australian Tourism 
Education 
The Quest for Status 
24 Pearce (2007) Asian Tourism Educators Views of Their Employment and 
Possibilities for Interaction with 
Industry 
25 Pendergast & Cooper 
(2013)  
Hospitality and Tourism 
VET in Schools Teachers 
The Missing Ingredient 
26 Pike & Larkin (2010) Longitudinal Evaluations of 
Student Satisfaction with a 




27 Richardson (2009) Undergraduates' Perceptions 
of Tourism and Hospitality 
as a career choice 
- 
28 Richardson (2010) Tourism and Hospitality 
Students' Perceptions of 
Career in the Industry 
A comparison of Domestic 
(Australian) and International 
students studying in Australia 
29 Ring & Wober (2009) Designing the Ideal 
Undergraduate Program in 
Tourism 
Expectations from Industry and 
Educators 
30 Roberts (2009) Mind the Gap Aligning Learning and Graduate 
Outcomes Through Industry 
Partnerships 
31 Ruhanen, Robinson & 
Breakey (2013) 
A Tourism Immersion 
Internship 






Tourism Education in 
Business School 
The Honours Program 
33 Solent, Robinson & 
Cooper (2007) 
An Industry Partnership 
Approach to Tourism 
Education 
- 
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34 Spennemann & Black 
(2008) 
Chasing the 'Fat' - Chasing a 
'Fad'? 
The Waxing and Waning of Tourism 
and Tourism-Related Programmes in 
Australian Higher Education 
35 Walo (2001) Assessing the Contribution 
of Internship in Developing 




36 Walo (2001) Managing Competencies An Australian Assessment of 
Tourism and Hospitality Students 
37 Wang & Ryan (2007) Tourism curriculum in the 
University Sector 
Does it Meet Future Requirements? 
Evidence from Australia 
38 Wang Ayres, & 
Huyton (2010) 
Is Tourism Education 
Meeting the Needs of the 
Tourism Industry? 
An Australian Case Study 
39 Wang, Ayres & 
Huyton (2009) 
Job Ready Graduates A Tourism Industry Perspective 
40 Wang, Huyton, Gao 
& Ayres (2010) 
Evaluating Undergraduate 
Courses in Tourism 
Management 
A Comparison between Australia and 
China 
41 Williams (2010) Examining Education 




42 Williams (2011) Australian Wine Tourism Establishing a Career Path at the 
Cellar Door 
43 Wilson & Von der 
Heidt (2013) 
Business as Usual? Barriers to Education for 
Sustainability in the Tourism 
Curriculum 
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APPENDIX F: LIST OF CATEGORIES AND AREAS OF UNITS WITHIN TOURISM 
VET AND HE CURRICULUM 
Unit Category 








Business Management Unit 
Area 
Business Law 5 1 6 
Contemporary Business Environment and 
Challenges 
3 0 3 
Cross Cultural and Social Management and 
Strategies 
1 3 4 
Franchising 0 4 4 
Human Resources Management 3 5 8 
Information Systems, Technology and Management 3 4 7 
Operations Management 2 3 5 
Organisational Behaviour and Leadership 5 4 9 
Principles of Management 5 1 6 
Risk, Crisis and Disaster Management 2 3 5 
Strategic Management 6 1 7 
Sustainable Business Practices and Management 0 3 3 
Total 35 32 67 
Commerce Unit 
Area 
Accounting and Financial Management 4 9 13 
International Economics 1 0 1 
Principles of Accounting and Finance 5 1 6 
Principles of Economics 4 0 4 
Principles of Economics and Finance 1 0 1 
Total 15 10 25 




Conservation and Sustainable Development 2 0 2 
Principles of Ecology 2 0 2 
Total 4 0 4 




Communication and Teamwork Skills 3 0 3 
Creative Thinking and Innovation Skills 1 5 6 
Employment Skills 6 0 6 
Office Administration Skills 0 5 5 
Tourism Industry Project 1 0 1 
Work Experience / Internship 4 0 4 
Total 15 10 25 
Marketing Unit 
Area 
Advertising, Promotion and Public Relations 1 7 8 
Consumer Behaviour 2 0 2 
Direct Selling Skills 0 6 6 
E-Marketing 0 3 3 
International Marketing 0 2 2 
Marketing Research, Strategy and Planning 0 6 6 
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Principles of Marketing 9 0 9 
Total 12 24 36 
Research Skills Study Unit 
Area 
Academic Learning Skills 4 0 4 
Arts and Social Sciences Research Skills 2 0 2 
Business Research and Analysis Skills 1 0 1 
Tourism Research and Analysis Skills 4 1 5 
Total 11 1 12 




Cultural Heritage and History 2 0 2 
Ethics, Equity and Diversity 2 0 2 
Indigenous Communities, Cultures and Perspectives 1 3 4 
Society and Community 2 0 2 
Total 7 3 10 
Tourism Management Unit 
Area 
Destination Management 2 3 5 
Event Management 4 0 4 
Food and Beverage Management 4 0 4 
Hotel Operations Management 3 0 3 
MICE Management 1 0 1 
Outdoor Recreation and Adventure Tourism 
Management 
4 1 5 
Service Management 3 2 5 
Tourism Destinations 2 1 3 
Tourism Operations Management 0 6 6 
Tourism Policy Planning and Development 5 0 5 
Tourism Product Development 0 4 4 
Total 28 17 45 
Tourism Operations Study Unit 
Area 
Customer Service and Teamwork 0 3 3 
Fares and Ticketing 0 6 6 
Interpretation and Guiding 2 8 10 
Tour Operation Skills 0 6 6 
Venue and Facility Operations 0 3 3 
Work Health and Safety 0 4 4 
Total 2 30 32 




International Trends and Global Issues in Tourism 6 0 6 
Introduction to Tourism, Hospitality and/or Events 9 1 10 
Special Interest Tourism 3 0 3 
Sustainable, Ethical and/or Eco Tourism 7 0 7 
Tourism, Culture and Society 6 0 6 
Total 31 1 32 
Other Unit 
Area 
Foreign Language 0 2 2 
Public Policy 1 0 1 
Total 1 2 3 
 
